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Broward County Public Schools 
Charter School Renewal: Indicators and Standards 

In accordance with section 1002.33(7)(a)19b1, Florida Statutes, a charter school may be renewed 
provided that a program review demonstrates that the school has successfully fulfilled the terms 
of its contract 1002.33(7)(a)19.  Pursuant to section 1002.33(8)(a), Florida Statutes, “the sponsor 
shall make student academic achievement for all students the most important factor when 
determining whether to renew or terminate the charter. The sponsor may also choose not to renew 
or may terminate the charter for any of the following grounds: 

1. Failure to participate in the state’s education accountability system created in s. 1008.31, 
as required in this section, or failure to meet the requirements for student performance 
stated in the charter; 

2. Failure to meet generally accepted standards of fiscal management; 
3. Violation of law;  
4. Other good cause shown.” 

In conducting a renewal program review, the sponsor will focus its analysis on the school’s 
performance in three categories: 

• Educational Performance 
• Financial Performance 
• Organizational Performance  

 
The following defines specific indicators (the types/level of information and data collected) and 
standards (the benchmark by which such indicators are measured) that will be analyzed and 
evaluated within these categories.  It is a school’s performance within these indicators in addition 
to potential on-site specific programmatic reviews that inform a charter renewal decision. 
 
Furthermore, should a charter school meet the standards for renewal, the Sponsor will also 
review future Educational, Financial and Organizational Plans submitted as part of this 
documentation for the term of its subsequent contract.  Any modifications/amendments 
proposed to the current charter agreement that would take effect over the subsequent 
contract term will be negotiated using the SBBC contract template. 
Important Reminders 
• All renewal documents must be submitted electronically, into Charter.Tools, by Friday, 

December 15, 2017. Only electronic documents submitted in Charter.Tools will be accepted.  
• Renewing schools must clearly name and include their location number on all documents 

submitted, including the completed renewal document and all attachments referenced in the 
narrative. 

• When the Renewal Program Review is uploaded into Charter.Tools, rename the document 
using the format of HappyCharter6868; SunnyCharter7878, etc. 

• Renewal packets must contain a table of contents identifying the pages where the sections are 
discussed. Table of Contents must accurately identify each section, including attachments, with 
correct page numbers.  Revise the provided Table of Contents to accurately reflect the page 
numbers of the final draft. 

• Number all pages and ensure that pagination is in sequential order. 
 
NOTE: Renewal Program Reviews will be reviewed and evaluated as submitted; additional 
documents will not be accepted after Friday, December 15, 2017.  
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EXECUTIVE SUMMARY 
 

The Executive Summary should provide an overview of what the charter school has accomplished 
over the last term of its contract agreement; how the charter school is adequately fulfilling its 
mission and vision; what concerns and/or deficiencies there are in the educational, financial and/or 
operational performance of the charter school and provide information on the charter school’s 
goals for the next term of the charter agreement should the charter school be approved for renewal.  
 
Imagine North Lauderdale is one of Broward County Public Schools’ thirty-seven elementary 
campuses that serve a community where ninety-five percent or more of students are considered 
economically disadvantaged.  As a school of choice without residential address boundaries, 
Imagine North Lauderdale serves children whose parents or guardians choose to partner with the 
school after an unsatisfactory experience at other schools located within North Lauderdale (48%), 
Fort Lauderdale (14%), Margate (9%), Lauderhill (8%), Lauderdale Lakes (8%), Tamarac (5%), 
Pompano Beach (4%) and other Broward communities (4%).  Although it is a school of choice, 
Imagine North Lauderdale serves a transient community - approximately twenty percent of the 
student body is new to campus each year. With ninety-six to ninety-eight percent of students 
qualifying for Free or Reduced lunch, when a lease expires or the family dynamic changes, many 
families have no choice but to relocate outside of the community.  Despite continuous student 
turnover, however, since the inception of the 2013 – 2018 contract, Imagine North Lauderdale’s 
enrollment has increased by eighty-four percent, from 342 to 630 students.  Ninety-five percent of 
Imagine North Lauderdale’s newly enrolled intermediate aged students enter as deficient readers.  
Approximately forty percent of students speak English as a second language.  The academic, 
social, and emotional needs of Imagine North Lauderdale’s student body are vast, and Imagine 
North Lauderdale’s specialty is meeting the needs of many of the district’s neediest students.  
Imagine North Lauderdale’s bottom-quartile learning gains demonstrate the campus’ effectiveness 
in serving its niche demographic – “at-risk” students.  Regardless of their needs, background, or 
present level of performance, one hundred percent of students who enroll at Imagine North 
Lauderdale are welcomed and included in the campus’ instructional and positive character 
development programs, most of which are designed to fill achievement gaps and develop social 
and emotional intelligence.   
 
In July 2011, due to its status as one of Broward County School District’s persistently lowest-
performing schools, Imagine Elementary at North Lauderdale Charter was identified as a Tier I 
school and awarded the federal School Improvement Grant (SIG).  Prior to implementing SIG 
initiatives, Imagine North Lauderdale was the lowest-performing elementary school in Broward 
County, earning 353 points and an F grade on the 2011 Florida School Accountability Report.  
From August 2011 to June 2014, the school’s reconstituted team of educators persisted in using 
SIG funds to implement turnaround initiatives and report progress in SIG’s four priority areas: 
raising standards and improving assessments; recruiting, retaining, and supporting effective 
educators; building robust data systems to track student progress and improve practice; and turning 
around a low-performing school.  After three years of designing and implementing targeted 
turnaround initiatives and consistent progress monitoring, Imagine North Lauderdale transformed 
the campus’ educational program and positively impacted student achievement significantly 
enough to earn its first B grade.  Between 2011 and 2014, Imagine North Lauderdale gained 156 
points on its School Accountability Report – a 45% increase over the 509 points earned in 2011 
and evidence of Imagine North Lauderdale’s capacity to fulfill its mission of basing all decisions 
upon the needs of a traditionally underserved population of students. 
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In June 2014, the SIG award period ended and the school’s leadership team was tasked with 
maintaining SIG initiatives without the support of grant revenue.  Determined to maintain robust 
extended learning opportunities for Imagine North Lauderdale’s scholars, the leadership team 
submitted the a 21st Century Community Learning Center (CCLC) Request for Proposal in July 
2014 and was elated to learn the vision for the Imagine More Success – Let’s Move 21st 
Community Learning Center would become a reality.  Early Warning System indicators are used 
to identify 100 to 120 of the campus’ highest need students who receive 12 hours per week of 
afterschool support, four hours of Saturday learning, and 20 full days of summer learning 
opportunities, all funded by the 21st CCLC grant.   
 
Although Imagine North Lauderdale’s team serves one the district’s neediest populations, 
persistence and commitment to student achievement and positive character development has paid 
off.  Imagine North Lauderdale has maintained a B or C school grade for four consecutive years 
and is currently the top performing of the thirty-seven Broward County schools that serve 
communities where ninety-five percent or more of students are considered Economically 
Disadvantaged. 
 
If awarded the opportunity to serve students within the North Lauderdale community, Imagine 
North Lauderdale is committed to developing and implementing rigorous and effective Corrective 
Action Plans to resolve deficiencies recently cited during the November 6, 2017 On-Site 
Programmatic Review. 
 
Imagine North Lauderdale has demonstrated its ability to meet the needs of students who have 
struggled to find success in other schools and is committed to taking the steps necessary to move 
back into 100% compliance with ESE and ESOL requirements. 
 

 
 
 
 
 
 
 
 
 
 
 
 

  

 
Evaluation Criteria: Executive Summary 

 
The Executive Summary will not be rated. This section should provide the reviewer with general 
information about the charter school’s past, present and future.  
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EDUCATIONAL PERFORMANCE 
 
Statutory References: Sections 1002.33(7)(a)3, 1002.33(7)(a)4, 1002.33(16)(a)2, 1003.435 and 
1008.341, Florida Statutes 
 
Federal and State Accountability:  

A. AYP/AMO School Improvement Status 
 
Not applicable 
 

B. AYP/AMO Attainment 
C. Subgroups Attainment of AYP/AMO 

 
 

Annual Measurable Objective (AMO) Progress - Reading 

  

Reading 
% 

Scoring 
Satisfact
ory 2011 

Reading 
% 

Scoring 
Satisfact
ory 2012 

Reading 
% 

Scoring 
Satisfact
ory 2013 

Reading 
% 

Scoring 
Satisfact
ory 2014 

Targe
t 

AMO 
Readi

ng 
2014 

Met 
Targe

t 
Readi

ng 
2014 

Improvi
ng, 

Reading 
2014 

ALL STUDENTS 26 28 29 32 45 N Y 
BLACK/AFRICAN 
AMERICAN 26 30 29 31 45 N Y 
HISPANIC 26 23 40 25 45 N N 
ENGLISH LANGUAGE 
LEARNERS 7 23 21 30 30 Y NA 
STUDENTS WITH 
DISABILITIES *** 15 15 13 25 N N 
ECONOMICALLY 
DISADVANTAGED 24 27 29 31 43 N Y 
 

Annual Measurable Objective (AMO) Progress - Math 

  

Math % 
Scoring 
Satisfact

ory 
2011 

Math % 
Scoring 
Satisfact

ory 
2012 

Math % 
Scoring 
Satisfact

ory 
2013 

Math % 
Scoring 
Satisfact

ory 
2014 

Tar
get 
AM
O 

Mat
h 

2014 

Met 
Tar
get 
Mat

h 
2014 

Improv
ing, 

Math 
2014 

ALL STUDENTS 25 43 37 48 44 Y NA 
BLACK/AFRICAN 
AMERICAN 24 44 36 47 43 Y NA 
HISPANIC 37 45 45 50 53 Y NA 
ENGLISH LANGUAGE 
LEARNERS 14 50 36 55 36 Y NA 
STUDENTS WITH 
DISABILITIES 8 15 38 39 31 Y NA 
ECONOMICALLY 
DISADVANTAGED 23 43 38 47 42 Y NA 
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Annual Measurable Objective (AMO) Progress - Writing 

  

Writing % 
Satisfactory 
2012 (Using 

2013 
Standards) 

Writing % 
Satisfactory 

2013  

Writing % 
Satisfactory 

2014 

Writing 
Target Met? 

(≥ 90% 
Satisfactory, 

or ≥ 1% 
Improvement) 

ALL STUDENTS 30 57 68 Y 
BLACK/AFRICAN 
AMERICAN 31 60 62 Y 
ENGLISH LANGUAGE 
LEARNERS NA NA 92 Y 
ECONOMICALLY 
DISADVANTAGED 31 57 70 Y 

 
Annual Measurable Objective (AMO) Progress – Lowest 25%  

Learning 
Gains 

Points for 
Low 25% 
Reading 
2011-12 

Learning 
Gains 

Points for 
Low 25% 
Reading, 
2012-13      

Learning 
Gains 

Points for 
Low 25% 
Reading, 
2013-14      

Learning 
Gains 

Progress 
Met for 

Low 25% 
Reading  

Learning 
Gains 

Points for 
Low 25% 

Math, 
2011-12  

Learning 
Gains Points 

for Low 
25% Math, 

2012-13           

Learning 
Gains Points 

for Low 
25% Math, 

2013-14      

Learning 
Gains 

Progress 
Met for 

Low 25% 
Math  

65 78 74 Y 83 53 88 Y 
 

D. FCAT 2.0 / FSA / EOC Achievement 
 

 
 

E. Annual Student Gains 

 
 

F. Annual Gains of Students in the Lowest 25 Percent 
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G. Percentage of Students Tested 
 
99% of students were tested in 2013/2014.  100% of students were tested in 2014/2015-
2016/2017.   
 

H. Relative Performance 
 
Imagine Elementary at North Lauderdale Charter’s progress compared to other former 
School Improvement Grant Recipients 

 
   

 Within Broward County, there are 37 schools where 95% or more of students are 
considered Economically Disadvantaged.  Based on 2017 Florida school grade data, Imagine 
Elementary at North Lauderdale Charter was the top performing school.   
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I. School Grade (If available) 

 
 

J. School Improvement Plan (If applicable) 
 
All School Improvement Plans are included in the appendix.  
 

K. 300-Lowest Performing Elementary Schools Plan (If applicable) 
 

Not applicable 
 

L. School Improvement Rating (If applicable) 
 

Not applicable 
 

M. Graduation Rate (If applicable) 
 

Not applicable 
 

N. Cohort Data  
 

Not applicable 
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In narrative format: 
A. Explain the charter school’s current School Improvement Status. How has the school met 

these standards required for federal and state accountability? If the charter school has not 
met these standards, what measures will be implemented for improvement?   
 

The school is not required to submit a School Improvement Plan (SIP) to the state, but does 
complete a SIP for internal data analysis and goal setting.  The staff has included all SIP’s for the 
life of the charter agreement in the appendix.   
 

 
B. Include the school’s plan to increase and/or maintain its AMO status for the upcoming 

term of the charter.   
 
This section is not applicable. 

 
C. Identify any subgroups that did not achieve its AMO targets and how the charter school is 

using data to drive instruction to reach the students in this/these subgroup(s).  
 
The last year this information applied to the school was 2013-2014.  Although this no longer 
applies to the school, a narrative describing the data is listed below.   
 
For the 2013-2014 school year, English Language Learners met their Reading AMO Target of 
30%.  All students, Black/African American students, and Economically Disadvantaged students 
showed improvement in reading, although the AMO Reading Target was not achieved.  Hispanic 
students did not meet the 2014 Reading AMO Target of 45%; their reading proficiency 
decreased by 15%, dropping from 40% in 2013 to 25% in 2014.  Students with disabilities also 
did not meet the 2014 Reading AMO Target of 25%; their reading proficiency decreased by 2%, 
dropping from 15% in 2013 to 13% in 2014. 
 
In math, all subgroups of students surpassed their AMO Math Targets.   
 
All subgroups assessed on the 2014 FCAT 2.0 Writing assessment met AMO Writing Targets.   
In both reading and math, the lowest 25% of students met AMO Lowest 25% AMO Learning 
Gain Targets.   

 
D. Summarize the demonstrated proficiency or the charter school’s progress toward meeting 

proficiency in subjects tested (math, reading, writing and science). If the school is not 
using state assessments such as FSA or EOC, what assessments are administered and how 
often is student progress monitored? 
 

In 2017, thirty-four (34%) percent of students demonstrated proficiency on the FSA English 
Language Arts (ELA) test.  This was a three (3%) percent increase in proficiency as compared to 
2016 and an overall increase of two (2%) percent as compared to 2014.  English Language Arts 
proficiency decreased by one (1%) percent as compared to 2015.   
 
In 2017, fifty-five (55%) percent of the students demonstrated proficiency on the FSA Math test.  
This was a twelve (12%) percent increase in proficiency as compared to 2016 and 2015 and a 
seven (7%) percent increase in proficiency as compared to 2014.   
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Writing proficiency was included in the FSA ELA score during the 2015-2017 school years.  
Sixty-eight (68%) percent of students scored proficient in writing in 2014.   
 
In 2017, twenty-eight (28%) percent of fifth grade students scored proficient on the FCAT 2.0 
Science test.  This was an eleven (11%) percent decrease from 2014.  Additionally, thirty-seven 
(37%) percent of students demonstrated proficiency in 2016 and forty-five (45%) percent of 
students demonstrated proficiency in 2015.   

 
E. Explain if the students are making one year’s worth of growth annually in mathematics 

and reading. If the students are not, what measures will the charter school implement? 
 

The students are making one year’s worth of growth annually.  Over the past five years, a range 
of fifty-one (51%) to seventy-four (74%) percent of students made learning gains in reading and 
a range of forty-two (42%) to eighty-six (86%) of students made learning gains in math.  From 
2012 through 2017, the overall average learning gains in reading are sixty-one (61%) percent and 
the overall average learning gains in math are sixty-nine (69%) percent.  During the most recent 
2016-2017 school year, fifty-eight (58%) percent of the third through fifth grade students made 
learning gains in reading, while seventy-four (74%) percent of the students made learning gains 
in math.   

 
F. Of the students in the lowest 25%, explain if 50% of those students are making one year’s 

worth of growth annually in mathematics and reading. If the students are not, what 
measures will the charter school implement? 
 

Each year since 2010, at least fifty percent (50%) of the lowest-performing quartile of students 
made one year’s worth of growth annually in mathematics and reading.  In 2017, sixty-three 
(63%) of students made one year’s worth of growth in reading and seventy-three (73%) of 
students made one year’s worth of growth in math.  Over the past six years, a range of fifty 
(50%) percent to seventy-eight (78%) of the lowest-performing quartile of students made one 
year’s worth of growth annually in reading and a range of fifty-three (53%) to eighty-eight 
(88%) percent made learning gains in math. From 2012-2017, the overall average learning gains 
of the lowest-performing quartile of students in reading is sixty-six (66%) and in math is 
seventy-one (71%).  From the most recent 2016-2017 school year, sixty-three (63%) percent of 
the lowest performing quartile of third through fifth grade students made learning gains in 
reading, while seventy-three (73%) percent of the students made learning gains in math.   

 
G. Verify that the school is appropriately administering applicable state standardized tests to 

its students. If the school is not testing the appropriate percentage of students, what 
measures will the charter school take to ensure the appropriate numbers of students are 
being tested? 
 

The school is appropriately administering applicable state standardized tests to the students.  All 
third grade students complete the FSA reading and math tests, all fourth grade students complete 
the FSA reading, math, and writing tests, and all fifth grade students complete the FSA reading, 
math, and writing tests and the FCAT 2.0 science test.  In 2013-2014, 99% of the students were 
tested.  100% of students were tested from 2014-2015 to the present.  

 
H. Identify if the charter school’s performance meets or exceeds the performance of schools 

with closely comparable student populations.  
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Overall, Imagine Charter at North Lauderdale continues to outperform other School 
Improvement Grant (SIG) recipient schools within Broward County.  For the 2017 school year, 
Imagine Charter at North Lauderdale was the top performing school as compared with other 
former SIG recipient schools in the following categories: ELA Learning Gains, ELA Lowest 
25% Learning Gains, Math Learning Gains, Math Lowest 25% Learning Gains, Science 
Achievement, Overall Points Earned, and School Grade.  The school scored second in Math 
Achievement and third in ELA Achievement.  The school earned a C letter grade in 2015, while 
the other former SIG recipient schools earned D or F letter grades.  Imagine Charter at North 
Lauderdale earned a B letter grade in 2014, while one school earned an A and the others earned a 
C or an F letter grade. 

 
Within Broward County, there are 37 schools where 95% or more students are considered 
Economically Disadvantaged.  Based on 2017 Florida school grade data, Imagine Elementary at 
North Lauderdale Charter was the top performing school in the categories of Percent of Total 
Possible Points Earned and in the 2017 Letter Grade.   

 
 

I. Identify the charter school’s school grade. If the charter school did not obtain a 
school grade of “C” or above, what measures will the school implement or has the 
school been implementing to improve its grade? If a charter school does not get a 
school grade nor a School Improvement Rating, what assessments has the school 
used or will the charter school use during the next charter agreement term to ensure 
that all students are learning and to identify students who may be struggling? 
 

During the course of the five-year charter agreement, the school maintained a C or B letter grade 
status.  In 2017 and 2014, the school earned a B letter grade.  In 2016 and 2015, the school 
earned a C letter grade.  Before the five-year contract began in July 2013, the school earned a D 
letter grade in June 2013.  The school implemented researched-based curriculum initiatives 
outlined in the School Improvement Plan to increase student achievement and learning gains.  
Although Imagine Elementary at North Lauderdale Charter is not currently required to submit a 
School Improvement Plan to Broward County, the Instructional Leadership Team writes an 
internal School Improvement Plan that details the research-based curriculum initiatives that the 
school staff continues to implement.  This is a best practice that allows the school staff to 
establish goals and monitor progress towards these goals.   
 
In order to ensure student growth and maintain achievement, the Instructional Leadership Team 
applied for the 21st Century Community Learning Centers grant through the FLDOE to replace 
the Extended Learning Opportunity (ELO) funds previously provided by the SIG grant.  The 
grant was awarded to the school during the 2014-2015 school year, with the program beginning 
in January 2015.  The program enrolls 100 second through fifth grade students who have several 
early warning system indicators, such as being below-grade level in reading or math, previously 
retained, frequently absent, referred for behavior, ESE, and ESOL.  The program affords students 
120 After School sessions, 18 Saturday School sessions, and 20 Summer School sessions.  A 
student who attends both the After School and Saturday School sessions receives as many as 
sixteen extra hours of learning each week.  During the Summer School sessions, students receive 
five weeks of thirty-six hours of additional learning.   

 
J. Identify if the school has developed a state-mandated School Improvement Plan (SIP). 

Discuss the main areas and the timeline for improvement if applicable. 
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Imagine Elementary at North Lauderdale Charter achieved a B or C letter grade during the 
course of the charter renewal period.  Immediately before the charter was renewed, the school 
received a D letter grade and was required to submit and closely follow a state-mandated SIP 
during the 2013-2014 school year.  The school was in monitoring status for 2014/2015 and 
2015/2016.   
 
2013-2014 SIP Reading Goals: 
Reading Proficiency Target SIP Goal:  Forty-six percent (46%) of students (99) will score 
proficient on the 2014 Reading FCAT 2.0. 
Safe Harbor:  Thirty-six percent (36%) of students (77) will score proficient on the 2014 
Reading FCAT 2.0. 
 
Reading Learning Gains Target SIP Goal:  Seventy percent (70%) of students (100) will make 
learning gains, as measured by the 2014 Reading FCAT 2.0. 
Safe Harbor: Sixty-six percent (66%) of students (94) in grades 3-5 will make learning gains, as 
measured by the 2014 Reading FCAT 2.0. 
 
Lowest 25% Reading Learning Gains Target Goal:  Eighty-five percent (85%) of our lowest 
25% students in grades 3-5 will make learning gains, as measured by the 2014 Reading FCAT 
2.0. 
Safe Harbor: Eighty-one percent (81%) of our lowest 25% of students in grades 3-5 will make 
learning gains, as measured by the 2014 Reading FCAT 2.0. 
 
The school achieved a thirty-two (32%) proficiency rate with seventy-four (74) points awarded 
for both overall learning gains and for the lowest performing quartile of students.  The school did 
not meet the Target SIP goals, but did exceed the Reading Learning Gains Safe Harbor goal.  The 
school was four (4%) percent below meeting the Reading Proficiency goal and seven (7%) 
percent from the goal for learning gains for the lowest achieving quartile of students. 
 
 
2013-2014 SIP Math Goals: 
Math Proficiency Target SIP Goal:  Forty-five percent (45%) of students (99) will score 
proficient on the 2014 Math FCAT 2.0. 
Safe Harbor: Forty-four percent (44%) of students (95) will score proficient on the 2014 Math 
FCAT 2.0.   
 
Math Learning Gains Target Goal:  Seventy-three percent (73%) of students (104) will make 
learning gains, as measured by the 2014 Math FCAT 2.0. 
Safe Harbor:  Forty-eight percent (48%) of students (69) will make learning gains, as measured 
by the 2014 Math FCAT 2.0. 
 
Lowest 25% Math Learning Gains Target Goal:  Eighty-three percent (83%) of our lowest 
25% students in grades 3-5 will make learning gains, as measured by the 2014 Math FCAT 2.0. 
Safe Harbor:  Fifty-eight percent (58%) of our lowest 25% of students in grades 3-5 will make 
learning gains, as measured by the 2014 Math FCAT 2.0.   
 
The school achieved a forty-eight (48%) proficiency rate with eighty-six (86) points awarded for 
overall learning gains and eighty-eight (88) points for learning gains for the lowest achieving 
quartile of students.  The school exceeded all Target SIP goals and Safe Harbor goals.    
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2013-2014 SIP Science Goals: 
Science Proficiency Target SIP Goal:  Fifty (50%) percent of students (34) will score proficient 
on the 2014 Science FCAT 2.0. 
Safe Harbor:  Forty-six (46%) percent of students (32) will score proficient on the 2014 Science 
FCAT 2.0. 
 
The school achieved a thirty-nine (39%) percent proficiency rate on the Science FCAT 2.0 test.  
The school did not meet the Target Goal or the Safe Harbor goal.   
 
2013-2014 SIP Writing Goals: 
Writing Proficiency Target SIP Goal:  Sixty-five percent (65%) of students (32) will score a 
3.5 or higher on the 2014 Writing FCAT 2.0. 
Safe Harbor:  Sixty-two percent (62%) of students (31) will score a 3.5 or higher on the 2014 
Writing FCAT 2.0. 
 
The school achieved a sixty-eight (68%) percent proficiency rate on the Writing FCAT 2.0.  This 
exceeded by the Target SIP goal and the Safe Harbor goal.   
 
Although the school is not on a state-mandated School Improvement Plan the school creates an 
internal School Improvement Plan as a best practice that allows the school staff to establish goals 
and monitor progress towards these goals.   The school continues to set S.M.A.R.T. goals for 
proficiency and learning gains in each of the academic areas above.  All School Improvement 
Plans are located in the appendix for review, as needed.   

 
K. Identify if the charter school has been identified as one of the 300 Lowest-

Performing Elementary Schools in Florida. If yes, explain the measures that the 
charter school will take or has been taking to remedy this status.  

 
 

The charter school has not been identified as one of the 300 Lowest-Performing Elementary 
Schools in Florida during the five-year contract period.   

 
L. Describe what School Improvement Rating (SIR) the charter school has received, if 

applicable. If the charter school has not received a SIR of Maintaining, what measures 
has the charter school taken or will the charter school take to improve the rating? 

 
This section is not applicable to Imagine Elementary at North Lauderdale Charter.   
 

M. Identify the charter school’s graduation rate, if applicable. What has been the charter 
school’s graduation rate goal? Has the charter school met this goal? If yes, what steps 
will the charter school take to continue to meet or exceed this goal? If no, what measures 
will the charter school implement to increase its graduation rate to meet its goal? 

 
This section is not applicable to Imagine Elementary at North Lauderdale Charter.   
 

N. Provide in-cohort and post-cohort data and explain how the school will continue to 
increase in-cohort and post-cohort graduation rates.  

 
This section is not applicable to Imagine Elementary at North Lauderdale Charter.   
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Note: As this document can be requested as part of a public records request, please remove 
any student specific identifiers that may be visible in any of the sources of evidence 
requested below.  
 
Sources of evidence for this section should include attachments of the following: 

• FCAT 2.0 (applicable years during the term of current charter agreement) 
• FSA (applicable years during the term of the current charter agreement) 
• EOC (applicable years during the term of the current charter agreement) 
• State AYP/AMO Standards 
• FLDOE School Grade (prior 5 years) 
• FLDOE Report Card  
• 300-Lowest Performing Elementary Schools Plan 
• Progress Monitoring Reports (prior 5 years) 
• Notification of School Improvement Rating (prior 5 years), If Applicable 
• Graduation Rate (prior 5 years), If Applicable 
• Approved State-Mandated School Improvement Plan, If Applicable – On File 
 

Unless otherwise specified, all sources of evidence will be for the prior year only. 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Evaluation Criteria: Federal and State Accountability 

 
This section should provide the reviewer with the academic details related to the charter school’s 
federal and state accountability. The narrative should clearly explain the progress of the charter 
school and identify any shortcomings in standardized testing. The sources of evidence should be 
those that have been provided by the Florida Department of Education  
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EDUCATIONAL PERFORMANCE 
 

Statutory References: Section 1002.33(7)(a)3, Florida Statutes 
 
Mission-Specific Accountability: 
 

A. Achievement of Mission/Specific Goals 
 
In narrative format: 
 

A. Identify if the charter school is achieving or making significant progress towards 
achieving the school/mission-specific goals as defined in the charter school’s 
agreement. If the charter school is not making significant progress towards these 
goals, explain the plan that the charter school will implement to achieve the 
school/mission-specific goals.   

 
Imagine Elementary at North Lauderdale Charter’s mission is, “It is all about the students. No 
exceptions. No Excuses.   
 
The mission of the school’s Educational Service Provider, Imagine Schools, states, “As a 
national family of public charter school campuses, Imagine Schools partners with parents and 
guardians in the education of their children by providing high quality schools that prepare 
students for lives of leadership, accomplishment, and exemplary character.”   
 
 Imagine’s Six Measures of Excellence are interdependent indicators that, when considered 
together, identify how well the school is meeting the needs of the whole child.  The Six 
Measures of Excellence are: 

• Academic Growth 
• Shared Values 
• Parent Choice 
• Character Development 
• Economic Sustainability 
• School Development 

 
The Six Measures are defined as: 
 
Academic Growth 
 
Student’s academic growth is fundamental to the Imagine Elementary at North Lauderdale 
Charter’s mission and, accordingly, instructional staff members maintain a rigorous, 
differentiated instructional delivery system that aligns with Florida Standards.  “Academic 
Growth” is measured by “same student annual learning gains” on the STAR Reading and Math 
tests.  A learning gain is a measure of the relative amount of growth that a student has made over 
a period of time (typically a school year). The expected measure of growth is 1.00.   STAR 
assessment data provides Imagine educators with an additional framework to consider when 
evaluating student academic achievement.  While the FSA measures student mastery of Florida 
standards, the STAR test assesses grade-appropriate content that reflects both state and national 
standards.  Each student in kindergarten through fifth grade is given the STAR Early Literacy or 
Literacy and Math tests quarterly.  The difference between the Norm Curve Equivalent from the 
Fall and Spring batteries determines each child’s annual learning gain.  The school goal is for 
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each child to show at least one school year’s worth of growth, noted as a 1.00 gain. 
 
Before Imagine Schools used the STAR assessment for learning gain calculations, the SAT-10 
test was used.  In 2013-2014, the students had an average reading learning gain of 1.04 on the 
SAT 10 and an average math learning gain of 1.13.  In 2014-2015, Imagine Schools began to use 
the STAR test to measure learning gains.  Students scored 1.03 learning gain in both reading and 
math.  During the 2014-2015 school year, students scored a 1.02 average learning gain in reading 
and a 0.99 average learning gain in math.  Finally, in 2016-2017, students scored a 1.03 average 
learning gain in reading and a 1.02 average learning gain in math. 
 
Each of the reports showcase data that illustrates Imagine Elementary at North Lauderdale 
Charter’s niche of instructing the lowest performing quartile of students.  
 
Academic School 

Year 
Reading 
Overall 
Average 

Learning Gain 

Reading 
Learning Gain 
for the Lowest 

Performing 
Students 

Math Overall 
Average 

Learning Gain 

Math Learning 
Gain for the 

Lowest 
Performing 

Students 
2013-2014 1.04 1.10 1.13 1.18 
2014-2015 1.03 1.09 1.03 1.09 
2015-2016 1.02 1.05 0.99 1.04 
2016-2017 1.03 1.08 1.02 1.09 
 
The table above shows that the lowest performing quartile of students experience a higher 
average learning gain than the overall school’s average.   
 
In addition, Imagine Elementary at North Lauderdale Charter was recognized during the 2016-
2017 school year among the other Imagine Schools for having the highest same-student learning 
gains in math over the course of two years.   
 
The school works to support students’ academic growth by choosing to have a school day that is 
one hour longer than required.  This allows for additional time on task.  The Imagine More 
Success-Let’s Move 21st CCLC program also allows at least 100 of the school’s most at-risk 
students as many as sixteen additional hours of learning during a school week and as many as 
thirty-six (36) additional hours of learning for each of five weeks in the summer.  The extended 
learning opportunities offered at Imagine Elementary at North Lauderdale Charter are proven to 
bolster student achievement and learning gains.   
 
Within the 2016-2017 Imagine Schools Student Character Survey, it is evident that students’ 
recognize the high expectations that their teachers have.  Ninety-nine (99%) percent of students 
agreed that “Teachers and other adults in this school expect me to do my best.”  Ninety-six 
(96%) percent of students agreed that “If I don’t understand something, my teachers take time to 
explain it in another way.  Ninety-seven (97%) percent of parents agreed that “Teachers and staff 
in this school have academic and character expectations for my children.” 
 
Finally, auditors who conducted the school’s AdvancEd External Review noticed the staff’s 
commitment to academic growth.  One stated, “Administration, teachers, and support staff are 
committed and willing to go above and beyond their job descriptions on a daily basis.  The 
external review team noticed an overwhelmingly dedicated and committed group of individuals 
who expressed overwhelming concern for the school’s performance.”  Another auditor noted, 
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“Stakeholders recognized the local area need to serve students with a physically and emotionally 
safe educational environment.  Imagine Elementary at North Lauderdale Charter School provides 
services to a population of at-risk students who may not find successes with schooling at other 
locations.  The review team observed a need for this school in the community that it serves.  
Business partners and community members revealed during interviews the powerful practice that 
school leadership and teachers take part in on a daily basis meeting the basic needs of an 
economically disadvantaged group of children.”   
 
Shared Values of Justice, Integrity and Fun 
The “Shared Values” measure is extremely important because of the values it encompasses – 
justice, integrity, and fun.  Justice does not mean sameness or equality, but that every stakeholder 
is treated uniquely and appropriately.  Each parent/guardian, student, and colleague is a special, 
unique individual.   
 
Integrity means that every employee is responsible for the organization’s results, both locally and 
nationally, for the good of the whole.  Imagine stakeholders agree to do our best and accept 
responsibility for actions. Adults model integrity for students on a daily basis.      
 
“Fun” means creating a joyful environment in which stakeholders are empowered to make 
decisions that lead to meaningful teaching and learning.  All staff members are empowered to 
make decisions that impact Imagine Elementary at North Lauderdale Charter.  After seeking 
advice and weighing all options, decision makers are empowered to make an informed decision, 
and are held accountable for the decision.  Many teachers and school leaders choose Imagine 
because they know they will be asked for advice and will have the opportunity to contribute to 
initiatives that affect the entire school.  Students are also empowered to make decisions within 
their classroom and grade-level teams.  The school received four A’s and a B over the past five 
years in this category.   
 
Parent/Guardian Choice 
 “Parent Choice” impacts enrollment.  Since Imagine Elementary at North Lauderdale Charter 
school does not have assigned boundaries, faculty and staff have to find creative ways to meet 
student needs so that parents choose Imagine Elementary at North Lauderdale Charter as their 
partner in their child’s education.  Parents partner with the school for many reasons – the 
extended learning day, individualized student learning plans, and faculty-wide commitment to 
meeting needs as they arise.  Ninety-seven (97%) percent of parents report that the school is a 
welcoming environment for all students and their families.  Parents are confident that their 
children are safe. Imagine Elementary at North Lauderdale Charter is a family, and the parents 
want to be part of that family.   
 
The annual Parent Survey is one method used to measure Parent Choice.  Administered each 
March, the survey asks parents a variety of questions and the school is graded accordingly.  
Because parents are satisfied in choosing Imagine Elementary at North Lauderdale Charter as 
their child’s educational institution, the school received a B+ in the measure of Parent Choice in 
2016-2017 school year. The school received two A’s, a B, and a C in the prior years. A portion 
of the Parent Choice measure is how successfully parents are included in their child’s education.  
Monthly Family Learning Nights effectively educate and encourage parents to take an active role 
in monitoring their child’s academic achievement.  During 2016-2017, over ninety-five (95%) 
percent of parents reported the school offers activities to get involved with their child’s 
education.  In addition, ninety-five percent (95%) of parents said they are satisfied with the 
quality of education their children are receiving.  This is markedly improved compared to 2011-



Imagine Elementary at North Lauderdale Charter/5171 

 15 

2012 when only seventy-six (76%) percent of parents agreed with this statement.  Ninety-one 
(91%) percent of parents said they are likely to recommend Imagine Elementary at North 
Lauderdale Charter school to others.  But a score on a survey is only half of the measure.  At 
recent 21st CCLC Advisory Board meetings, parents share their appreciation for the work the 
staff does to help their children.  One parent noted that her daughter was below level in math and 
excelled to an eighth grade level because of the extended learning opportunity she had.  Another 
parent stated that without the additional support from school staff, she does not know how she 
would give her students additional support.  Positive survey feedback and increased parent 
involvement demonstrate that parents are satisfied with Imagine Elementary at North Lauderdale 
Charter’s role in their child’s education.     
 
Through the 21st CCLC program, parents are able to learn about areas they are interested in.  
Beginning in May 2014, Imagine Elementary at North Lauderdale Charter stakeholders formed a 
Planning Task Force.  To identify local problems, needs, and gaps in services, Task Force 
members collaboratively reviewed existing survey data and minutes from monthly Governing 
Board and School Advisory Council meetings, researched various types of meaningful and 
ongoing family services, then developed a needs assessment survey designed to identify 
preferred adult and family learning opportunities.  The needs assessment was disseminated to 
families during dismissal, with a website link, and through an email blast.  Survey feedback was 
compiled and compared to previously administered surveys, including 2012, 2013, and 2014 
national Imagine Family, Character and Shared Values surveys and the 2013 AdvancEd Parent 
and Student surveys.  Families noted that they were interested in gaining support in areas such as 
navigating tax preparation with Obama Care, receiving Mental Health Care for Adults, setting 
structure at home, and helping their families become healthier.  The school connected with 
community partners who are experts in the areas to speak at Family Education nights.  The 
school continues to offer classes that support adults in these areas and in other areas of need. 
 
Finally, Imagine Schools works to meet the needs of the families and students at Imagine 
Elementary at North Lauderdale Charter.  During the holidays, one Imagine School collects food 
donations to give to families, while another collects toys to give to the students.  The school also 
runs five buses to six communities to assist families with their transportation needs. 
 
Character Development  
Imagine Elementary at North Lauderdale Charter emphasizes positive character development 
measured through student and parent survey results.  Survey data reveals how effectively the 
character education programs impact the school climate in a positive manner.  During the 2016-
2017 year, ninety-five (95%) percent of students said that teachers and other adults at the school 
teach the child how to act.  Ninety-three (93%) percent of students feel they have chances to 
reflect on their behavior and learn from mistakes they make.  Ninety-six (96%) percent of 
parents said that their child is learning the social, emotional, and character skills that will help 
them succeed in society.  Although Imagine Schools did not issue Character Education grades 
for 2016-2017, the school received three A’s and a B score over the past four years.      
 
In order to further develop students’ character, the school teaches students The Leader In Me’s 
Seven Habits of Happy Kids.  This is a program that “teaches 21st century leadership and life 
skills to students and creates a culture of student empowerment based on the idea that every child 
can be a leader”.    Teachers are responsible for explicitly teaching their students the school-wide 
habit of the month.  Monthly “Kids of Character” ceremonies are used to recognize one student 
from each class who demonstrates the focus habit.  Winners are “elected” by their peers and are 
also recognized and featured on a bulletin board located in the cafeteria. Additionally, each “Kid 
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of Character” receives free admission to the monthly Character Celebration, as well as three 
tickets they must use to recognize their peers who demonstrate outstanding character.  Students 
submit completed tickets to the “Caught Doing Good” bucket in the front office and students are 
recognized each day on the morning announcements.  School stakeholders encourage students to 
make a concerted effort to use manners, be helpful, and contribute to the Imagine Elementary at 
North Lauderdale Charter community.   
    
Documenting and tracking discipline incidents is another method used to measure positive 
character development.  The administrative team is diligent in documenting and monitoring all 
behavioral incidents so identification of students in need of behavior interventions receive 
appropriate, effective, and timely support. Additionally, school staff uses Basis 3.0 to track the 
history of behavioral incidents.  The Response to Intervention (RTI) process provides a system to 
meet students’ emotional and social needs while maintaining a school climate that prioritizes 
safety and academic achievement.   
 
The school’s instructional leadership team and a task force of teachers decided to implement 
Restorative Justice at the school.  Restorative Justice is Imagine Elementary at North Lauderdale 
Charter’s philosophy that positive relationships, equitable dialogue, and shared decision making 
is key to our school community.  Imagine Elementary at North Lauderdale Charter’s 
stakeholders strive to be proactive and focus on restoring relationships rather than being reactive 
and relying solely on punitive measures.  The parties involved learn and practice the social, 
emotional, character, and academic skills to foster success in future endeavors.   
 
Economic Sustainability 
Imagine Elementary at North Lauderdale Charter strives to balance expenditures and revenues so 
that the school lives within its means annually and over the long-term.  Careful stewardship of 
limited financial resources is essential, as Imagine must have the funds to cover rent, salaries, 
operating costs, and investments such as technology and instructional materials.   Imagine 
Elementary at North Lauderdale Charter employees work steadfastly to be economically 
sustainable and use funds so that they will most benefit teaching, learning, and school growth. 
Imagine Schools expects every staff member from administrators to teacher, to understand 
school’s finances and to take responsibility for making wise spending decisions. Economic 
vitality and stability are as important as academic achievement in ensuring the school’s 
continued success.  The Economic Sustainability Committee maintains expenses in line with 
revenue without negatively impacting the educational program.  During the last five years, the 
school earned four B’s and one A.     
 
School Development 
 
School Development involves expanding the school’s facilities and programs. As an established 
school, Imagine Elementary at North Lauderdale Charter is not graded in this area; however, an 
active School Development Committee meets regularly with the focus of forming partnerships 
and raising awareness of school initiatives and student needs within the North Lauderdale 
community.  This committee facilitates community partnerships and strives to network with 
families to recruit students for upcoming school years.  Through the work of the committee and 
the Imagine More Success-Let’s Move! 21st CCLC Community Liaison, the school has 
mutually-beneficial partnerships with several individuals and businesses in the community.  
Through the relationships built with community partners, students attended field trips at colleges 
and universities, students learned about professions at a career day, and parents learn from 
specialized presentations at family nights.   
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Additionally, School Development committee members provide insight into class configuration, 
using space wisely, outfitting classrooms for twenty-first century technology, and maintaining 
the overall school grounds. 
 
Sources of evidence for this section should include attachments of the following: 

• The mission statement as defined in the charter school’s initial contract/application 
• In cases of subsequent renewals, include the mission statement as defined by the 

current agreement. 
 
 

 
Evaluation Criteria: Mission-Specific Accountability 

 
This section should provide the reviewer with the charter school’s mission and how the charter 
school has been achieving its goals as defined in the mission.  
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EDUCATIONAL PERFORMANCE 
 
Statutory Reference: Sections 1002.33(7)(a)1, 1002.33(7)(a)2, 1002.33(7)(a)4, 1002.33(16)(a)3, 
1003.56, Florida Statutes 
State Board Rules: Rules 6A-6.0902 – 6A-6.0909 (ELL), 6A-603011 – 6A-60361 (ESE), Florida 
Administrative Code 
 
Educational Program Implementation: 

A. Implementation of Mission 
B. Implementation of Curriculum and Instructional Techniques 
C. Implementation of Specialized Instruction for Students (particularly of those below grade 

level) 
D. Data-Driven Decision-Making 
E. Implementation of Exceptional Education Programs 
F. Implementation of ELL Program 
G. Implementation of MTSS/RtI Early Warning Systems 

 
In narrative format: 
 

A. Explain how the charter school is implementing its mission as defined in the charter 
school’s agreement. 

 
The mission of Imagine Elementary at North Lauderdale Charter specifically addresses the 
school’s commitment to basing all decisions upon the needs of students, as measured using 
student achievement data, suspension and attendance data, and survey feedback.  The mission 
compels every staff member to:  accept responsibility for the learning and achievement of each 
and every student; act in accordance with their assumed responsibility; and provide evidence that 
his or her actions are aligned with the practices that support student learning and achievement.  
The mission statement is posted throughout the school, stated regularly on the morning 
announcements and is discussed at governing board meetings, professional development 
sessions, and faculty meetings.  Imagine Elementary at North Lauderdale Charter’s Instructional 
Leadership Team (ILT) continuously strives to improve the status quo.   
 
Imagine Elementary at North Lauderdale Charter’s vision explicitly states the staff’s collective 
dedication to students’ academic growth. Decisions are data-driven and research-based.  The 
school’s learning environment is stimulating and encourages participation, creativity, and 
enthusiasm for learning. When walking through classrooms, common board configuration which 
include learning goals, student friendly objectives, and the daily agenda are evident.  Teachers 
within each grade level are required to collaboratively common plan four days a week to ensure 
students are receiving rigorous and engaging lessons that include Marzano’s high probability 
instructional strategies. Each instructional block begins with a “cue” to introduce the lesson and 
a connection to prior knowledge and the overall learning goal.  When helping students interact 
with new content, teachers follow the Gradual Release of Responsibility (GRR) model.  They 
first explicitly teach new material, then model metacognition using “think alouds”, and continue 
to scaffold using guided instruction in a manner that allows students to process new information 
in digestible bites. In helping students practice and deepen new knowledge, teachers provide 
additional opportunities to refine procedural knowledge and deepen understanding of declarative 
knowledge.  In alignment with the Florida State Standards’ rigorous expectations, teachers help 
students generate and test hypotheses and use higher order questioning and activities developed 
using Webb’s Depth of Knowledge Wheel.  Students become more responsible for their learning 
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and achievement by participating in collaborative structures encouraging consistent checking for 
understanding of the lesson’s objective. The principal uses Marzano protocols to give teachers 
regular feedback on their implementation of Marzano’s 41 instructional elements.  
 
All teachers at Imagine Elementary at North Lauderdale Charter regularly and collaboratively 
plan and review student achievement data to improve instruction and student achievement. 
Teachers maintain binders that contain curriculum maps for each subject, Florida State 
Standards, student data, intervention techniques, and Professional Learning Community (PLC) 
resources.  Common planning is facilitated by an Instructional Coach, and requires teachers to 
plan and prepare lessons that meet the needs of all students, giving special consideration to 
English Language Learners, students receiving special education and/or performing below grade 
level, and students who lack support of schooling. Within the classrooms, teachers differentiate 
instruction using learning stations and by pulling small skill-based re-teach groups as well as 
intervention groups.  Teachers have attended professional development to deepen their 
understanding of running effective small groups.   
 

B. Explain how the school is successfully implementing research-based curriculum and 
instructional strategies as defined in the charter school’s contract. 
 

The Instructional Leadership Team (ILT) continuously refines the implementation quality of the 
researched-based curriculum initiatives. Teachers are given regular professional development to 
support the implementation of the curriculum and strategies.  Grade level teams collaborate daily 
during common planning to review, discuss, and plan the implementation of the research-based 
curriculum and instructional strategies.  Research-based curriculum and instructional strategies 
are used throughout all academic blocks of the day.  Technology helps teachers deliver this 
curriculum to the students and offers additional modes of instructional strategies.   
 
The ILT has specified the expectation that Marzano’s high probability instructional strategies be 
implemented on a continual basis.  The principal justifies the expectations she sets at weekly 
professional development sessions by reviewing Marzano Design Questions and the 
corresponding teacher and student evidence that is detailed on Marzano Protocol rubrics.  The 
principal and assistant principal monitor the level of teacher implementation with regular 
classroom observations and timely feedback based upon protocol evidence.  Emphasis on higher 
order thinking, using Webb’s Depth of Knowledge, results in actively engaged students.  The 
Instructional Leadership Team has clearly stated that active engagement in rigorous activities is 
the expectation. 
 
The ILT infiltrates the staff with quality professional development sessions.  Research-based 
staff development is designed based upon student needs determined from test results, teacher 
request, or administrative choice.  Professional Development sessions have addressed many of 
the 41 instructional categories that compose Marzano’s Domain 1, Classroom Strategies and 
Behaviors.  Professional Development sessions include: Establishing Classroom Routines, The 
First 20 Days of Reading and Math, The Daily 5, Implementing Comprehension Toolkit during 
Content Area Reading, Lucy Calkins’ Writing Workshop, Houghton Mifflin Harcourt’s 
Journeys, Document-Based Questioning, Cooperative Learning Strategies, and Explicit and 
Rigorous Instruction using the Gradual Release of Responsibility Model. Additionally, coaches 
implement the Florida Coaching Cycle to increase instructional effectiveness in a manner that 
aligns with Marzano’s research-based strategies.   Common lesson planning sessions, held five 
days a week, allow coaches to monitor and assist teachers in the areas of explicit and direct 
educational strategies.  In addition, to accelerate academic growth, instructional coaches work 



Imagine Elementary at North Lauderdale Charter/5171 

 20 

with groups of students pre-identified by data requiring intensive academic intervention.  
Collaborative Problem Solving (CPS) team members facilitate data chats to continuously 
monitor student achievement and drive educational instruction.   
 
Instructional staff members work together and their diverse instructional experiences have 
melded to form an academic environment that promotes learning and continuous improvement at 
all levels – from students to administrators.  Daily common planning time ensures that teachers 
have ongoing opportunities to collaborate.  Instructional coaches facilitate grade-level common 
planning five days a week.  Weekly common planning sessions begin by “unwrapping the 
standards”, with teachers using the Language Arts Florida Standards (LAFS), Math Florida 
Standards (MAFS), and the Science Next Generation Sunshine State Standards.  Intermediate 
teachers also use the Florida Standards Assessment Test Specifications to develop rigorous 
activities and higher-order questions that align with benchmark requirements.  This collaboration 
to disaggregate benchmarks, prioritize content, and increase rigor ensures instruction aligns with 
LAFS, MAFS, and NGSSS.  Team members collaboratively review a variety of resources that 
could be used to teach the required benchmarks, study and share best practices, and then identify 
and modify curriculum materials to appropriately address content requirements.    
 
Imagine Elementary at North Lauderdale Charter’s ILT believes that Reading and Language Arts 
are the cornerstones of the school’s academic program.  Hence, effective literacy skills are 
central to the school’s curriculum, weaving their way among the content and skills introduced 
and developed through Reading; Writing; Listening and Speaking, Viewing and Presenting.  
Communication skills and literacy strategies are intertwined, strengthening the strands that lead 
from content and concepts to connections among people and disciplines.  
 
Core Reading Instruction 
Core reading instruction is the first line of defense against reading difficulties.  This portion of 
reading instruction is designed to meet the needs of all students through the use of the 
Comprehensive Core Reading Program designed to support explicit and systematic teaching of 
grade-level skills and concepts, and to meet the needs of students working either above or below 
grade level through differentiated instruction delivered through the flexible grouping and 
learning centers model.  Below is a detailed description of our initial instruction components. 
 
Core Benchmark Instruction for All Students 
Initial Instruction with the Core Curriculum Reading Program 
 
Imagine Elementary at North Lauderdale Charter implements a Core Curriculum Reading 
Program (CCRP) from the state’s approved list of materials and resources.  Houghton Mifflin 
Harcourt (HMH) Journey is utilized at Imagine Elementary at North Lauderdale Charter to 
effectively address each of the five areas of reading:  phonological awareness, phonics, fluency, 
vocabulary, and comprehension.  Teachers also use Comprehension Toolkit to support all 
readers. 
 
The teachers of Imagine Elementary at North Lauderdale Charter are trained in a systematic, 
explicit approach for teaching reading, especially for students learning to read and for struggling 
readers. The instructional routines and classroom management routines of the CCRP support the 
delivery of scaffolded instruction that is explicit and systematic, delivered through teacher 
modeling, and shared practice, guided practice, and independent application.  This “I do, we do, 
you do” instructional routine provides a gradual release of responsibility to ensure that students 
sufficiently master skills so they can read independently on schedule at each grade level.  The 
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CCRP also incorporates research-based strategies and materials such as reading routines, teacher 
read-alouds, practices for introducing new skills and reviewing skills formerly taught, leveled 
materials for guided reading and explicit skill instruction, and classroom libraries. The CCRP 
also includes strategies for differentiated instruction, such as specific practices for teaching the 
same skill to students reading at, below, or above grade level.  Examples of these strategies 
might include repeated reading for students below grade level.  Students at and above grade level 
are challenged to develop questions.  Programs such as HMH Journeys also include assessment 
tools and schedules (screening, progress monitoring, diagnostic, and formal assessments) to 
support teachers with flexible grouping, identification of skills for review/reteaching, and 
progress monitoring to ensure all students are on track to meet reading goals. 
 
Purposeful teacher selection of authentic, culturally-relevant, and rigorous texts is a continued 
focus this year.  Using authentic texts will not only improve instruction but will also increase the 
student’s love of reading.  Using pieces of interest for these students provides a connection to the 
text, increases student engagement, and encourages them to read more. Additionally, using 
authentic texts prepare students for the reading stamina required for FSA Reading and builds 
student’s ability to persevere with text complexity.  The usage of authentic texts also allows 
teachers to incorporate other areas of the curriculum throughout reading instruction.  When 
students are reading about science or reading about math, important connections are established, 
thus, building background knowledge which is a critical area that students evidence most 
deficiency. The district’s adoption of the Journeys series is also being used to help guide 
instruction and provide interventions for those students who need further clarification.   
 
The five essential components of reading instruction are explicitly and systematically taught 
during initial instruction of the reading block, and through differentiated strategies and supports 
for those students identified as needing additional time above and beyond the 120 minute 
uninterrupted reading block. 
 
Two Hour Reader’s Workshop  
 

15 minutes Whole Group 
 

Interactive Read-Aloud and Think Aloud 

10 minutes “I Do” Explicit Instruction 
15 minutes “We Do” Guided and/or Shared Instruction 
80 minutes Differentiated 

Center 
Instruction 

Guided Reading (Reciprocal Teaching Model) 
 Literacy Stations  

 
Components 
 
Component Instructional Approach Resources 
Phonemic 
Awareness 

Instruction teaches students to manipulate 
phonemes (segment sounds, blend sounds) while 
using the letters of the alphabet.  Phonemic 
awareness and phonics instruction are 
coordinated so teachers teach letter-sound 
correspondence after students demonstrate 
phonemic awareness of the sound.   

HMH Journeys, Soar to 
Success 

Phonics Explicit and systematic instruction will teach 
skills such as sound-letter relationships, blending 

HMH Journeys, Soar to 
Success, FUNdations, 
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and decoding, and phonics related spelling.  
Teachers ensure that students understand the goal 
of phonics instruction is reading connected text. 

Leveled Literacy 
Intervention 

Fluency Instruction provides models for fluent reading 
through guided oral reading opportunities such as 
shared reading, interactive read-alouds, partner 
reading, and independent reading of “just right” 
text.  Repeated reading to build automaticity and 
phrasing activities with oral and written language 
are also used to improve fluency. 

HMH Journeys, Soar to 
Success, Read Naturally, 
Leveled Literacy 
Intervention 

Vocabulary Instruction deepens students’ knowledge of word 
learning strategies for listening, speaking, 
reading and writing vocabulary.  Robust 
vocabulary instruction through direct teaching, 
rich contexts, read alouds, word parts and 
relationships using graphic organizers, and 
multiple exposures to new words highlight this 
component. 
 

HMH Journeys, content-
based vocabulary lists, 
Soar to Success 
 

Comprehension Instruction explains and model the use of 
effective strategies such as using prior 
knowledge, generating questions, self-
monitoring, fix-up strategies, cooperative 
learning, and graphic and semantic organizers.  
Students are provided with multiple opportunities 
to practice pre-reading, during reading, and post- 
reading strategies. 

HMH Journeys, novel 
studies, Soar to Success, 
Leveled Literacy 
Intervention 

 
As instructional staff members conference individually with each student on his/her learning 
successes and challenges, they design instructional plans that address these needs. Instructional 
staff members are committed to educating the students of Imagine Elementary at North 
Lauderdale Charter in ways that will meet and exceed reading expectations for life-long learning.  
Specific goals of the school’s reading program are to increase the number of students reading at 
and above grade level, to reduce the number of students reading below grade level, and to ensure 
students experience at least one year’s worth of growth annually.   These goals are supported by 
classroom daily schedules that provide at least two hours of uninterrupted reading instruction for 
every student, and an additional 30 minutes of instruction for those students reading below grade 
level, and an integration of reading strategies across the curriculum.  The goals are further 
supported by high-quality instruction with the use of a Comprehensive Core Reading Program 
(CCRP) and the five areas of reading stipulated by the Florida Formula (5+3+ii+iii), the use of 
data to guide instruction, a set of strategies for students reading at grade level or higher, and 
immediate intensive intervention for those students that are reading below grade level.  Imagine 
Elementary at North Lauderdale Charter staff are committed to educating the students in ways 
that will meet and exceed reading expectations for life-long learners. 
 
 
 
Strategic Instruction for All Students 
For many students, core lesson plans for initial instruction and cumulative review are not 
sufficient to impact student ability in learning to read.  The CCRP is designed to accommodate 
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struggling readers with additional targeted instruction in small groups.  Since the instructional 
targets are determined by assessment results, the membership of the small groups will be fluid 
throughout the school year.  Differentiated instruction always begins with student data and, 
therefore, remains flexible in order to align instruction with the specific needs of each child.   
 
Supplemental reading programs and resources that enhance the instruction of the CCRP may be 
necessary to support the reading growth of students.  These programs are selected from state 
approved resources, and based on progress monitoring data such as FAIR and the i-Ready 
Standards Mastery tests to meet the needs of flexible groups of children.  The resources provide 
teachers with explicit instructional sequences and research-based strategies to ensure student 
success in the five components of reading. HMH Journeys, FUNdations, Leveled Literacy 
Intervention, and Soar to Success intervention programs, technology programs, and Scholastic 
Leveled Readers are materials that provide a range of leveled, skill-based and high-interest to 
support differentiated reading instruction. 
 
Teachers facilitate guided reading in small groups that focus on reading skills in a delivery 
system that is the perfect complement to the CCRP.  Guided reading allows teachers to 
differentiate instruction and maximize the time students have for on-target, on-time learning.  
The teacher-led center provides opportunities for teachers to meet with flexible groups of 
students, while other students are working at various pre-determined centers to practice 
previously taught skills and concepts.   
 
Teacher-Led Center for Small Group Instruction 
 Instruction for proficient readers is informed by screening and progress monitoring 
assessments and is differentiated during small group guided reading at the teacher-led center.  
The needs of these students are met through the use of the CCRP and Scholastic Leveled Readers 
for guided reading as well as through multi-leveled classroom libraries.  Opportunities are 
provided for students to practice and apply strategies in text that provides enough challenge for 
them to be successful with teacher support, develop fluency and comprehension, and interact 
with one another through strategies such as reciprocal teaching and responding to text.  At the 
teacher center, the teachers use the following reciprocal teaching procedure with students sharing 
a common text or leveled reader. 

1. Questioning:  A student assumes the role of "teacher" and reads aloud a segment of a 
passage as group members follow along silently. The group members then pose questions 
that focus on main ideas.  

2. Summarizing:  The "teacher" answers and summarizes the content. 
3. Clarifying:  The group discusses and clarifies remaining difficulties in understanding. 
4. Predicting:  The group then makes a prediction about future content. Next, a second 

student takes on the role of teacher for a subsequent segment of text. 
 
Students reading below level, as identified by FAIR screening and progress monitoring 
assessments, meet with the teacher and/or a coach during center rotation time of the reading 
block.  Students needing immediate intensive intervention receive small group instruction daily.  
This additional intervention time is described in the intervention paragraphs at the end of this 
section.  Teachers use progress monitoring data to form flexible groups of students based on 
reading levels, assessment levels, or a need for instruction related to a specific skill.  These 
groups remain small in number (5-7 students), and change as needed based on on-going progress 
monitoring.  Due to a need for explicit, systematic teaching of skills and concepts for these small 
groups, one day a week the small group teacher center instruction is often a skills-focused lesson 
that targets specific gaps or needs identified. The most below level students receive daily 
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additional intensive interventions. Students who are below grade level receive additional 
intensive interventions up to three days a week.  
 
Literacy Stations 
Teachers plan systematic instruction so that skills and concepts are taught in a logical 
progressive sequence. Students work at learning centers on carefully designed tasks that provide 
opportunities for practice and application.  Multiple practice opportunities are intended to help 
students master and retain new skills and concepts.  Assessments are designed and used in a 
timely fashion to monitor skill acquisition as well as students’ ability to apply new skills, to 
retain them over time, and to use them independently. 
 
Teachers utilize data to produce each center’s curriculum objectives and students’ instructional 
levels as well as address the learning modalities. Teachers use FAIR data to determine students’ 
instructional levels and Standards Mastery assessments to progress monitor student proficiency 
with FSA standards.  
 
Advantages of this approach are: 

• Effectiveness of a small group delivery system for initial instruction 
• Teacher center for daily flexible group instruction 
• Learning center task cards correlated to Sunshine Standards and CCRP objectives 
• Learning center task cards to effectively address each of the five essential reading 

components 
• Supplemental task cards to address any gaps within the CCRP  
• Learning style task cards to support all learning modalities 
• Correlated software to support curriculum objectives 
• Maximized time due to sustained instructional routines and organization of environment 
• Student empowerment and responsibility to motivate learning 
• Collaborative environment to support learning with and from one another 

 
Intensive Intervention Models for Students Below Grade Level 
Intervention is an additional targeted intense instruction, scheduled for students who continue to 
struggle with learning despite efforts to meet their needs during the conventional allocated 
classroom time.  Instructional staff members provide the additional time for our struggling 
readers and mathematicians.  The school has a schedule for push-in and pull out support. 
Students are strategically placed in these support groups depending on their needs as 
disaggregated from the baseline data. With the reports from baseline data, teachers are able to 
pinpoint gaps in learning and student needs for additional practice and changes in instructional 
delivery methods The goal of our supplemental education program is to provide a structured 
system that is well organized for the tutor/pull out teacher and provides constant communication 
between that support staff and the classroom teacher.  Careful scheduling maximizes student 
time on task in their weak areas.  During the second semester, teachers dedicate planning periods 
to support lowest quartile and bubble students in reading and math.   
 
The Collaborative Problem Solving team and teachers work to analyze reading data to identify 
reading deficiencies to ensure students receive appropriate and necessary interventions.  The 
team supports teachers in implementing a multi-tiered system of supports (MTSS) that uses 
evidence-based interventions and systematic progress monitoring.   Several reading intervention 
programs are utilized based on student-need.  FUNdations is a research-based program that 
provides materials and strategies used to teach a comprehensive phonics review.  Students 
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receive Fundations interventions in all grade levels.  Leveled Literacy Intervention is a small-
group, supplementary literacy intervention by Fountas and Pinnell that is used to deepen 
comprehension.  Read Naturally is used to strengthen students’ reading fluency.   
 
School-wide intervention times address the needs of the students continuing to demonstrate skill 
deficiency and are a key component of Imagine Elementary at North Lauderdale Charter’s plan 
to increase its student proficiency rates.  School-wide intervention takes place during Road to 
Success time, and is implemented according to the Florida Continuous Improvement Model 
(FCIM).  All students attend a Road to Success reading intervention group for forty to sixty 
minutes each day.  Road to Success time is devoted to re-teaching, clarification, or enriching for 
standard mastery.  Student placement during Road to Success remains fluid and is based upon 
regular, formative assessments.  Additionally, to enhance student learning gains in all state 
assessed areas, third through fifth grade students participate in homogeneously leveled groups 
for the second semester of the academic year.  Such differentiated configuration allows students 
to learn at an appropriate pace facilitated by teachers who demonstrate expertise in meeting their 
unique set of needs. Students who fall within the bottom quartile receive daily, extended small 
group interventions.   
 
The i-Ready adaptive, software-based program is used to teach students at their instructional 
level in both reading and math.  Students take three diagnostic tests throughout the year.  Once a 
diagnostic test is taken, students complete personalized lessons targeted to each student’s unique 
needs.  Teachers regularly access reports to monitor student data and use the online resources to 
meet individual or small group needs.  Students spend 30 to 90 minutes per week on both the i-
Ready reading and math lessons. 
 
 
Encouraging Independent Reading 
Accelerated Reader and Imagine Schools’ Advanced Reading Challenge are used to promote 
independent reading. By providing these literacy rich incentives, students are encouraged to take 
responsibility for their learning. The Advanced Reading Challenge is open to Imagine students in 
grades 3 -12 and encourages student responsibility for independent work. After reading each 
book from the Imagine Schools Advance Reading Challenge list, the student creates a new entry 
in the Reading Portfolio Table of Contents. From an array of choices encompassing oral, 
kinesthetic, written, visual and graphic modes, students select how best to convey their 
understanding of the literature. Specific titles representing classic texts are provided to the 
student who is required to read 25 total books. Each finished product is shared with the class 
through an oral presentation. All completed projects are maintained in the students’ portfolio. 
The goal of the Advanced Reading Challenge is to challenge students to read 25 books over the 
course of one school year and complete short projects to demonstrate understanding of the text. 
 
     Features of the Primary, FSA-aligned, English Language Arts Program: 
 Regular interaction with Exemplar Texts to develop proficiency in interpreting rigorous 

texts  
 Explicit and systematic instruction in phonemic awareness, phonics, fluency, vocabulary, 

and comprehension through a core-comprehensive reading program 
 Differentiated instruction through whole group, small group, and learning station 

strategies and materials 
 Multiple opportunities to interact with print, including shared reading, read-alouds, word 

walls, classroom libraries, decodable books, and predictable books 
 Exposure to various genres, including non-fiction, fiction, drama, multicultural tales, 
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poetry, classic, and contemporary works of literature through a literature-based approach 
 Introduces spelling, grammar, punctuation, sentence structure, and content as essential 

writing elements 
 Oral language development through a comprehensive listening and speaking program, 

including opportunities for read-alouds, readers’ theater, oral presentations, and 
performances  

 Opportunities for writing in response to reading, including journaling, research, creative 
and expository writing, and publishing 

 Access to technology and communication tools for research, editing, revising, and project 
development  

 Individual writing portfolios and independent reading logs 
 Understanding and application of skills for reading and writing as complementary 

processes 
 
     Features of the Intermediate, FSA-aligned, English Language Arts Program: 
 Refinement of essential tools related to reading, writing, listening, and speaking and 

integration of these tools as applicable to all subject areas 
 Increased ability to comprehend a variety of texts and text structures, including trade 

books and subject area textbooks; poems; novels; drama; and short stories 
 Regular interaction with Exemplar Texts to develop proficiency in interpreting rigorous 

texts  
 Increased understanding and use of comprehension strategies for before, during, and after 

reading 
 Development of critical thinking and problem solving techniques as they apply to print 

and non-print media 
 Heightened sensitivity to other cultures and cultural literacy 
 Instruction on the rules and mechanics of Standard English, effective speaking skills, and 

oral presentations 
 Robust vocabulary instruction that includes word origins, tiered words, opportunities to 

develop vocabulary through reading, writing, listening and speaking 
 Refined research skills and narrative and expository writing skills and strategies 
 Oral communication and critical thinking experiences, including inquiry circles 
 Published student works 
 Introduction to writing process through various formats 
 Specific strategies focusing on evidence and elaboration 
 Instruction in the use of literary devices in works of literature and application in original 

writing assignments 
 Independent and collaborative theme-related projects at each grade level 
 Development of leadership abilities through peer evaluation and assessment  
 Exposure to all content areas through literature  

 
Core Mathematics Programs 
It is the school’s goal to ensure that every student achieves the essential skills needed for 
mathematical literacy.  In keeping with this challenge, teachers in the Primary and Intermediate 
grades have a strong interest and background in mathematics. Teachers have mathematical 
knowledge beyond the curriculum that is taught and participate in ongoing professional 
development to better serve students.   
 
What students learn is fundamentally connected to how they learn it.  In response to this, the 
mathematics’ program reflects a learning environment that emphasizes the unifying concepts of 
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fundamental computational operations, communication, reasoning and proof, representation, 
problem solving, and connections.  These are embedded in each of the content strands of 
Number Sense, Concepts, and Operations, Algebra, Geometry, Measurement, and Data Analysis 
and Probability, which are based on the Florida Standards.  The teachers nurture mathematical 
thinking and reasoning processes in the students. Imagine Elementary at North Lauderdale 
Charter mathematics curricula shows students the power of reasoning as they explore 
mathematical structures, the power of communication as they construct viable arguments, and 
the power of multiple representations as they engage in mathematical modeling.  Research also 
indicates that students learn mathematics best when accessing various tools that can assist in 
learning.  Thus, teachers incorporate various math manipulatives when introducing math 
concepts and students are encouraged to utilize these materials when solving math problems.  
Teachers engaged in a professional development to learn how to properly teach their students 
how to select and use math manipulatives by using the First 20 Days of Math training.   
 
     Features of Primary Mathematics Program: 
 Developing number sense 
 Mastering basic computation skills 
 Understanding and extending patterns 
 Applying problem solving strategies 
 Developing understanding of concepts through problem solving 
 Analyzing data and using and connecting a variety of mathematical representations 
 Manipulating shapes, numbers, and space to develop estimation skills 

 
     Features of Intermediate Mathematics Program: 
 Understanding geometric relationships 
 Organizing and comparing data sets 
 Applying problem solving strategies 
 Developing algebraic reasoning 
 Establishing measurement techniques 
 Using advanced mathematical tools and technologies 
 Reasoning and making sense of mathematics 
 Demonstrating flexibility in choosing computational methods 
 Understanding and explaining computational methods 
 Representing thinking 
 Exhibiting number sense and mastery of computation skills 
 Producing and explaining accurate answers efficiently 

 
Students struggling in mathematics also receive intervention through extended time, instructional 
technology and special programs.  The baseline data for math from the FSA are disaggregated by 
the problem solving strands.  An emphasis on proficiency with key topics and a focused, 
coherent progression of mathematics learning is the norm at our school.  
 

 The term focused = engage with adequate depth in the most important topics 
 The term coherent =  marked by effective, logical progressions from earlier, less 

sophisticated topics into later, more sophisticated ones 
 The term proficient =  students should understand key concepts, achieve automaticity as 

appropriate (e.g., with addition and related subtraction facts), develop flexible, accurate, 
and automatic execution of the standard algorithms, and use these competencies to solve 
problems 
 



Imagine Elementary at North Lauderdale Charter/5171 

 28 

Mathematics stations allow teachers to work with small groups and focus on areas of need, as 
reflected in student achievement data. Explicit instruction with students who have mathematical 
difficulties has shown consistently positive effects on performance with word problems and 
computation. Results are consistent for students with learning disabilities, as well as students 
who perform in the lowest quartile. 
 
The term explicit instruction means that teachers: 

• Provide clear models for solving a problem type using an array of examples 
• Provide extensive practice in use of newly learned strategies and skills 
• Provide opportunities to think aloud (i.e., talk through the decisions they make and the 

steps they take) 
• Provide extensive feedback 
• Some of this time should be dedicated to ensuring that these students possess the 

foundational skills and conceptual knowledge necessary for understanding the 
mathematics they are learning at their grade level 

 
Research on instructional software has generally shown positive effects on student achievement 
in mathematics as compared with instruction that does not incorporate such technologies. These 
studies show that technology-based drill and practice and tutorials can improve student 
performance in specific areas of mathematics.  
 
The reasons for computational fluency are multifaceted.  They include: 

 Quantity and quality of practice 
 Emphasis within curriculum 
 Parental involvement in mathematics learning 
 Textbooks that are focused on our state standards with less repetition from grade to grade 

and problems that are challenging and sufficient practice that ensures fast and efficient 
solving of basic fact combinations and an understanding of the concepts that are the 
foundation for mathematical achievement. 

 
Teachers implement the following nine best strategies in mathematics for all students, but 
especially with those who are struggling: 
 

1) Provide Opportunity to Learn (OTL):  The extent of the students’ opportunity to learn 
mathematics content bears directly and decisively on student mathematics achievement. 
Students participate in a ninety minute mathematics block. Those students who do not 
succeed with the regular core curriculum are given additional support in Tier II using 
supplemental material and teacher-led small groups. Great Source Math Success and Great 
Source Math at Hand are supplemental materials that give students extra practice with the 
math strands. 
2) Focus on Meaning:  Focusing instruction on the meaningful development of important 
mathematical ideas increases the level of student learning. Students learn to make 
connections between and within concepts (i.e. relate subtraction to addition).  Students also 
learn to make connections to prior knowledge and other subjects. 
3) Teach new concepts and skills while problem solving:  Students can learn both concepts 
and skills by solving problems.  Research shows that students who develop conceptual 
understanding early perform best on procedural knowledge later.  The teachers 
simultaneously work on skill development and problem solving. There is evidence that if 
students are initially drilled too much on isolated skills they have a harder time making sense 
of them later.  
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4) Provide opportunities for both invention and practice:  Giving students both an 
opportunity to discover and invent new knowledge and an opportunity to practice what they 
have learned improves students’ achievement. 
5) Be open to student solution methods and student interaction:  Teaching that incorporates 
students’ intuitive solution methods can increase student learning, especially when combined 
with opportunities for student interaction and discussion. 
6) Institute Small Group Learning:  Teacher help was most effective when it was in the form 
of elaborated explanations rather than just the answer and then applied by the student to the 
current problem or to a new problem.  
7) Facilitate Whole Class Discussion:  Whole-class discussion following individual and 
group work improves student achievement.  Research suggests that whole-class discussion 
can be effective when it is used for sharing and explaining the variety of solutions by which 
individual students have solved problems. 
8) Concentrate on Number Sense:   Teaching mathematics with a focus on number sense 
encourages students to become problem solvers in a wide variety of situations and to view 
mathematics as a discipline in which thinking is important. 
9) Use Concrete Materials:  Successful teaching requires teachers to carefully choose their 
procedures on the basis of the context in which they will be used.  Available research 
suggests that teachers should use manipulative materials in mathematics instruction more 
regularly in order to give students hands-on experience that helps them construct useful 
meanings for the mathematical ideas they are learning.  

 
In reviewing assessment data, instructional staff members have identified problem solving skills 
as an area of deficiency in mathematics.  Thus, daily student interaction with a rigorous Problem 
of the Day is a school-wide expectation. During common planning, teachers use the Math Florida 
Standards (MAFS) and the MAFS specifications to develop rigorous Problems of the Day that 
align with appropriate standards and content limitations.  To increase rigorous activities within 
mathematics instruction, students are also encouraged to create their own mathematical problems 
using the MAFS specifications guide.  Using teacher-created problems, students begin their math 
block with a rigorous Problem of the Day. It is expected that students have five minutes to 
independently tackle the problem.  This builds student stamina and increases their tolerable 
frustration level, thus promoting perseverance in problem-solving.  Next, students collaborate 
and communicate with other learners in order to compare answers and problem-solving 
strategies. Finally, teachers spend five to ten minutes facilitating student discussion on various 
problem-solving approaches.   Teachers then use Go Math, the core curriculum program, to teach 
the day’s focus lesson and provide practice opportunities.  Increased instructional time allows 
teachers to pull daily re-teach and intervention math groups.  These groups are fluid and change 
based on student needs.   
 
Writing Programs 
Lucy Calkins and Document-Based Questioning resources are used to teach writing.  The school-
based coaches model Writer’s Workshop expectations that require that students continuously 
take their writing through all stages of the writing process – planning, drafting, revising, editing, 
and publishing.  Writer’s Workshop lessons begin with a brief read aloud from a mentor text in 
which a published author effectively uses the focus writing skill. Teachers are allotting time for 
conferencing with fidelity resulting in specific goals for the student. The FSA Narrative, 
Opinion, and Informative writing rubrics have been taught to the students and teachers are 
utilizing the rubrics to score student work. Formative rubrics assessing the areas of Purpose, 
Focus, and Organization, Evidence and Elaboration, and Conventions are utilized as well. 
Writing across the curriculum has been infused with short answer requirements and rubric 
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scoring. The state anchor papers have been analyzed by students and used as a model for their 
writing. Instructional coaches regularly model lessons, conferencing strategies, and scoring. 
Teachers collaborate when analyzing writing samples, and determine specific areas of need. 
Students are grouped according to need. These groups are fluid as students are introduced to new 
writing components and areas of need are identified.  In order to increase elaboration in student 
work, teachers are providing authentic examples in student literature to serve as a guide for 
students.  Teachers use document cameras and whole class editing sessions to promote deeper 
thinking in our students.  Students and teachers have engaged in an analysis of the different 
components of the FSA writing rubric making sure students are able to produce written work 
reflective of a highly scored anchor paper.  
 
Science Programs 
Imagine Elementary at North Lauderdale Charter offers a science curriculum that reflects the 
practices of scientists by providing hands-on, minds-on opportunities for students to apply the 
scientific method.  Students inquire, explore, analyze, classify, and test hypotheses in the 
classroom and in their environment.  The science curriculum is based on national academic 
standards presented in the strands of Nature of Science, Earth and Space, Physical Science Life 
Science, and STEM. The Next Generation Sunshine State Standards for Science is designed to 
develop students’ capacity to: 
• Explain concepts, principles, and theories fundamental to understanding the natural world in 

which we live 
• Develop the ability to read, understand, and analyze current science articles, books, and 

presentations from both an analytical and ethical viewpoint 
• Observe and describe events as they occur during scientific investigations and draw 

conclusions based on evidence and scientific studies 
• Design and implement scientific investigations 
• Demonstrate the ability to integrate mathematical concepts and technology with scientific 

principles 
• Understand the interrelationships between branches of science and its defining strands 
• Introduce significant events, discoveries, careers, and personalities as they relate to content 

presented through the science curriculum  
 

Inquiry-based learning is the school’s current philosophy for science instruction which is another 
philosophical shift for teachers that will result in academic growth.  Throughout the year, 
students will engage in short-term as well as long-term inquiry-based science experiments.  
Teachers are currently facilitating these experiments using the 5 E Learning Cycle Model, where 
teachers engage, explore, explain, elaborate and evaluate with the students. Teachers engage the 
students with a quick investigation via reading text, a demonstration followed by predicting an 
answer to a question in the science journal. When the teacher progresses to the explain stage,  
teachers provide students with cooperative exploration activities, giving them common, concrete 
experiences that help students construct concepts and develop scientific skills. Students build 
models, collect data make and test predictions, or form new predictions.  In the explain stage, 
students share ideas in their own words and listen to their peers’ ideas. The teacher clarifies the 
students’ concepts, misconceptions, and introduces scientific terminology as well as connecting 
the students’ explanations to experiences they had in the engage and explore stages. The 
elaboration stage assists students correct remaining misconceptions and results in a deeper 
understanding of concepts. Students engage in activities that challenge them to apply, extend, or 
elaborate concepts and skills in a new situation. Teachers evaluate students’ understanding of 
concepts and proficiency with various skills. Teachers use a variety of formal and informal 
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assessments to monitor understanding and progress toward learning outcomes. Students check 
their understanding and skills through written reflections. 
 
Science is being integrated in other content areas such as reading and writing. The Science, 
Technology, Engineering, Art, and Mathematics (STEAM) lab materials and STEAM teacher 
allow students to actively participate in rigorous, interactive scientific experiments.  These 
materials help facilitate student confidence in applying science to their everyday lives.  Students 
attend the STEAM lab at least once each week.  Students participate in an annual Imagine That! 
STEAM project and Service Learning Project showcase that requires students to plan, develop, 
and implement a research-based STEAM project or a service learning project.  
 
The use of Promethean boards during instruction provides students the opportunity to engage in 
interactive science labs and lessons through the use of various educational science sources.  
These include United Streaming, BrainPop, and interactive Science Fusion lessons.  Two 
Instructional Coaches are also providing push-in support to the fifth grade team to ensure these 
students are fully grasping the content.  
 
 
Features of Primary Science Program include: 
 Life cycles of animals and plants 
 Relationships between living things 
 Ecology and the environment 
 Structure of the human body, health, and hygiene 
 Properties and states of matter 
 Energy of heat, light, sound, and electricity 
 How inventors, inventions, and machines connect 
 Weather patterns and change 
 How the bodies of our solar system are organized and interact 
 Current events and stories about scientists 

 
     Features of Intermediate Grades Science Program include: 
 Structure and function of living things 
 The impact of evolution and heredity 
 Ecosystems and their components 
 Earth changes 
 Stars, galaxies, and the universe 
 Energy transferred and transformed 
 Environmental problems and solutions 
 Technological solutions and design 
 Desirable health habits 
 Systems of scientific investigation 
 The science and mathematics connection 

 
Social Studies Programs 
The Social Studies Standards-Based Curriculum incorporates several fields, using literature, 
science, technology, and the arts to enrich the canvas on which students learn.   Personal and 
global perspectives are essential elements throughout the four social studies strands of History, 
Geography, Civics, and Economics.  Embedded within these strands are themes ranging from 
cultures to environments, providing for the integration, extension, and application of knowledge 
to active participation in a global society.  The Next Generation Sunshine State Standards are 
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organized by grade levels for grades K-5, and the strands represent a formulation of time-based 
content in history, geography, economics, humanities, civics, and government. Humanities will 
have a strong requirement for cross curricular content with emphasis in language arts, fine arts, 
and music through informational texts. 
 
     Features of the Primary Social Studies Program: 
 Interactive environment to promote democratic principles and social skills 
 Integration of disciplines and incorporation of technology and fine arts through hands-on, 

minds-on activities 
 History as a story to include myths, legends, folktales, biographies of leaders, and tales of 

great adventures of the past 
 World and American history to include the study of Ancient Egyptian pyramids, 

explorers of the new world, and other key historical structures, events, and ideas 
 People, places, beliefs, and traditions of other times and cultures  
 People, places, beliefs, and traditions that tie us together as a nation 
 Resources to explore current as well as past events 
 Tools of geography 
 Decision making and being good consumers 
 Simulations related to grade level theme 
 Service projects related to grade level theme 
 

Intermediate Social Studies (Grades 3-5) 
 
     Features of the Intermediate Social Studies Program: 
 Active learning environment with a variety of media resources 
 Culture of inquiry where students study implications of social, political, and economic 

events as they impact the present and future 
 In-depth study of social studies topics in which students make choices about what they 

study and produce 
 Significant issues and events of U.S. and history, the history and culture of diverse social 

groups, and the environment  
 Historic literacy with exposure to key concepts related to history and geography 
 Dynamics of geography as it relates to people, places, and time 
 Key concepts of state and federal government 
 Leaders from various fields, cultures, and times 
 Fundamental concepts of economics as they relate to individuals, institutions, and 

societies 
 Collaboration and respect for others with project-based activities 
 Presentation of information and  findings using current resources and technology  
 Simulations related to grade level theme 
 Participates in service projects related to grade level themes 

 
 
The instructional resources are researched-based and address various learning styles and 
differentiated levels: 

• Reading:  Journeys, Comprehension Toolkit, and The Daily Five Reading Philosophy 
• Mathematics:  Houghton Mifflin Harcourt Go Math Program  
• Science and Social Studies: Picture Perfect Science, Science Fusion Leveled Readers, 

and Social Studies 
• Writing:  Document-Based Questioning and Lucy Calkins 
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• Intervention Reading:   Leveled Literacy Intervention, Fundations, Read Naturally, and 
Soar to Success 

 
Instruction 
All classrooms utilize differentiated instruction, hands-on learning, and multiple modes of 
instruction to reach all learners. Teachers have had professional development on effective 
instructional strategies, monitored regularly by the leadership team. This increases students’ time 
on task and requires teachers to improve their delivery and methodology. These key instructional 
techniques have provided continuity, order and consistency throughout the school. 

• Higher order questioning techniques:  Teachers are encouraged to use and post 
appropriate questions when working on specific skills. These questions are also in their 
lesson plans and are monitored by the Instructional Leadership Team weekly and during 
observations. Teachers use questions to clarify, probe assumptions, probe reasons and 
evidence, ask for viewpoints and perspectives, prove implications and consequences, and 
encourage students to explain their thinking.  Teachers teach students to ask questions of 
themselves and their peers.  This creates and sustains an intellectually stimulating 
classroom environment that values student participation and thoughtfulness. 

• Clearly Written Objectives and Timely Feedback:  Teachers have daily objectives for 
each lesson on the board written in student friendly language in the Evaluate portion of 
the Imagine 4-E Board Configuration. Students are able to explain what they learned for 
each lesson during the day.  Webb’s Depth of Knowledge (DOK) Wheel provides a 
model for teaching critical thinking skills in any subject area. Teachers use the DOK to 
plan lessons and activities with the whole class and small groups that keep lessons 
engaging and require students to improve their higher order thinking skills.  Setting 
objectives provides students with direction for their learning. Criterion-referenced 
feedback, assessment feedback, peer feedback, and self assessment feedback are 
examples of how students stay informed of their progress. 

• Positive Reinforcement:  Teachers deliberately, through lessons and examples of 
historical people, show the connection between effort and achievement. Students chart 
effort and achievement through progress reports and report cards. Focused discussions on 
students’ attitudes and beliefs provide the avenue to change behavior through our 
character education program which recognizes and rewards positive attitudes and 
behavior.  Effort and recognition speak to the attitudes and beliefs of students, and 
teachers must show the connection between effort and achievement. Instructional 
strategies include sharing stories about people who succeeded through repeated effort, 
giving and having students keep a log of their weekly efforts and reflecting on those 
achievements often. The faculty and staff focus on symbolic recognition where students 
will have a way to remember a significant event that produced a rewarding result.  
According to research, recognition is most effective if it is contingent on the achievement 
of a certain standard. We believe symbolic recognition works better than tangible 
rewards.  

• Differentiated Instruction: Teachers differentiate the assignments and learning centers for 
students on grade level, approaching grade level, and beyond grade level.  Instructional 
staff strives to effectively reach students of varying readiness, interests and experiences 
in the world.  Teachers engage students through different learning modalities and use 
varying instructional approaches matched to student learning styles and needs. 

• Learning Centers:  Teachers prepare activities and materials designed to teach, reinforce, 
and extend a particular skill or concept.  Activities address specific learning levels and 
learning styles.  Learning centers motivate students to be self-directed with their 
explorations of topics. 
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• Integrated Technology:  Technology is a critical tool for learning and is part of the daily 
routine in each classroom. Every third through fifth grade classroom has a 1:1 ratio of 
student to computer.  Kindergarten, first, and second grade classrooms are equipped with 
computer workstations.  All computers have internet access, on-line access to reference 
material, and access to the school’s instructional software collection.   Students have 
access to programs to review information or to prepare individual and group assignments.  

• Project-Based Learning:  Project-based learning is central to our incorporation of 
multidisciplinary instruction.  Projects allow students an opportunity to apply the skills 
and concepts mastered in class to real world problems or situations.  Critical thinking and 
problem solving, required through the projects, engage student in activities that require 
them to inquire, conjecture, invent, create, produce and find answers to relevant 
problems.  Project-Based Learning is a cornerstone of the 21st CCLC Extended Learning 
program. 

• Cooperative Grouping:  Grouping students to work collaboratively and cooperatively 
offers benefits for learners. In small groups, students can share strengths and also develop 
their weaker skills. They develop interpersonal skills and learn to deal with conflict. 
Cooperative groups are guided by clear objectives.  Students are engaged in numerous 
activities that improve their understanding of subjects explored.  Benefits of cooperative 
learning include improvements in communication, decision making, and conflict-
resolution skills.  

• Modeling Using Concrete Tools: Modeling is employed as an integral part of instruction 
at every level, in every discipline, and for every purpose. Such techniques as “Read and 
Say”, picture maps and KWL charts will be among the daily tools for teaching students to 
embrace the skills.  Graphic organizers will be used to help transform the ‘invisible into 
visible’ information.  Students will break a concept into its similar and dissimilar 
characteristics using T-charts, Venn diagrams, cause and effect links, and compare and 
contrast organizers.  Research shows that knowledge is stored in two forms:  linguistic 
and visual (nonlinguistic).  The more students use both forms in the classroom, the more 
opportunity they have to achieve.  The use of nonlinguistic representations not only 
stimulates but also increases brain activity. 

• Home Learning:  Homework provides students with the opportunity to extend their 
learning outside the classroom.  Our home learning varies by grade level and is based on 
data. Home and school works closely together to ensure student academic success. Our 
homework reinforces classroom lessons, provides for individual instruction, improves 
student performance through practice, helps establish effective study habits, and involves 
parents in the education process. 

• Checking for Understanding Collaborative Structures:  Checking for students' 
understanding of important ideas and concepts helps instructors gauge what students are 
getting and what they need to work on more. It also provides useful feedback to help you 
plan ways to better meet your students' needs. Instructors who check for understanding 
usually feel more connected to their students' learning and have a better sense of what to 
expect from their students' writing.   
 

Implementation of specialized instruction for students, particularly of those below grade level 
Imagine Elementary at North Lauderdale Charter’s instructional program emphasizes 
differentiation for students that focus on their specific needs. Teachers do not adhere to a one 
size fits all method of instruction. Teachers follow the “I do, we do, you do” Gradual Release of 
Responsibility (GRR) model which emphasizes a well planned whole group lesson with 
systematic student engagement and practice in order to have frequent checks for understanding. 
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Once a student is identified as struggling with the grade level content taught during the whole 
group lesson, teachers design specialized lessons addressing the students needs. 
 
Imagine Elementary at North Lauderdale Charter implements the Response to Intervention (RtI) 
multi-tiered system of support (MTSS).  Through RtI, Collaborative Problem Solving (CPS) 
team members provide high-quality instruction and intervention matched to student needs, 
monitor progress frequently to make decisions about changes in instruction or goals and apply 
child response data to important educational decisions. RtI is applied to decisions in general, 
remedial and special education, creating a well-integrated system of instruction/intervention 
guided by child outcome data.  
 
Data-driven decision-making 
We use qualitative and quantitative data to inform and guide instructional planning aligned with 
the Florida Standards.  We provide opportunities for summative and formative assessments 
designed with a specific purpose for pre-determined groups of students. 
 
Summative 
Assessment “of”  
Learning 

   Given periodically to determine at a particular point in time what 
students know and do not know.  

   Associated with standardized tests such as state, district and 
classroom programs.  

   An accountability measure that is generally used as part of the 
grading process.  

Formative 
Assessment “for” 
Learning 

   Part of the instructional process 
   Provides the information needed to adjust teaching and learning 

while they are happening.  
 
 
In addition to the district and state assessments, Imagine Schools has developed a comprehensive 
assessment program using an on-going assessment diagnostic continuum. 

 
Imagine strategically uses the assessments made available through the School Board of Broward 
County, the Florida Department of Education, and various publishers to provide teachers with 
the necessary tools and reports that will lead to productive data driven decisions about effective 
instruction. Staff can access assessment reports through online portals and Google Drive.  
Depending on the grade level, other instruments are used to collect baseline data during the first 
weeks of school: FAIR, FLKRS, DRA, i-Ready Diagnostic, Go Math Pre-Requisite test, and 
STAR. Professional development ensures that teachers are competent in the analysis of all data 
and use it to plan instruction for their students.    
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Teachers determine a student’s academic level, strengths, and areas of growth at the beginning of 
the year with the administration of STAR, i-Ready, FAIR, DRA, and Go Math Pre-Requisite 
Test.  Information received from these assessments include:   

• Grade Level Equivalency 
• Instructional Grouping Report 
• Percentile Rank 
• Areas of Strength 
• Areas to Grow 
• Reading Level 

 
Parent letters are generated from FSA, STAR, i-Ready, and FAIR to ensure that the parents 
understand their students’ academic performance.  Other assessment data is explained to parents 
verbally or in writing by the teachers and students. 
 
Data-driven decision making using two complementary assessment processes is emphasized. 
Formal Assessments which are large scale standardized assessments and Classroom-based 
Assessments are selected or designed and implemented by the classroom teacher. 
 
 

C. Explain how the charter school is implementing demonstrably effective instructional 
strategies that support struggling students’ ability to achieve grade level proficiency. 

 
Imagine Elementary at North Lauderdale Charter staff members have a strong commitment to 
supporting struggling students as they work to achieve grade level proficiency.  The historically 
strong learning gains are evident in all students, including those in the lowest performing quartile 
of students.  School staff chooses to have an extended school day to support the literacy needs of 
the students.  To ensure the most at-risk students receive extended learning opportunities, the 
Instructional Leadership Team applied for and secured the 21st CCLC grant which allows for 100 
students to receive up to 612 additional hours of learning within a school year. Additionally, data 
is regularly collected and analyzed to ensure students receive the appropriate interventions.  
Students access some of the interventions through technology available to all students.     
 
As evidenced by the history of overall learning gains compared with the lowest-performing 
quartile of students, the lowest-performing students have historically strong learning gains in 
reading and math at Imagine Elementary at North Lauderdale Charter.  During the most recent 
2016-2017 school year, fifty-eight (58%) percent of the third through fifth grade students made 
learning gains in reading, while sixty-three (63%) of the lowest performing quartile of students 
made learning gains.  In 2016 and 2014, the learning gains were similar or the same when 
comparing all students to the lowest performing quartile of students.   
  
According to the FSA Math test data, seventy-four (74%) percent of the third-fifth grade students 
made learning gains in math, while seventy-three (73%) percent of the lowest performing 
quartile of students made learning gains in math. There was a ten (10%) percent gap in the 2016 
data, with sixty-nine (69%) percent of the third-fifth grade students experiencing learning gains 
compared to fifty-nine (59%) percent of the lowest performing quartile of students.  In 2014, 
eighty-six (86%) percent of the third-fifth grade students made learning gains, while eighty-eight 
(88%) percent of the lowest performing quartile of students made learning gains.  In the prior 
years, the learning gains of the lowest performing quartile of students exceeded those of the 
school in general.   
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Considering that the school serves bottom-quartile students in a community of schools that fall 
below the district and state average of performance scores, the fact that our bottom quartile gains 
are on par with overall gains demonstrates the effectiveness of our intervention program and 
meeting the needs of all learners.   
 
The extended school day allows for daily, extended instructional time in all core, state-assessed 
content areas.  In addition to participating in daily Content Area Literacy, students attend 
Reader’s Workshop for a minimum of two hours per day and Math Workshop for a minimum of 
one hour a day.  Students read Science and Social Studies based text during Content Area 
Literacy and Reader’s Workshop.  In addition to writing within each content area, students 
participate in Document-Based Questioning Writer’s Workshop for a minimum of forty-five (45) 
minutes 
 
The Collaborative Problem-Solving team and teachers work to analyze reading data to identify 
reading deficiencies.  Several intervention programs are utilized based on student-need.  
FUNdations is a research-based program that provides materials and strategies used to teach a 
comprehensive phonics review.  All grade levels have students receiving Fundations 
intervention.  Leveled Literacy Intervention is a small-group, supplementary literacy intervention 
by Fountas and Pinnell that is used to deepen comprehension.  Read Naturally is used to 
strengthen students’ reading fluency.  Students are identified for these interventions using the 
DRA test, i-Ready Diagnostic data, and STAR data.  In addition to the software-based programs, 
teachers plan daily data-based re-teach or intervention groups.   
 
The Instructional Leadership Team applied for the 21st Century Community Learning Center 
Grant in the summer of 2014.  The school was awarded a five-year grant, spanning from 2014-
2019, that serves 100 of the school’s most struggling students in grades 2-5.  The Imagine More 
Success-Let’s Move! (IMSLM) 21st CCLC program enrolls at least 100 second through fifth 
grade students who have several early warning system indicators, such as being below-grade 
level in reading or math, previously retained, frequently absent, referred for behavior, truant, 
ESE, and ESOL. In addition to bussing and program supplies, the program funds eight teachers 
and two program leaders to teach 120 three hour afterschool sessions, 18 four hour Saturday 
School sessions, and 20 nine hour Summer School sessions.   
 
In 2015-2016, regularly attending students in IMSLM 21st CCLC program had a higher change 
of moving to proficient in reading, according to the FSA, than students who did not attend the 
program.  For example, in 2014-2015, twenty-four (24%) percent of the school’s third grade 
students were proficient in reading.  In 2015-2016, thirty-two (32%) percent of the same students 
scored proficient in reading, a thirty-three (33%) percent increase.  In 2014-2015, eleven (11%) 
percent of the students who joined the IMSLM 21st CCLC program in 2015-2016 were proficient 
in reading.  After participating in the 21st CCLC program during the 2015-2016 school year, 
twenty-two (22%) percent of the same students were proficient in reading, a fifty (50%) percent 
increase.  The 21st CCLC students had a seventeen (17%) percent higher chance of becoming 
proficient compared to the grade level as a whole.  In 2014-2015, thirty-eight (38%) percent of 
the school’s fourth grade students scored proficient in reading.  In 2015-2016, thirty-six (36%) 
percent of the same students scored proficient, a decrease of five (5%) percent.  In 2014-2015, 
twenty-six (26%) percent of the students who joined the IMSLM 21st CCLC program in 2015-
2016 were proficient.  After participating in the program during the 2015-2016 school year, 
thirty (30%) of the same students were proficient in reading, a fifteen (15%) percent increase.   
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The same is true for math proficiency.  The students who attended the 21st CCLC program 
during the 2015-2016 school year were more likely to grow to a proficient level on the FSA math 
test.  For example, in 2014-2015, thirty-seven (37%) percent of the school’s third-grade students 
were proficient in math.  In 2015-2016, forty-one (41%) of the same students were proficient in 
math, an eleven (11%) percent increase.  In 2014-2015, twenty-two (22%) percent of the 
students who joined the IMSLM 21st CCLC program in 2015-2016, were proficient in math.  
After participating in the IMSLM 21st CCLC program during the 2015-2016 school year, forty-
three (43%) percent of the same students were proficient in math.  The proficiency rate almost 
doubled.  In 2014-2015, forty (40%) percent of both the school’s and the 2015-2016 IMSLM 21st 
CCLC’s students were proficient.  In 2015-2016, fifty-one (51%) percent of the school’s students 
were proficient in math, a thirty (30%) percent increase.  During the same year, fifty-eight (58%) 
percent of the 21st CCLC students were proficient in math, a forty-five (45%) percent increase.   
   
Students access several intervention programs through technology within the classroom.  The 
software program FASTT Math helps students to quickly learn math facts so they can complete 
more complex math problems.  Fraction Nation is used to build fraction knowledge.  Both 
programs help students quickly accelerate their math fact and fraction fluency.  Struggling 
students login into the i-Ready adaptive, software-based program from 45 to90 minutes each 
week to deepen knowledge and to accelerate learning.    
 

D. Identify how the charter school competently uses qualitative and quantitative data to 
inform and guide instructional planning and practice aligned with Florida Standards as 
well as Next Generation Sunshine State Standards. 

 
Imagine Elementary at North Lauderdale Charter competently uses qualitative and quantitative 
data to inform and guide instructional planning and practice aligned with Florida Standards as 
well as Next Generation Sunshine State Standards.  Data is collected, analyzed, and used to make 
instructional decisions and goals, as the school develops an annual School Improvement Plan.  
Teachers consider all data sources when making instructional decisions.  Data is used to create 
the school-wide intervention groups to target instruction based on the learners’ common 
strengths and areas of growth.   
 
Annually, a School Improvement Plan (SIP) is developed by a team of people including 
administration, teachers, parents, and students.  The goals and objectives on the SIP align with 
the Florida School Accountability Measures and include objectives in reading, mathematics, 
writing, and science.  The implementation of the SIP is monitored to gauge progress. A mid-year 
check and end of the year evaluation is conducted annually to determine adequate progress 
toward achieving SIP goals. The SIP is a document that is shared with the stakeholders and an 
annual report is generated documenting the progress made by the School in meeting the stated 
objectives. The school improvement process is based on a continuous improvement model and is 
driven by a student/school data collection system, ongoing assessment, school climate 
assessment and a data interpretation system, and ongoing data analysis that enable the 
instructional and administrative staff to make informed decisions and to develop educationally 
sound action plans. School improvement progress is reported to Governing Board members at 
monthly Governing Board meetings.  This helps to guide instructional practice aligned with 
Florida Standards. 
 
Goals from 2017-2018 SIP 

• By June 2018, the mean Reading Learning Gain for all students will improve from 1.03 
to 1.05, as measured by the Fall 2017 to Spring 2018 STAR Reading Assessment. 
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• By June 2018, 41% of students will score proficient or higher, as measured by the 2017 
Reading portion of the English Language Arts (ELA) Florida Standards Assessment 
(FSA). 

• By June 2017, the mean Math Learning Gain for all students will improve from 1.02 to 
1.05, as measured by the Fall 2017 to Spring 2018 STAR Math Assessment. 

• By June 2017, 60% of students will score proficient or higher, as measured by the 2018 
Math Florida Standards Assessment (FSA). 

• By June 2018, 40% (from 25%) of students will score proficient or higher (7 out of 10 on 
the Text-Based strand), as measured by the 2018 Writing portion of the English 
Language Arts (ELA) Florida Standards Assessment (FSA). 

• By June 2018, 38% of fifth grade students will score proficient or higher, as measured by 
the 2018 Science Florida Comprehensive Achievement Test (FCAT) 2.0.   

 
 
Using data to make decisions about policies, programs, and individual students is a hallmark of 
schools that want to stay on the path of continuous improvement. We have incorporated 
thoughtful data collection, analysis, and implementation into our school improvement plans. 
Teachers and administrators know how to use the feedback provided to pinpoint areas in need of 
improvement, get to the root cause of problems, guide resource allocation, and communicate 
with stakeholders as needed 
 
At Imagine Elementary at North Lauderdale Charter, teachers continuously monitor student 
progress and use a variety of data to plan instruction.  Screening and progress monitoring 
assessments such as Concepts of Print, Letter Names and Sounds, DRA, STAR Early Literacy, i-
Ready Diagnostic, are used in Kindergarten to monitor reading.  DRA, STAR, and i-Ready 
Diagnostic assessments are used in first through second grade. In addition to DRA, STAR, and i-
Ready Diagnostic, FAIR is administered in third through fifth grade. Teachers in second through 
fifth grade use the Standards Mastery assessments on i-Ready to progress monitor mastery of 
standards once they are taught. These assessments assist teachers in planning instruction.  
Primary Mid Year and End of Year assessments are administered to first and second grade 
students in reading. The FSA is administered according to state guidelines in third through fifth 
grade.  In addition, all teachers assess students via criterion-referenced tests, project based 
learning, and portfolio assessments.   
 
Math is also progressed monitored regularly. At the beginning of the year, all Kindergarten 
through fifth grade teachers administer the Go Math Prerequisite assessment. This assessment is 
then analyzed allowing teachers to identify areas in which gaps need to be filled in order for their 
students to perform on grade level. Math is also monitored using STAR, iReady Diagnostic, and 
Go Math Chapter assessments. Teachers use this data to drive their instruction, create problems 
of the day, reteach small groups, and intervention groups. Primary End of Year assessments are 
administered to first and second grade students in math. The FSA is administered according to 
state guidelines in third through fifth grade. 
 
Science benchmark assessments are administered after standards are taught. In order to prepare 
for the FCAT 2.0 assessment, fifth grade teachers create problems of the day. 
 
In order to progress monitor writing, monthly demand writes are given to students in 
kindergarten through fifth grade. Teachers use the FSA scoring rubric to grade the pieces and fill 
out a STAR Conference form. Teachers hold one-on-one writing conferences to discuss areas to 
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improve when writing their next piece. During common planning, teachers discuss areas that 
have the greatest need for improvement and design lessons to target those problem areas.  
 
Assessment types include, but are not limited to:  
 

• Standardized Tests - Standardized tests, taken by each student semi-annually, are used to 
plan improvements in program delivery. The state and district tests are administered 
according to the provisions of the district’s policies and the state’s educational legislation 

 
• School Climate Surveys - An annual School Climate Survey of parents, students, and staff 

is conducted in each grade level and will be taken into consideration by Imagine when 
calculating annual Imagine school grades. The purpose of the survey is to gather 
information regarding what students, parents, and staff think about the school and their 
ideas on how the school can be improved in areas such as curriculum, leadership, parent 
support, student learning, school safety, and facilities.  Survey results will provide us 
with critical feedback on stakeholder perceptions and will serve as a guide for improving 
school services. 

 
• Standards-based Unit Tests - These tests measure student achievement on the Imagine 

Schools grade-level standards-based curriculum content.  Unit tests are given to all 
students at the end of each nine-week period in reading language arts, mathematics, 
science and social studies. 

 
• Writing Assessments - Imagine Schools at North Lauderdale administers monthly writing 

assessments to measure student writing proficiency. The tests require students to write 
responses to assigned topics in a single testing period. Teachers use diagnostic feedback 
to guide teaching and learning. 

 
• Diagnostic Baseline Tests - These are administered to collect base-line information in 

order to assess academic levels for student’s academic level. 
 

• Performance-Based Assessments 
• Rubrics - describe the specific criteria used to assess projects and/or performances. 
• Observation Checklists identify the critical attributes of specific activities and indicate 

the levels of mastery individual students have gained. 
 

• Learning Logs - demonstrate how well students express ideas, organize thoughts, 
interpret data and apply skills. Students keep logs for independent reading, journal 
writing, science notes and observations. 

• Anecdotal Records describe observations of student interactions, participation, learning 
styles and strategies. 

 
• Student – Teacher Conferences - highlights strengths and weaknesses in student 

performance. 
• Audiotapes and videotapes show authentic individual and/or collaborative performances. 

Student and/or group tapes can include drama performances, speeches, interviews, 
debates, demonstrations, oral readings and musical productions. 

 
Test formats are aligned to the Florida Standards and include but are not limited to: 
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• Editing Task Choice 
• Editing Task 
• Hot Text 
• Open Response 
• Multiselect 
• Evidence-Based Selected Response 
• Graphic Response Item Display 
• Multimedia 

 
Based on school-wide data from administrator evaluations, data analyses, or lesson plan 
feedback, weekly research-based professional development sessions focus on effective 
instructional strategies to help model the campus’ weakest areas.  Imagine Schools has 
designated early release days for focused professional development on lesson planning and 
student engagement based on staff needs.  In addition to regular professional development, 
instructional coaches push into the classrooms to model the strategies to staff members.   
 
The instructional leadership team supports collaborative meetings to analyze student data with all 
the stakeholders, including students, in data-driven instructional decisions.   Teachers use data 
discussed during common planning sessions and data-chats to differentiate instruction and 
instructional strategies/accommodations are written into the evaluate section of their lesson 
plans.  Data discussed during data-chats is used to form fluid groups for school-wide intervention 
times. 
 
Using the data collected teachers conduct regular data chats providing students with timely 
feedback, correcting misconceptions, and setting future goals. When students are involved in 
decisions addressing their specific deficits, they are encouraged to participate actively in and take 
responsibility for their own learning. Parent conferences are held formally twice a year; however, 
teachers are available and encourage parent conferences as often as needed to strengthen the 
home-school connection. Teachers communicate with parents regularly to address student 
growth and as well as to identify academic deficiencies. Progress reports go home each quarter, 
as do report cards, and the daily planners are utilized as a tool for parent communication. 
Teachers, parents and students discuss goals, strategies and student performance. This document 
acts as the students’ data portfolio, traveling with the student from grade to grade.  In addition to 
the portfolio, each student has a data binder that allows data to be tracked and assessments to be 
stored.   All test data and assessments are used to set appropriate goals and implement effective 
instructional strategies for continuous improvement. 
 
Data is disaggregated in multiple ways for each class and student.  Teachers evaluate FSA results 
from the previous year, concentrating on our successes and challenges in order to set goals.  The 
instructional leadership team and teachers identify lowest quartile in reading and math.  Writing 
progress is analyzed through the pre/post Imagine Writes (narrative, expository, and 
informational).    Teachers monitor assessment results and set growth goals.   
 
Data analysis provides the information needed when creating the school-wide intervention 
groups.  Teachers follow the steps of the Florida Continuous Improvement Model (FCIM) during 
school-wide Road to Success time.  Groups are formed based on baseline data and changed based 
on progress monitoring data to ensure students are being pushed to their highest potential. 
During Road to Success, teachers model skills and strategies to improve students’ word attack 
skills, vocabulary, and reading comprehension. In math, Road to Success groups focus on 
intervening with math skills to close achievement gaps, re-teaching content that has not been 
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mastered, and enriching standards that have been mastered.  Teachers evaluate data to inform 
instructional planning.  During common planning, teachers have the opportunity to share best 
practices and make instructional decisions using data. 
 
In addition to the data that the teachers use to optimize instruction, the Instructional Leadership 
Team members use qualitative measures to modify instruction as needed.  Administrative 
evaluations show data on student interactions and needs and allow for fluid changes to school-
wide interventions 
 
 
E. Elaborate on how the charter school provides effective services for exceptional students 
(SWD and Gifted) as defined in the charter school’s agreement and as required by applicable 
law. The charter school should provide assurance of charter school and Sponsor collaboration 
and the adherence to local guidelines for exceptional students (SWD and Gifted). An On-Site 
Programmatic review and/or desktop review may be conducted.  
 
Imagine Elementary at North Lauderdale Charter provides quality exceptional student education 
(ESE) services for its population of students with disabilities (SWD).  The goal of ESE at 
Imagine Elementary at North Lauderdale Charter is consistent with the goal of non-ESE: to 
support students in developing the knowledge and skills required to grow into productive 
citizens, living a meaningful, self-fulfilling life with as great a degree of independence as 
possible.  The school supports SWD within the regular classroom setting as the first choice of 
placement.  Only when the regular classroom placement does not meet the needs of the students 
will alternative settings on a part-time basis be considered.  The school ensures that SWD is fully 
provided federal and state mandated services and recognizes that it is obligated to provide a full 
continuum of services to SWD to the same extent as any other public school where all ESE 
delivery is based on the student’s IEP. 
  
The school strictly follows a non-discriminatory policy regarding identification, evaluation, 
location, and selection of SWD.  The school’s administrative team is committed to complying 
with all applicable federal and state laws, as well as all School Board of Broward County 
policies regarding ESE.  In the event that progress monitoring reveals non-compliance, 
leadership team members develop and implement corrective action plans to swiftly and 
thoroughly resolve deficiencies. 
 
Individuals with Disabilities Education Act of 1990 (IDEA) guarantees all children with 
disabilities access to a free and appropriate public education (FAPE).  Any student found to be 
eligible for services under IDEA must be provided an individualized education program (IEP), 
which serves as the cornerstone of the student’s education.  In providing for the education of 
exceptional students, teachers utilize the regular school facilities and adapt them to their needs, 
serving as the least restrictive environment. 
 
The Individualized Educational Plan (IEP) is developed for a student has been identified as 
requiring certain needs. The written individualized educational plan for each child includes a 
statement of the child's present levels of educational performance; annual goals; measurable 
short-term instructional objectives; the specific special education and related services to be 
provided to the child; a description of the extent to which the child will be able to participate in 
regular education programs and the extent to which the child will be able to participate with non-
disabled children in nonacademic and extracurricular activities; the projected dates for initiation 
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and the anticipated duration of services; objective criteria, evaluation procedures, and schedules 
for determining whether instructional objectives are being achieved on at least an annual basis. 
 
Section 504 of the Rehabilitation Act of 1973 states no person with a disability can be excluded 
from, or denied, benefits of any program receiving federal financial assistance.  A person is 
disabled within the definition of Section 504 if he or she has a mental or physical impairment 
which substantially limits one or more of a person’s major life activities.  Section 504 requires 
that a school evaluate “any person who, because of a disability needs or is believed to need 
special education or related services.”  If it is determined that a student is disabled under Section 
504, the school must develop and implement the delivery of needed service and/or 
accommodations.  The determination of what services and/or accommodations are needed must 
be made by a group of people knowledgeable about the student. 
 
Florida Educational Equity Act, s. 1000.05, F.S., prohibits discrimination on the basis of, among 
other factors, disabilities in the state system of public K-20 education.  Section 1000.05(2)(c), 
F.S., mandates that SWD shall receive programs “tailored” to their needs. 

 
At Imagine Elementary at North Lauderdale Charter, exceptional students, both students with 
disabilities and gifted students, receive effective services based on their Individualized Learning 
Plan (IEP) goals. A Speech Pathologist, ESE Teacher, Gifted Teacher, and Social Worker 
provide services to our exceptional students.  
 
The Speech Pathologist works with the students who are Speech Impaired and Language 
Impaired. In order to meet speech articulation goals, different resources and strategies are used 
depending on where the student is with their articulation sounds. Once students are able to 
produce the sound correctly, students work on a hierarchy starting at word level, then phrase 
level, then sentence level, then reading level, and finally at conversational level.  For Language 
Impaired students, activities are incorporated into each session to meet goals. For example, a 
student may read a story and answer wh- questions, use inferencing skills, locate the main idea, 
recall supporting details or sequence events if the student is working on improving 
comprehension with any of the above skills.  The student also completes activities for following 
multi step directions if he/she is working on following directions.   
 
In order to meet the needs of the students who are pulled out for intensive instruction in reading, 
writing, and math, the school’s ESE teacher uses a variety of resources. For students with a 
deficiency in phonics, lessons from FUNdations, Leveled Literacy Intervention (LLI), and Soar 
to Success are used. To build fluency, lessons from LLI and Soar to Success are used. For 
students closing achievement gaps in comprehension, LLI, Soar to Success, and Performance 
Coach Lessons are used to target this area. All lessons are based on the individual student’s 
instructional reading level. For students who have goals to meet in writing, Lucy Calkins Units 
of Study is used. For intensive instruction in math, Go Math! Re-teach and Intervention lessons 
are used. Data is collected weekly and session details are entered into Easy IEP.  
  
Students in the gifted program receive enrichment in both reading and math. Students who are 
pulled for reading instruction, read chapter books at their instructional level. Students are 
exposed to different genres and functional texts, text dependent questions aligned with Florida 
Standards are created, and students collaborate in inquiry circle activities. For math instruction, 
students complete Go Math! Enrichment lessons aligned with Florida Standards along with 
lessons at their instructional level from i-Ready and STAR Math. They also engage in Tynker 
Coding lessons. Session information is logged into Easy IEP. 
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Students with social or emotional goals meet with the school Social Worker. Lessons from 
Sanford Harmony are used to target social or emotional goals.  
 
All exceptional students receive a progress report every nine weeks monitoring their progress 
towards meeting their IEP goals.  
 
 In addition to services received throughout the school day, all of the school’s exceptional 
students are invited to attend the 21st Century program to receive additional instruction four days 
a week after school and on Saturday.  In the three years that the 21st CCLC program has been in 
operation, nineteen (19%) percent of the students in the 21st CCLC program were ESE.   
 

F. Elaborate on how the charter school implements effective programs and services to meet 
the needs of English Language Learners as defined in the charter school’s contract and as 
required by applicable law. An On-Site Programmatic review and/or desktop review may 
be conducted.  

 
To effectively service ELL students, each student’s prior schooling experiences, including school 
records, transcripts, parent and students interviews, and other evidence of educational 
experiences are utilized. Gathering information about the student’s educational background and 
prior academic placement achievement provides the school with a basis for developing 
appropriate placement and scheduling.  
 
The ESOL paraprofessional has a schedule to allow ELL students from kindergarten through 
fifth grade to receive a push-in small group. WIDA English Language Development Standards 
guide the paraprofessional in preparing lessons for services. Activities from Inclass are used to 
help support instruction and close achievement gaps based on the student’s Access 2.0 results 
and data provided by the homeroom teacher.  
 
Programs that focus on academic, language, and cognitive development within a socio-culturally 
supportive environment have proven to make a significant difference in the academic 
achievement for ELLs.  Programs that emphasize an active/experiential approach to learning, not 
a “transmission approach” and focus on teaching learning strategies, critical thinking skills and 
problem solving skills have proven to make a difference in the academic achievement for ELLs.   
Through rigorous professional development, our teachers are improving their lesson planning 
and instructional delivery. Through a concerted effort to implement best practices our school is 
systematically improving the instructional program delivered by its educators and increasing 
students’ academic growth.  The administrative team supports, encourages, and expects teacher 
to shift from a teacher-centered approach dominated by “Initiate-Respond-Evaluate” cycle to a 
student-centered collaborative structural approach where teachers check for understanding while 
students are actively engaged in activities that demonstrate achievement.  
  
Teachers’ lesson plans incorporate language development by including many opportunities for 
students to listen, speak, read and write within cooperative activities.  Teachers create an 
environment that encourages students to be engaged in meaningful, comprehensive, and useful 
language activities.  Teachers’ lesson plans are aligned and focus on critical thinking as well as 
problem solving skills.  Lesson plans must indicate what ESOL strategies are being implemented 
in the lesson using the corresponding matrix code for that specific strategy.  Teachers actively 
include students in setting goals and monitoring their own learning through frequent conferences 
and data chats.  Our teachers provide comprehensible instruction that incorporates hands-on 
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activities, modeling, computer programs, listening centers, graphic organizers, visual aids, and 
many other techniques that enhance the learning process for the ELL students.  
 
All ELL students have accessibility to dictionaries with their home-language and English 
available to them in their classrooms. Classrooms are equipped with audio and video materials to 
help students develop listening and reading comprehension as they build listening and writing 
skills.   Teachers use appropriate materials to make the essential content information 
understandable to ELL students and differentiate instruction to meet their needs. We consult the 
list of supplementary materials suggested by the county and provide our teachers with support 
materials through our adopted textbook series in reading/language arts (HMH Journeys) and 
mathematics (HMH Go Math). 
 
In addition to services received throughout the school day, all of the school’s ELL students are 
invited to attend the 21st Century program to receive additional instruction four days a week after 
school and on Saturday.  In the three years that the 21st CCLC program has been in operation, 
thirty-four to thirty-nine (34%-39%) percent of the students in the 21st CCLC program were ELL 
students.   
 
Staff uses Progress Monitoring Plan Criteria and BASIS 3.0 to indicate Early Warning Systems 
(EWS) to identify students who need additional support.  Some of the EWS indicators the school 
uses to identify students for RtI are: 
 

• Below grade level in reading and/or math based on Progress Monitoring Plan grade level 
criteria 

• Previous retention 
• Behavioral referral  
• Frequently tardy or absent 

  
BASIS 3.0 also has filters in the Rick Factors tab that can be used to indicate students who are a 
year or two below grade level and if a student is showing progress. There are academic 
indicators, behavioral indicators, and social/ emotional indicators.  
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G. Explain the school’s current process for MTSS/RtI. What is the school’s plan for 
MTSS/RtI to ensure that the process is appropriately implemented during the next 
charter agreement term? 

 
Imagine Elementary at North Lauderdale Charter uses Response to Intervention to integrate 
assessment and intervention to maximize student achievement and increase student engagement.  
A three-tiered instructional/intervention model is followed. Tier 1 includes the instruction all 
students receive. Tier 2 includes instruction or intervention provided to students who are not 
meeting the expected level of performance. Tier 3 includes intensive, small group or individual 
interventions for students not meeting the expected level of performance and performs 
significantly below their peers. With RtI, the school identifies students at risk for poor learning 
outcomes, monitors student progress, provides evidence-based interventions and adjusts the 
intensity and nature of those interventions depending on the responsiveness of the student.  This 
is used with all students to ensure all students’ learning pathways are considered to increase their 
achievement levels. 
 
Our RtI process is designed to go as followed: 

• Teachers meet with the Collaborative Problem Solving (CPS) team to first identify the 
problem by using the following pieces of data: expected level of performance, student 
level of performance, and peer level of performance.  

• Once the problem is identified, a hypothesis about why the student is not performing at 
the rate with peers and assessment data is collected to validate the hypothesis.  

• Once the hypothesis is formed with valid data, the CPS team discusses what evidence-
based intervention(s) and intensity match the student, setting, and problem. 

• Teachers implement interventions and progress monitor six to nine weeks. After this time 
frame, the CPS team convenes again to discuss data and whether or not the student is 
responding to intervention.  

• Depending on the progress of the student, the CPS team will decide whether there needs 
to be a change to the intervention or intensity.  
 

In order to build the capacity and infrastructure for implementation of the MTSS/ RtI on campus, 
the On-Site Programmatic review that took place in November identified a need for professional 
development training in the Response to Intervention (RtI) process. Since receiving the feedback 
from the review, Imagine Elementary School at North Lauderdale Charter, has booked 
professional development sessions through Venture Design.  
  
Note: As this document can be requested as part of a public records request, please remove 
any student specific identifiers that may be visible in any of the sources of evidence 
requested below. This includes, ID numbers, parental information, birthdays, addresses… 
 
Sources of evidence for this section should include attachments of the following: 

• FCAT 2.0  
• FSA 
• EOC 
• Progress Monitoring Reports 
• Standardized Test Results 
• Contractual Corrective Action Status 
• State-issued High Performance Designation Letter, If Applicable 
• Approved Comprehensive Reading Plan (if opted-out of District’s K-12 Plan) 
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• 300 Lowest-Performing Elementary Schools Plan 
• ELLevation Report – Charter Schools Renewal Report Only (ESOL Contacts can 

access this report on the Export Wizard on ELLevation). 
• High School Accreditation Status, If Applicable 
• Approved State-Mandated School Improvement Plan, If Applicable – On File 
• On-Site Programmatic Reviews – On File  
• Desktop Reviews – On File 

 

 
Evaluation Criteria: Educational Program Implementation 

 
This section should provide for the reviewer a clear and concise explanation of the charter 
school’s implementation of its educational program. Within the narrative, identification of how 
the school has effectively implemented any and all programs, strategies and supports for all 
students should be included. Measurable goals for student academic growth and improvement 
should be clearly defined.  
 



Mission Statement as Defined by the Current Charter Agreement 
 

Focus Area Indicator Standard/Criteria Sources of Evidence 
Mission-
Specific 
Accountability 

Achievement of 
school/mission-
specific goals  

The school is achieving, or making 
significant progress towards achieving, the 
school/mission-specific goals as defined in 
the school’s contract. 

As defined in the 
school’s contract 

Narrative from charter school explaining how these standards have been met, or reasons and 
explanations if they have not. 
List any Appendices.  Include your plan to improve and/or maintain your goals for the upcoming 
term of your charter. 
 
Imagine Charter at North Lauderdale Elementary’s mission is, “It is all about the students. No exceptions. 
No Excuses.”  The school’s vision is, “We strive to ensure all students demonstrate above-average 
academic growth each year.”  
 
The mission of the school’s Educational Service Provider, Imagine Schools, states, “As a national family 
of public charter school campuses, Imagine Schools partners with parents and guardians in the education 
of their children by providing high quality schools that prepare students for lives of leadership, 
accomplishment, and exemplary character.”   
 
 Imagine’s Six Measures of Excellence are interdependent indicators that, when considered together, 
identify how well the school is meeting the needs of the whole child.  The Six Measures of Excellence 
are: 

 Academic Growth 
 Shared Values 
 Parent Choice 
 Character Development 
 Economic Sustainability 
 School Development 

 
In addition to being evaluated on Florida’s Annual Measurable Objective (AMO) and A+ plan, Imagine 
Schools are annually graded on the Six Measures of Excellence. Imagine Charter at North Lauderdale 
Elementary’s 2011-12 overall school grade was increased from a C to a B.   The Six Measures are defined 
as: 
 
1.   Academic Growth 
Student’s academic growth is fundamental to the Imagine Charter at North Lauderdale Elementary’s 
mission and, accordingly, instructional staff members maintain a rigorous, differentiated instructional 
delivery system that aligns with Florida’s Next Generation Sunshine State Standards (NGSSS), The 
Common Core Standards Initiative (CCSI), and Imagine Schools’ Standards-Based Curriculum.  
“Academic Growth” is measured by “same student annual learning gains” on the Stanford Achievement 
Test 10th Edition (SAT-10).  A learning gain is a measure of the relative amount of growth that a student 
has made over a period of time (typically a school year). The minimum expected measure of growth is 
1.00.  The SAT-10 is a norm-referenced test that is used to assess students in Total Reading and Total 
Math to compare their progress as related to their peers across the nation.  SAT-10 data provides Imagine 
educators with an additional framework to consider when evaluating student academic achievement.  
While the FCAT 2.0 measures student mastery of Florida benchmarks, the SAT-10 assesses grade 
appropriate content that reflects both state and national standards.  Additionally, SAT-10 test items 



measure up to four achievement parameters: content cluster, process cluster, cognitive level, and 
instructional standard.  Each student in kindergarten through fifth grade is given the SAT-10 at the 
beginning and the end of the academic year.  The difference between the Norm Curve Equivalent from 
the Fall and Spring batteries determines each child’s annual learning gain.  The school goal is for each 
child to show at least one school year’s worth of growth noted by SAT as a 1.00 gain. 
 
For the 2011-2012 school year, the students’ mean learning gain in reading was 1.02, and 1.08 in 
mathematics.  The SAT-10 scores indicate that primary and intermediate students made more than one 
year’s worth of growth when compared to a representative sample of students across the country.  
Individually, fifty-five percent (55%) of Imagine Charter at North Lauderdale Elementary’s students 
made more than one year’s worth of growth in reading while sixty-nine percent (69%) made more than a 
year’s worth of growth in math.    
 
2.  Shared Values of Justice, Integrity and Fun 
The “Shared Values” measure is extremely important because of the values it encompasses – justice, 
integrity, and fun.  Justice does not mean sameness or equality, but that every stakeholder 
(parent/guardian, student, colleague, etc.) is treated uniquely and appropriately. 
 
Integrity means that every employee is responsible for the organization’s results, both locally and 
nationally, for the good of the whole.  Imagine stakeholders agree to do our best and accept responsibility 
for actions. Adults model integrity for students on a daily basis.      
 
“Fun” means creating a joyful environment in which stakeholders are empowered to make decisions that 
lead to meaningful teaching and learning.  All staff members are empowered to make decisions that 
impact Imagine Charter at North Lauderdale Elementary.  After seeking advice and weighing all options, 
decision makers are empowered to make an informed decision, and are held accountable for the decision.  
Many teachers and school leaders choose Imagine because they know they will be asked for advice and 
will have the opportunity to contribute to initiatives that affect the entire school.  Students are also 
empowered to make decisions within their classroom and grade-level teams.  In 2011-2012, Imagine 
Charter at North Lauderdale Elementary earned a “C” in Shared Values. 
 
3.  Parent/Guardian Choice 
 “Parent Choice” impacts enrollment.  Since Imagine Charter at North Lauderdale Elementary school 
does not have assigned boundaries, faculty and staff have to find creative ways to meet student needs so 
that parents choose Imagine Charter at North Lauderdale Elementary as their partner in their child’s 
education.  Parents partner with Imagine Charter at North Lauderdale Elementary for many reasons – the 
extended learning day, individualized student learning plans, and faculty-wide commitment to meeting 
needs as they arise.  Parents report feeling comfortable coming into the school because there is always a 
stakeholder willing to assist.  Parents are confident that their children are safe. Imagine Charter at North 
Lauderdale Elementary is a family, and the parents want to be part of that family.   
 
The annual Parent Survey is one method used to measure Parent Choice.  Administered each March, the 
survey asks Parents a variety of questions and the school is graded accordingly.  Because parents are 
satisfied in choosing Imagine Charter at North Lauderdale Elementary as their child’s educational 
institution, the school received an “A” in the measure of Parent Choice in 2011-2012 school year.  Part of 
the Parent Choice measure is how successfully parents are included in their child’s education.  Monthly 
Family Learning Nights effectively educate and encourage parents to take an active role in monitoring 
their child’s academic achievement.  During 2011-2012, over eighty-two percent (82%) of parents 
reported the school offers activities to get involved with their child’s education.  In addition, seventy-six 
percent (76%) of parents said they are satisfied with the quality of education their children are receiving.  



Seventy-six percent (76%) of parents said they are likely to recommend Imagine Charter at North 
Lauderdale Elementary to others.  But a score on a survey is only half of the measure.  Parents also give 
written feedback such as, “Every morning when my child gets dropped off at school there is always 
someone at the gate to make sure my child makes it on campus safe. I also love how my child’s teacher 
has helped my child come a long way.” Another parent wrote, “I am glad that my child is attending 
Imagine at North Lauderdale her grades are good and she is learning a lot! I appreciate the teachers and 
everyone at the school.” Positive survey feedback and increased parent involvement demonstrate that 
parents are satisfied with Imagine Charter at North Lauderdale’s role in their child’s education.     
 
4.  Character Development  
Imagine Schools at North Lauderdale Elementary emphasizes positive character development measured 
through student and parent survey results.  Survey data reveals how effectively the character education 
programs impact the school climate in a positive manner.  During the 2011-2012 year, seventy-eight 
percent (78%) of students said they are learning to be a good citizen of the school and their neighborhood. 
Sixty-eight percent (68%) of students feel they have chances to be leaders in class and at school.  
Seventy-five percent (75%) of parents said they see positive changes in their children’s behavior as a 
result of Imagine Charter at North Lauderdale Elementary’s emphasis on character development.  The 
school’s 2011-2012 Character Development grade was a “B”.    
 
This year, in order to further develop students’ character, a teacher leader implemented a new school-
wide initiative aimed at recognizing and celebrating students with noteworthy character.  Teachers are 
responsible for explicitly teaching their students the school-wide character trait of the month.  Monthly 
“Kids of Character” ceremonies are used to recognize one student from each class who demonstrates the 
focus character trait.  Winners are “elected” by their peers and are also recognized at the monthly Parent 
Teacher Organization (PTO) meetings and featured on a bulletin board located in the cafeteria. 
Additional, each “Kid of Character” receives free admission to the monthly Character Celebration, as well 
as three tickets they must use to recognize their peers who demonstrate outstanding character.  Students 
submit completed tickets to the “Caught Doing Good” bucket in the front office and students are 
recognized each day on the morning announcements.  School stakeholders have students making a 
concerted effort to use manners, be helpful, and contribute to the Imagine Charter at North Lauderdale 
Elementary community.  Referrals have decreased drastically as the instructional expectations now 
include teaching expected and replacement behaviors.    
    
Documenting and tracking discipline incidents is another method used to measure positive character 
development.  This year, the administrative team is committed to being diligent in documenting and 
monitoring all behavioral incidents so identification of students in need of behavior interventions receive 
appropriate, effective, and timely support. The Response to Intervention (RTI) process provides a system 
to meet students’ emotional and social needs while maintaining a school climate that prioritizes safety and 
academic achievement.   
 
5.  Economic Sustainability 
Imagine Charter at North Lauderdale Elementary strives to balance expenditures and revenues so that the 
school lives within its means annually and over the long-term.  Careful stewardship of limited financial 
resources is essential, as Imagine must have the funds to cover rent, salaries, operating costs, and 
investments such as technology and instructional materials.   Imagine Charter at North Lauderdale 
Elementary employees work steadfastly to be economically sustainable and use funds so that they will 
most benefit teaching, learning, and school growth. Imagine Schools expects every staff member, from 
administrators to teachers, to understand the school’s finances and to take responsibility for making wise 
spending decisions. Economic vitality and stability are as important as academic achievement in ensuring 
the school’s continued success.  The Economic Sustainability Committee maintains expenses in line with 



revenue without negatively impacting the educational program. During the 2011-2012 school year, 
Imagine Charter at North Lauderdale Elementary earned an “A-“ in Economic Sustainability.  
 
6. School Development 
School Development involves expanding the school’s facilities and programs. As an established school, 
Imagine Charter at North Lauderdale Elementary is not graded in this area; however, an active School 
Development Committee meets regularly with the focus of forming partnerships and raising awareness of 
school initiatives and student needs within the North Lauderdale community.  This committee facilitates 
community partnerships and strives to network with families to recruit students for upcoming school 
years.  Additionally, School Development committee members provide insight into class configuration, 
using space wisely, outfitting classrooms for twenty-first century technology, and maintaining the overall 
school grounds. 
 
Mission Documents found in Educational Performance Appendices: 

A.  SAT-10 Learning Gains 
B. Parent Survey with Comments 
C. Character Education Survey 
D. SAT-10 Grouping Reports 
E. Class Summary Report 
F. Grade Level Summary 
G. SAT-10 Home Report 
H. SAT-10 Summary Report 
I. Individualized Learning Plan 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Focus Area Indicator Standard/Criteria Sources of 
Evidence 

Educational 
Program 
Implementation 
 

Implementation of the 
mission  

The school is implementing its 
mission as defined in the school’s 
contract. 

FCAT, standardized 
test results, 
internally- 
developed 
assessments, onsite 

Implementation of 
curriculum and 

The school is successfully 
implementing curriculum and 



instructional 
techniques  

instructional techniques as defined 
in the school’s contract. 

evaluation, EOC  

Implementation of 
specialized instruction 
for students, 
particularly of those 
below grade level 

The school implements 
demonstrably effective instructional 
techniques that support struggling 
students achieve grade level. 

Data-driven decision-
making 

The school competently uses 
qualitative and quantitative data to 
inform and guide instructional 
planning and practice aligned with 
Next Generation Sunshine State 
Standards as well as Common Core 
State Standards. 

Implementation of 
exceptional education 
programs 

The school provides effective 
services for exceptional students as 
defined in the school’s contract and 
as required by applicable law. 

Implementation of ELL 
program 

The school provides effective 
services for English Language 
Learner students as defined in the 
school’s contract and as required by 
applicable law. 

Narrative from charter school explaining how these standards have been met, or reasons and explanations if 
they have not. 
List any Appendices.  Include your Educational Program Implementation plan for the upcoming term of 
your charter. 
 
Implementation of our Mission as Defined in the Charter Contract 
The mission of Imagine at North Lauderdale Elementary specifically addresses the school’s commitment 
to basing all decisions upon the needs of students, as measured using student achievement data, 
suspension and attendance data, and survey feedback.  The mission compels every staff member to:  
accept responsibility for the learning and achievement of each and every student; act in accordance with 
their assumed responsibility; and provide evidence that his or her actions are aligned with the practices 
that support student learning and achievement.  The mission statement is posted throughout the school, 
stated regularly on the morning announcements and discussed at governing board, professional 
development sessions, and faculty meetings.  Imagine Charter at North Lauderdale Elementary’s 
Instructional Leadership Team (ILT) continuously strives to improve the status quo.  Drastic 
improvements in school culture and academic achievement have been commented upon by various 
campus visitors, including state and county Instructional Review Team (IRT) members, Imagine Regional 
and National support staff, parents, and community members. 
 
Imagine Charter at North Lauderdale Elementary’s vision explicitly states the staff’s collective dedication 
to students’ academic growth. Decisions are data-driven and research-based.  The school’s learning 
environment is stimulating and encourages participation, creativity and enthusiasm for learning. When 
walking through classrooms, common board configuration which include learning goals, student friendly 
objectives, and the daily agenda are evident.  Teachers within each grade level are required to 
collaboratively common plan four days a week to ensure students are receiving rigorous and engaging 
lessons that include Marzano’s high probability instructional strategies. Each instructional block begins 
with a “hook” to introduce the lesson and a connection to prior knowledge and the overall learning goal.  



When helping students interact with new content, teachers follow the Gradual Release of Responsibility 
(GRR) model.  They first explicitly teach new material, then model metacognition using “think alouds”, 
and continue to scaffold using guided instruction in a manner that allows students to process new 
information in digestible bites. In helping students practice and deepen new knowledge, teachers provide 
additional opportunities to refine procedural knowledge and deepen understanding of declarative 
knowledge.  In alignment with Common Core State Standards’ (CCSS) rigorous expectations, teachers 
help students generate and test hypotheses and use higher order questioning and activities developed 
using Webb’s Depth of Knowledge Wheel.  Students become more responsible for their learning and 
achievement by participating in collaborative structures encouraging consistent checking for 
understanding of the lesson’s objective. The principal uses Marzano protocols to give teachers regular 
feedback on their implementation of Marzano’s 41 instructional elements.  
 
All teachers at Imagine Charter at North Lauderdale Elementary collaboratively plan and review student 
achievement data on a regular basis. Teachers maintain binders that contain curriculum maps for each 
subject, student data, intervention techniques, and Professional Learning Community (PLC) resources.  
Additionally, kindergarten through second grade teachers have copies of the CCSS for English Language 
Arts and Mathematics.  Third through fifth grade teachers have a copy of Next Generation Sunshine State 
Standards (NGSSS). Common planning is facilitated by an Instructional Coach, and requires teachers to 
plan and prepare lessons that meet the needs of all students, giving special consideration to English 
Language Learners, students receiving special education and/or performing below grade level, and 
students who lack support of schooling. Within the classrooms, teachers differentiate instruction using 
learning stations and by pulling small skill-based reteach groups as well as intervention groups.  Teachers 
have attended professional development to deepen their understanding of running effective small groups.   
 
Implementation of Curriculum and Instructional Techniques 
Imagine Charter at North Lauderdale Elementary’s instructional team is successfully implementing 
curriculum and instructional techniques as defined in the school’s contract.   
 
Imagine Schools has developed a curriculum that guides teachers and students toward the high level of 
learning expected in today’s world.  This document is used every time lessons and assessments are 
planned. It describes the Standards-Based Curriculum and sets the parameters for teaching and learning in 
an effective classroom. The 2012 revision includes the Common Core State Standards for English 
Language Arts and Mathematics. The curriculum represents the best thinking of education professionals, 
as well as the input of business and community members in order to meet the needs of students in a global 
society.  
 
The curriculum is characterized by challenging academic standards that lead to high achievement for all 
students. Standards are clearly articulated at each grade level, building upon a solid content base in each 
academic subject. Students expand prior knowledge through a spiraled thematic curriculum, focusing on 
inquiry and project-based applications of key concepts and universal ideas. Instructional practices vary, 
ensuring that teachers meet the needs of students with diverse learning styles.   Imagine Schools believe 
that engaging students in a rigorous standards-based curriculum is essential to student achievement and 
success. The curriculum characteristics allow for flexibility, yet maintain high and appropriate 
expectations for all. At Imagine Schools, the curriculum ensures that students enjoy the moment, and 
learn for a lifetime! 
 
The curriculum provides students and teachers with world class learning opportunities, with a focus on 
the following: 
 Learner centered results  
 Interdisciplinary thematic units  



 Authentic and challenging materials and activities Critical thinking and creative problem solving  
 Technology as a learning tool  
 A hands-on, minds-on approach to learning  
 Personal and global perspectives  
 Reflection and exchange of ideas  
 
The sample below explains each item on the organizational chart of the curriculum.  The curriculum 
design serves as an instructional guide, and is intended to facilitate lesson planning and the development 
of thematic units to enrich student attainment of standards.    
 

CONTENT 
(What Students Should Know) 

APPLICATION 
(What Students Should be Able to Do) 

PERFORMANCE TARGETS 
(What specific targets students should 
meet during the year) 

The STANDARD:  This is a general statement of expected student achievement or outcomes. Each standard is coded, and identified 
by a black strip that precedes the grade level content knowledge and performance applications. 
Content Knowledge states what each student 
should know (information and/or skills) at 
each grade level.  These items are numbered 
for easy reference. 
 
Example: 
RI.1.5.  Know and use various text features 
(e.g., headings, tables of contents, glossaries, 
electronic menus, icons) to locate key facts 
or information in a text. 
 

Performance Applications are student 
applications of   content knowledge.  
These statements may address one or 
more items of Content Knowledge, but 
always relate directly to the standard 
highlighted in black. Instruction is 
designed to address: 
“I Do” 
“We Do” 
“You Do” 
 
Example: 
Read a nonfiction passage (Exploring 
Seeds) with a variety of text features. 
Identify the features and determine why 
an author would use them.  Locate 
information in the text using the text 
features. Such as: Bold, italics, 
definitions, index 

Performance targets reflect examples of 
assessments and evaluation expectations. 
 
Example: 
Students generate questions to conduct 
interviews with their peers to analyze 
student thinking. Questioning provides a 
rich opportunity for discussions. 
What features in the text help you find 
important information? 
How do the headings help you understand 
the text? 
How do you use the table of contents to 
help you? 
Can you point to a caption?  What does a 
caption do? 
 

 
Imagine Charter at North Lauderdale Elementary’s ILT believes that Reading and Language Arts are the 
cornerstones of the school’s academic program.  Hence, effective literacy skills are central to the school’s 
curriculum, weaving their way among the content and skills introduced and developed through Reading; 
Writing; Listening and Speaking, Viewing and Presenting.  Communication skills and literacy strategies 
are intertwined, strengthening the strands that lead from content and concepts to connections among 
people and disciplines.  
  
Reading is the integrator of the curriculum.  Students will be strong readers by the time they leave the 
primary grades, having opened doors to good literature that crosses the boundaries of subjects, cultures, 
and times.  In addition to literary and informational texts read in class, students independently read “good 
fit” books of choice.  This strand produces strong, fluent, lifelong readers. 
 
Language Arts’ goal is to help students build a basic understanding of the mechanics and structure of the 
English language in order to express themselves and communicate with others.  The language arts 



program is infused into all areas of the curriculum and emphasizes the formation of good listening, 
writing and speaking skills.  Teachers provide daily opportunities to apply skills learned in both writing 
and speaking activities.  All students participate in activities which develop important basic concepts and 
creative expression.  Spelling, grammar and vocabulary development are continued and composition 
skills are extended through both formal and creative writing assignments.  Teachers and peers evaluate 
writing pieces using the state writing rubric. Students refine and apply their skills through process writing 
opportunities, journal writing, reviewing current events, studying mathematical word problems and 
enjoying literature.  Writing is an exercise in thinking; students write to express points of view and share 
information, and use writing as an avenue for self-discovery and self-expression.   
 
Listening and Speaking play a valuable role in the curriculum, as students receive information from a 
variety of sources and practice presenting it for a variety of purposes.  Socially interactive environments 
foster a love of language that encourages students to listen, question, discuss, debate and share all that 
they learn.  This strand produces articulate, expressive students.  
 
Viewing and Presenting experiences instruct students to observe different forms of media from a critical 
perspective and to be responsible and effective users of innovative communication tools and technology.  
Making sense of their information rich environment requires visual literacy as well as a fine-tuned ear.   
 
     Features of the Primary, CCSS-aligned, English Language Arts Program: 

 Regular interaction with CCSS Exemplar Texts to develop proficiency in interpreting rigorous 
texts  

 Explicit and systematic instruction in phonemic awareness, phonics, fluency, vocabulary, and 
comprehension through a core comprehensive reading program 

 Differentiated instruction through whole group, small group, and learning station strategies and 
materials 

 Multiple opportunities to interact with print, including shared reading, read-alouds, language 
experience charts, word walls, classroom libraries, decodable books, and predictable books 

 Exposure to various genres, including non-fiction, fiction, drama, multicultural tales, poetry, 
classic, and contemporary works of literature through a literature-based approach 

 Introduces spelling, grammar, punctuation, sentence structure, and content as essential writing 
elements 

 Oral language development through a comprehensive listening and speaking program, including 
opportunities for read-alouds, readers’ theater, oral presentations, and performances  

 Opportunities for writing in response to reading, including journaling, research, creative and 
expository writing, and publishing 

 Access to technology and communication tools for research, editing, revising, and project 
development  

 Individually kept writing portfolios and independent reading logs 
 Understanding and application of skills for reading and writing as complementary processes 

 
     Features of the Intermediate, NGSSS-aligned, English Language Arts Program: 

 Refinement of essential tools related to reading, writing, listening, and speaking and integration 
of these tools as applicable to all subject areas 

 Increased ability to comprehend a variety of texts and text structures, including trade books and 
subject area textbooks; poems; novels; drama; and short stories 

 Regular interaction with CCSS Exemplar Texts to develop proficiency in interpreting rigorous 
texts  

 Increased understanding and use of comprehension strategies for before, during and after reading 
 Development of critical thinking and problem solving techniques as they apply to print and non-



print media 
 Heightened sensitivity to other cultures and build cultural literacy 
 Instruction on the rules and mechanics of Standard English, effective speaking skills, and oral 

presentations 
 Robust vocabulary instruction that includes word origins, tiered words, opportunities to develop 

vocabulary through reading, writing, listening and speaking 
 Refined research skills and narrative and expository writing skills and strategies 
 Oral communication and critical thinking experiences, including speech and debate, recitations, 

and literature circles 
 Published student works in the form of newsletters, books, and anthologies 
 Introduction to writing process through various formats 
 Specific strategies focusing on elaboration 
 Instruction in the use of literary devices in works of literature and apply them in original writing 

assignments 
 Independent and collaborative theme-related projects at each grade level 
 Development of leadership abilities through peer evaluation and assessment  
 Exposure to all content areas through literature 

 
Mathematics Programs 
The Imagine Curriculum Guide provides exemplar model lessons  that is common core-based and reflects 
the best thinking of mathematicians and teachers.  It is the school’s goal to ensure that every student 
achieves the essential skills needed for mathematical literacy.  In keeping with this challenge, teachers in 
the Primary and Intermediate grades have a strong interest and background in mathematics. Teachers 
have mathematical knowledge beyond the curriculum that is taught and participate in ongoing 
professional development to better serve students. 
 
What students learn is fundamentally connected to how they learn it.  In response to this, the 
mathematics’ program reflects a learning environment that emphasizes the unifying concepts of 
fundamental computational operations, communication, reasoning and proof, representation, problem 
solving, and connections.  These are embedded in each of the content strands of Number Sense, Concepts, 
and Operations, Algebra, Geometry, Measurement, and Data Analysis and Probability, which are based 
on the NCTM (National Council for the Teachers of Mathematics) standards, Common Core State 
Standards for Mathematics (CCSSM) and the NGSSS recommendations.  The preeminent message in all 
of the NCTM Principles and Standards for School Mathematics (2000), CCSSM, and NGSSS is the 
importance of nurturing mathematical thinking and reasoning processes in our students. Imagine Charter 
at North Lauderdale Elementary’s mathematics curricula shows students the power of reasoning and 
sense making as they explore mathematical structures, of communication as they construct viable 
arguments, and of multiple representations as they engage in mathematical modeling.  Research also 
indicates that students learn mathematics best when accessing various tools that can assist in learning.  
Thus, teachers incorporate various math manipulatives when introducing math concepts.  When applying 
these concepts to solve mathematical problems, students are encouraged to utilize the recently purchased 
math manipulatives.  Teachers engaged in a professional development during pre-planning week which 
taught them how to properly teach their students how to select and use math manipulatives by using the 
First 20 Days of Math training.   
 
     Features of Primary Mathematics Program: 

 Developing number sense 
 Mastering basic computation skills 
 Understanding and extending patterns 
 Applying problem solving strategies 



 Developing understanding of concepts through problem solving 
 Analyzing data and using and connecting a variety of mathematical representations 
 Manipulating shapes, numbers, and space to develop estimation skills 

 
     Features of Intermediate Mathematics Program: 

 Understanding geometric relationships 
 Organizing and comparing data sets 
 Applying problem solving strategies 
 Developing algebraic reasoning 
 Establishing measurement techniques 
 Using advanced mathematical tools and technologies 
 Reasoning and making sense of mathematics 
 Demonstrating flexibility in choosing computational methods 
 Understanding and explaining computational methods 
 Representing thinking 
 Exhibiting number sense and mastery of computation skills 
 Producing and explaining accurate answers efficiently 

 
Science Programs 
Imagine Charter at North Lauderdale Elementary offers a science curriculum that reflects the practices of 
scientists by providing hands-on, minds-on opportunities for students to apply the scientific method.  
Students inquire, explore, analyze, classify, and test hypotheses in the classroom and in their 
environment.  The science curriculum is based on national academic standards presented in the strands of 
Nature of Science, Earth and Space, Physical Science Life Science, and STEM, The Next Generation 
Sunshine State Standards for Science as well as the Imagine Curriculum is designed to develop students’ 
capacity to: 
 Explain concepts, principles, and theories fundamental to understanding the natural world in which 

we live 
 Develop the ability to read, understand, and analyze current science articles, books, and presentations 

from both an analytical and ethical viewpoint 
 Observe and describe events as they occur during scientific investigations and draw conclusions 

based on evidence and scientific studies 
 Design and implement scientific investigations 
 Demonstrate the ability to integrate mathematical concepts and technology with scientific principles 
 Understand the interrelationships between branches of science and its defining strands 
 Introduce significant events, discoveries, careers, and personalities as they relate to content presented 

through the science curriculum  
 

Inquiry based learning is the school’s current philosophy for science instruction which is another 
philosophical shift for teachers that will result in academic growth.  Throughout the year, students will 
engage in short term as well as long term inquiry based science experiments.  Teachers are currently 
facilitating these experiments using the 5 E Learning Cycle Model, where teachers engage, explore, 
explain, elaborate and evaluate with the students. Teachers engage the students with a quick investigation 
via reading text, demonstration followed by predicting an answer to a question in the science journal. 
When the teacher progresses to the explain stage,  teachers provide students with cooperative exploration 
activities, giving them common, concrete experiences that help students construct concepts and develop 
scientific skills. Students build models, collect data make and test predictions, or form new predictions.  
In the explain stage, students share ideas in their own words and listen to their peers’ ideas. The teacher 
clarifies the students’ concepts, misconceptions, and introduces scientific terminology as well as 



connecting the students’ explanations to experiences they had in the engage and explore stages. The 
elaboration stage assists students correct remaining misconceptions and results in a deeper understanding 
of concepts. Students engaged in activities that challenge them to apply, extend, or elaborate concepts and 
skills in a new situation. Teachers evaluate students’ understanding of concepts and proficiency with 
various skills. Teachers use a variety of formal and informal assessments to monitor understanding and 
progress toward learning outcomes. Students check their understanding and skills through written 
reflections. 
 
Teachers have been assigned a one hour time slot each week where they are required to take their students 
to the STEM Lab. In this hour, teachers implement investigations that integrate science, math, 
engineering and technology. Teachers have access to a variety of science materials that will allow 
students to research, infer, create and graph. 
 
 Students participate in an annual science fair where teachers will help students plan, develop, and 
implement a scientific experiment within the school day.  An evening workshop will provide an 
opportunity for parent involvement in this scientific endeavor. Together, parents, students, and teachers 
will investigate a student-selected topic using the scientific method.  
 
The Science Instructional Coach provides teachers with current approaches to teaching science and is 
presently model teaching inquiry based science instruction. The Science Instructional Coach is in the 
classroom daily and conferences with teachers, providing focused feedback on instruction. Teachers 
adjust their instructional practice to incorporate rigor within the much needed presentation of background 
knowledge for students at Imagine Charter at North Lauderdale Elementary.  
      
 
Features of Primary Science Program include: 

 Life cycles of animals and plants 
 Relationships between living things 
 Ecology and the environment 
 Structure of the human body, health, and hygiene 
 Properties and states of matter 
 Energy of heat, light, sound, and electricity 
 How inventors, inventions, and machines connect 
 Weather patterns and change 
 How the bodies of our solar system are organized and interact 
 Current events and stories about scientists 

 
     Features of Intermediate Grades Science Program include: 

 Structure and function of living things 
 The impact of evolution and heredity 
 Ecosystems and their components 
 Earth changes 
 Stars, galaxies, and the universe 
 Energy transferred and transformed 
 Environmental problems and solutions 
 Technological solutions and design 
 Desirable health habits 
 Systems of scientific investigation 
 The science and mathematics connection 



 
Social Studies Programs 
The Social Studies Imagine Standards-Based Curriculum incorporates several fields, using literature, 
science, technology, and the arts to enrich the canvas on which students learn.   Personal and global 
perspectives are essential elements throughout the four social studies strands of History, Geography, 
Civics, and Economics.  Embedded within these strands are themes ranging from cultures to 
environments, providing for the integration, extension, and application of knowledge to active 
participation in a global society.  The Next Generation Sunshine State Standards are organized by grade 
levels for grades K-5, and the strands represent a formulation of time-based content in history, geography, 
economics, humanities, civics, and government. Humanities will have a strong requirement for cross 
curricular content with emphasis in language arts, fine arts, and music through informational texts. 
 
     Features of the Primary Social Studies Program: 

 Interactive environment to promote democratic principles and social skills 
 Integration of disciplines and incorporation of technology and fine arts through hands-on, minds-

on activities 
 History as a story to include myths, legends, folktales, biographies of leaders, and tales of great 

adventures of the past 
 World and American history to include the study of Ancient Egyptian pyramids, explorers of the 

new world, and other key historical structures, events, and ideas 
 People, places, beliefs, and traditions of other times and cultures  
 People, places, beliefs, and traditions that tie us together as a nation 
 Resources to explore current as well as past events 
 Tools of geography 
 Decision making and being good consumers 
 Simulations related to grade level theme 
 Service projects related to grade level theme 
 

Intermediate Social Studies (Grades 3-5) 
 
     Features of the Intermediate Social Studies Program: 

 Active learning environment with a variety of media resources 
 Culture of inquiry where students study implications of social, political, and economic events as 

they impact the present and future 
 In-depth study of social studies topics in which students make choices about what they study and 

produce 
 Significant issues and events of U.S. and history, the history and culture of diverse social groups, 

and the environment  
 Historic literacy with exposure to key concepts related to history and geography 
 Dynamics of geography as it relates to people, places, and time 
 Key concepts of state and federal government 
 Leaders from various fields, cultures, and times 
 Fundamental concepts of economics as they relate to individuals, institutions, and societies 
 Collaboration and respect for others with project-based activities 
 Presentation of information and  findings using current resources and technology  
 Simulations related to grade level theme 
 Participates in service projects related to grade level themes 

 
Our instructional resources are researched-based and address various  learning styles and differentiated 



levels: 
 Reading:  MacMillan Treasures Program. The Daily Five Reading Philosophy  
 Mathematics:  Houghton Mifflin Harcourt Go Math Program  
 Science and Social Studies: Picture Perfect Science, Science Fusion Leveled Readers and Social 

Studies  
 Intervention Reading:   MacMillan Triumphs, Reader’s Theatre, Soar to Success 

 
Instruction 
All classrooms utilize differentiated instruction, hands-on learning, and multiple modes of instruction to 
reach all learners. Teachers have had professional development on effective instructional strategies, 
monitored regularly by the leadership team. This increases students’ time on task and requires teachers to 
improve their delivery and methodology. These key instructional techniques have provided continuity, 
order and consistency throughout the school. 

 Higher order questioning techniques:  The Planning and Preparation Section of the Imagine 
Curriculum Guide is a resource for higher order questions.  Teachers are encouraged to use and 
post appropriate questions when working on specific skills. These questions are also in their 
lesson plans. Teachers use questions to clarify, probe assumptions, probe reasons and evidence, 
ask for viewpoints and perspectives, prove implications and consequences, and encourage 
students to explain their thinking.  Teachers teach students to ask questions of themselves and 
their peers.  This creates and sustains an intellectually stimulating classroom environment that 
values student participation and thoughtfulness. 

 Clearly Written Objectives and Timely Feedback:  Teachers have daily objectives for each lesson 
on the board written in student friendly language. Students are able to explain what they learned 
for each lesson during the day.  Webb’s Depth of Knowledge (DOK) Wheel provides a model for 
teaching critical thinking skills in any subject area. Teachers use the DOK to plan lessons and 
activities with the whole class and small groups that keep lessons engaging and require students 
to improve their higher order thinking skills.  Setting objectives provides students with direction 
for their learning. Criterion-referenced feedback, assessment feedback, peer feedback, and self 
assessment feedback are examples of how students keep informed of their progress. 

 Positive Reinforcement:  Teachers deliberately, through lessons and examples of historical 
people, show the connection between effort and achievement. Students chart effort and 
achievement through progress reports and report cards. Focused discussions on students’ attitudes 
and beliefs provide the avenue to change behavior through our character education program 
which recognizes and rewards positive attitudes and behavior.  Effort and recognition speak to the 
attitudes and beliefs of students, and teachers must show the connection between effort and 
achievement. Instructional strategies include sharing stories about people who succeeded through 
repeated effort, giving and having students keep a log of their weekly efforts and reflecting on 
those achievements often. The faculty and staff focus on symbolic recognition where students 
will have a way to remember a significant event that produced a rewarding result.  According to 
research, recognition is most effective if it is contingent on the achievement of a certain standard. 
We believe symbolic recognition works better than tangible rewards.  

 Differentiated Instruction: Teachers differentiate the assignments and centers for students on 
grade level, approaching grade level, and beyond grade level.  We strive to effectively reach 
students of varying readiness, interests and experiences in the world.  Teachers engage students 
through different learning modalities and use varying instructional approaches matched to student 
learning styles and needs. 

 Learning Centers:  Teachers prepare activities and materials designed to teach, reinforce, and 
extend a particular skill or concept.  Activities address specific learning levels and learning styles.  
Learning centers motivate students to be self-directed with their explorations of topics. 



 Integrated Technology:  Technology is a critical tool for learning and is part of the daily routine 
in each classroom. Every classroom is equipped with computer workstations with Internet access, 
on-line access to reference material and access to the school’s instructional software collection.   
Students have access to programs to review information or to prepare individual and group 
assignments.  

 Project-Based Learning:  Project-based learning is central to our incorporation of 
multidisciplinary instruction.  Projects allow students an opportunity to apply the skills and 
concepts mastered in class to real world problems or situations.  Critical thinking and problem 
solving, required through the projects, engage student in activities that require them to inquire, 
conjecture, invent, create, produce and find answers to relevant problems. 

 Cooperative Grouping:  Grouping students to work collaboratively and cooperatively offers 
benefits for learners. In small groups, students can share strengths and also develop their weaker 
skills. They develop interpersonal skills and learn to deal with conflict. Cooperative groups are 
guided by clear objectives; students are engaged in numerous activities that improve their 
understanding of subjects explored.  Benefits of cooperative learning include improvements in 
communication, decision making, and conflict-resolution skills.  

 Modeling Using Concrete Tools: Modeling is employed as an integral part of instruction at every 
level, in every discipline, and for every purpose. Such techniques as “Read and Say”, picture 
maps and KWL charts will be among the daily tools for teaching students to embrace the skills.  
Graphic organizers will be used to help transform the ‘invisible into visible’ information.  
Students will break a concept into its similar and dissimilar characteristics using T-charts, Venn 
diagrams, cause and effect links, and compare and contrast organizers.  Research shows that 
knowledge is stored in two forms:  linguistic and visual (nonlinguistic).  The more students use 
both forms in the classroom, the more opportunity they have to achieve.  The use of nonlinguistic 
representations not only stimulates but also increases brain activity. 

 Home Learning:  Homework provides students with the opportunity to extend their learning 
outside the classroom.  Our home learning varies by grade level and is based on data. Home and 
school works closely together to ensure student academic success. Our homework reinforces 
classroom lessons, provides for individual instruction, improves student performance through 
practice, helps establish effective study habits and involves parents in the education process. 

 Checking for Understanding Collaborative Structures:  Checking for students' understanding of 
important ideas and concepts helps instructors gauge what students are getting and what they 
need to work on more. It also provides useful feedback to help you plan ways to better meet your 
students' needs. Instructors who check for understanding usually feel more connected to their 
students' learning and have a better sense of what to expect from their students' writing.   
 

Implementation of specialized instruction for students, particularly of those below grade level 
Imagine Charter at North Lauderdale Elementary’s instructional program emphasizes differentiation for 
students that focus on their specific needs. Teachers do not adhere to a one size fits all method of 
instruction. Teachers follow the “I do, we do, you do” Gradual Release of Responsibility (GRR) model 
which emphasizes a well planned whole group lesson with systematic student engagement and practice in 
order to have frequent checks for understanding. Once noted that students are struggling with the grade 
level content taught during the whole group lesson, teachers will design specialized lessons addressing the 
students needs. 
 
Imagine Charter at North Lauderdale Elementary implements the Response to Intervention (RtI) multi-
tiered system of support (MTSS).  Through RtI, Collaborative Problem Solving (CPS) team members 
provide high-quality instruction and intervention matched to student needs, monitor progress frequently to 
make decisions about changes in instruction or goals and apply child response data to important 
educational decisions. RtI is applied to decisions in general, remedial and special education, creating a 



well-integrated system of instruction/intervention guided by child outcome data.  
 
As instructional staff members conference with each student on their learning successes and challenges, 
they design instructional plans that address these needs. Instructional staff members are committed to 
educating the students of Imagine School at North Lauderdale in ways that will meet and exceed reading 
expectations for life-long learning.  Specific goals of our reading program are to increase the number of 
students reading at and above grade level, and to reduce the number of students reading below grade 
level.   These goals are supported by classroom daily schedules that provide at least two hours of 
uninterrupted reading instruction for every student, and an additional 30 minutes of instruction for those 
students reading below grade level, and an integration of reading strategies across the curriculum.  The 
goals are further supported by high-quality instruction with the use of a Comprehensive Core Reading 
Program (CCRP) and the five areas of reading stipulated by the Florida Formula (5+3+ii+iii), the use of 
data to guide instruction, a set of strategies for students reading at grade level or higher, and immediate 
intensive intervention for those students that are reading below grade level.   The goals and features of our 
reading curriculum reflect the philosophy of the Just Read, Florida! Office to use Scientifically Based 
Reading Research (SBRR) found in the National Reading Panel Report and in the No Child Left Behind 
legislation (2001), and complement the philosophy of the Broward County School District.  We are 
committed to educating the students of Imagine Charter at North Lauderdale Elementary in ways that will 
meet and exceed reading expectations for life-long learners. 
 
Hour Intensive Reading 
Imagine Charter at North Lauderdale’s 2011-12 overall reading performance ranked the school as one of 
Florida’s lowest 100 performing, as based on House Bill 5101 legislation.  During 2011-12, Imagine 
Charter at North Lauderdale Elementary’s instructional day was an hour longer than traditional public 
schools’.  Although an additional extension to the instructional day was not required, the ILT decided to 
increase the 2012-13 instructional day by an additional hour.  This additional hour  is devoted to intensive 
reading instruction. Intensive reading teachers use a research-based reading comprehension strategy 
program called The Comprehension Toolkit, which has been proven to accelerate the progress of 
struggling students, differentiates instruction based on assessment data, and integrates social studies, 
science, and mathematical content area text reading, text discussion, and writing in response to reading.   
 
Teachers model proficient reading, thinking, listening, speaking, and writing strategies during the daily 
Intensive Reading block.  Comprehension strategy instruction follows the Gradual Release of 
Responsibility Model and includes interactive read alouds, think alouds, and write alouds.  Teachers pull 
one small group a day in order to differentiate instruction.  Students who do not participate in the small 
group collaborate with peers to reread texts, write in response to text, conduct research, or complete word 
work activities.   
 
Two Hour and 40 minute Reader’s Workshop 
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Engaging Read-Aloud 

10 minutes “I Do” Explicit Instruction 
15 minutes “We Do” Guided and/or Shared Instruction 
120 minutes Differentiated 

Center 
Instruction 

Guided Reading (Reciprocal Teaching Model) 
 Road to Success Intervention Groups (Reciprocal Teaching Model) 
Literacy Stations 

 
Core Reading Instruction – Reader’s Workshop 
Core reading instruction is the first line of defense against reading difficulties.  As illustrated in the 



schedule above, this portion of reading instruction is designed to meet the needs of all students through 
the use of the Comprehensive Core Reading Program designed to support explicit and systematic teaching 
of grade-level skills and concepts, and to meet the needs of students working either above or below grade 
level through differentiated instruction delivered through the flexible grouping and learning centers 
model.  Below is a detailed description of our initial instruction components. 
 
 
Core Benchmark Instruction for All Students 
Initial Instruction with the Core Curriculum Reading Program 
Examples of programs implemented at Imagine Charter at North Lauderdale Elementary include 
MacMillan Treasures.  Imagine Charter at North Lauderdale Elementary implements a Core Curriculum 
Reading Program (CCRP) from the state’s approved list of materials and resources.  This program 
effectively addresses each of the five areas of reading:  phonological awareness, phonics, fluency, 
vocabulary, and comprehension. 
 
The teachers of Imagine Charter at North Lauderdale Elementary are trained in a systematic, explicit 
approach for teaching reading, especially for students learning to read and for struggling readers. The 
instructional routines and classroom management routines of the CCRP support the delivery of scaffolded 
instruction that is explicit and systematic, delivered through teacher modeling, and shared practice, guided 
practice, and independent application.  This “I do, we do, you do” instructional routine provides a gradual 
release of responsibility to ensure that students sufficiently master skills so they can read independently 
on schedule at each grade level.  The CCRP also incorporates research-based strategies and materials such 
as reading routines, teacher read-alouds, practices for introducing new skills and reviewing skills formerly 
taught, leveled materials for guided reading and explicit skill instruction, and classroom libraries. The 
CCRP also includes strategies for differentiated instruction, such as specific practices for teaching the 
same skill to students reading at, below, or above grade level.  Examples of these strategies might include 
repeated reading for students below grade level.  Students at and above grade level are challenged to 
develop questions.  Programs such as MacMillan also include assessment tools and schedules (screening, 
progress monitoring, diagnostic, and formal assessments) to support teachers with flexible grouping, 
identification of skills for review/reteaching, and progress monitoring to ensure all students are on track to 
meet reading goals. 
 
The five essential components of reading instruction are explicitly and systematically taught during initial 
instruction of the reading block, and through differentiated strategies and supports for those students 
identified as needing additional time above and beyond the 90 minute uninterrupted reading block. 
 

Component Instructional Approach Resources 
Phonemic 
Awareness 

Instruction teaches students to manipulate 
phonemes (segment sounds, blend sounds) while 
using the letters of the alphabet.  Phonemic 
awareness and phonics instruction are coordinated 
so teachers teach letter-sound correspondence after 
students demonstrate phonemic awareness of the 
sound.   

MacMillan Treasures and 
Triumphs, Soar to Success 

Phonics Explicit and systematic instruction will teach skills 
such as sound-letter relationships, blending and 
decoding, and phonics related spelling.  Teachers  
ensure that students understand the goal of phonics 
instruction is reading connected text. 

MacMillan Treasures and 
Triumphs, Soar to Success 

Fluency Instruction provides models for fluent reading MacMillan Treasures and 



through guided oral reading opportunities such as 
shared reading, interactive read-alouds, partner 
reading, and independent reading of “just right” 
text.  Repeated reading to build automaticity and 
phrasing activities with oral and written language 
are also used to improve fluency. 

Triumphs, Soar to Success 

Vocabulary Instruction deepens students’ knowledge of word 
learning strategies for listening, speaking, reading 
and writing vocabulary.  Robust vocabulary 
instruction through direct teaching, rich contexts, 
read alouds, word parts and relationships using 
graphic organizers, and multiple exposures to new 
words highlight this component. 
 

MacMillan Treasures and 
Triumphs, content based 
generated vocabulary lists, 
Soar to Success 
 

Comprehension Instruction explains and model the use of effective 
strategies such as using prior knowledge, generating 
questions, self-monitoring, fix-up strategies, 
cooperative learning, and graphic and semantic 
organizers.  Students are provided with multiple 
opportunities to practice pre-reading, during 
reading, and post- reading strategies. 

MacMillan Treasures and 
Triumphs, Great Source, 
novel studies, Soar to 
Success 

 
Strategic Instruction for All Students 
For many students, core lesson plans for initial instruction and cumulative review are not sufficient to 
impact student ability in learning to read.  The CCRP is designed to accommodate struggling readers with 
additional targeted instruction in small groups.  Since the instructional targets are determined by 
assessment results, the membership of the small groups will constantly change throughout the school 
year.  Differentiated instruction always begins with student data and, therefore, remains flexible in order 
to align instruction with the specific needs of each child.   
 
Supplemental reading programs and resources that enhance the instruction of the CCRP may be necessary 
to support the reading growth of students.  These programs are selected from state approved resources, 
and based on progress monitoring data such as FAIR and the Broward Assessment Tests and bi-monthly 
focus tests to meet the needs of flexible groups of children.  Materials provide teachers with explicit 
instructional sequences and research based strategies to ensure student success in the five components of 
reading. MacMillan Triumphs, , Foundations, , and Soar to Success intervention programs, technology 
programs, and novels are materials that provide a range of leveled, skill-based and high-interest to support 
differentiated reading instruction. 
 
Guided reading in small groups with centers which focus on reading skills is the delivery system that is 
the perfect complement to the CCRP and facilitate teachers in differentiating instruction, and maximize 
the time students have for on-target, on-time learning.  The teacher center will provide opportunities for 
teachers to meet with flexible groups of students, while other students are working at various pre-
determined centers to practice previously taught skills and concepts.   
 
Literacy Stations 

Teacher Center 
 

Individual or small group tutorials 
(Screening, progress monitoring, diagnostics, guided reading, iii, etc.) 

Computer Center Skill practice  
(phonemic awareness, phonics & fluency, vocabulary & comprehension)  



Word Study Center Skill practice through hands-on activities  (Sound-segmenting, word building, blending, etc.) 
Read to Self  Center Deep thought processing  

(Comprehension, activating prior knowledge, brainstorming, semantic mapping, building schemas, 
elaborating, paraphrasing, etc.) 

Listen to Learn Application 
(Reading to someone, comprehension, fluency, oral language, decodable books, choral reading, read-along 
books, leveled classroom libraries, etc.) 

Write About Reading Skill and concept practice  
(Sound-letter relationships, dictation & spelling, vocabulary, comprehension, opinionated responses to 
reading, etc.) 

 
Teacher Center for Small Group Instruction 
Instruction for proficient readers is informed by screening and progress monitoring assessments and is 
differentiated during small group guided reading at the Teacher Center.  The needs of these students are 
met through the use of the CCRP leveled texts for guided reading as well as through multi-leveled 
classroom libraries.  Opportunities are provided for students to practice and apply strategies in text that 
provides enough challenge for them to be successful with teacher support, develop fluency and 
comprehension, and interact with one another through strategies such as reciprocal teaching and 
responding to text.  At the teacher center, we use the following reciprocal teaching procedure with 
students sharing a common text or leveled reader. 

1. Questioning:  A student assumes the role of "teacher" and reads aloud a segment of a passage as 
group members follow along silently. The group members then pose questions that focus on main 
ideas.  

2. Summarizing:  The "teacher" answers and summarizes the content. 
3. Clarifying:  The group discusses and clarifies remaining difficulties in understanding. 
4. Predicting:  The group then makes a prediction about future content. Next, a second student takes 

on the role of teacher for a subsequent segment of text. 
 
Students reading below level, as identified by FAIR screening and progress monitoring assessments, meet 
with the teacher and/or a coach during center rotation time of the reading block.  Students needing 
immediate intensive intervention receive an additional 60 minutes of instruction beyond the uninterrupted 
90 minute reading block between three and five times a week.  This additional intervention time are 
described in the intervention paragraphs at the end of this section.  Teachers use progress monitoring data 
to form flexible groups of students based on reading levels, assessment levels, or a need for instruction 
related to a specific skill.  These groups remain small in number (5-7 students), and change as needed 
based on on-going progress monitoring.  Due to a need for explicit, systematic teaching of skills and 
concepts for these small groups, one day a week the small group teacher center instruction is often a 
skills-focused lesson that targets specific gaps or needs identified through our focus assessments as our 
secondary benchmark. Imagine has use Broward County’s “Instructional Grouping/Instructional 
Strategies Chart” to determine frequency of additional intensive interventions. Students classified as 
Category 5 or 6 receive daily additional intensive interventions. Category 3 and 4 students receive 
additional intensive interventions up to three days a week.  
 
Literacy Stations 
Teachers plan systematic instruction so that skills and concepts are taught in a logical progressive 
sequence. Students work at learning centers on carefully designed tasks that provide opportunities for 
practice and application.  Multiple practice opportunities are intended to help students master and retain 
new skills and concepts.  Assessments are designed and used in a timely fashion to monitor skill 
acquisition as well as students’ ability to apply new skills, to retain them over time, and to use them 
independently. 



 
Teachers utilize data to produce each center’s curriculum objectives and students’ instructional levels as 
well as address the learning modalities. Teachers use FAIR data to determine students’ instructional 
levels (Lexile levels) and mini-BAT assessments to progress monitor student proficiency with CCSS and 
NGSSS. Advantages of this approach are: 

 Effectiveness of a small group delivery system for initial instruction 
 Teacher center for daily flexible group instruction 
 Learning center task cards correlated to Sunshine Standards and CCRP objectives 
 Learning center task cards to effectively address each of the five essential reading components 
 Supplemental task cards to address any gaps within the CCRP  
 Learning style task cards to support all learning modalities 
 Correlated software to support curriculum objectives 
 Maximized time due to sustained instructional routines and organization of environment 
 Student empowerment and responsibility to motivate learning 
 Collaborative environment to support learning with and from one another 

 
Students struggling in mathematics also receive intervention through extended time, instructional 
technology and special programs.  Our baseline data for math from the SAT-10 are disaggregated by the 
problem solving strands: number sense, geometry, measurement, data and probability and procedures 
which include all computations.   An emphasis on proficiency with key topics and a focused, coherent 
progression of mathematics learning is the norm at our school.  
 

 The term focused = engage with adequate depth in the most important topics 
 The term coherent =  marked by effective, logical progressions from earlier, less sophisticated 

topics into later, more sophisticated ones 
 The term proficient =  students should understand key concepts, achieve automaticity as 

appropriate (e.g., with addition and related subtraction facts), develop flexible, accurate, and 
automatic execution of the standard algorithms, and use these competencies to solve problems 
 

Mathematics stations allow teachers to work with small groups and focus on areas of need, as reflected in 
student achievement data. Explicit instruction with students who have mathematical difficulties has 
shown consistently positive effects on performance with word problems and computation. Results are 
consistent for students with learning disabilities, as well as students who perform in the lowest quartile. 
 
The term explicit instruction means that teachers: 

 Provide clear models for solving a problem type using an array of examples 
 Provide extensive practice in use of newly learned strategies and skills 
 Provide opportunities to think aloud (i.e., talk through the decisions they make and the steps they 

take) 
 Provide extensive feedback 
 Some of this time should be dedicated to ensuring that these students possess the foundational 

skills and conceptual knowledge necessary for understanding the mathematics they are learning at 
their grade level 

 
Students rotate from these homogeneous groupings for direct teacher instruction to heterogeneous groups.  
Research has been conducted on a variety of cooperative learning approaches. One such approach, Team 
Assisted Individualization (TAI), has been shown to improve students’ computation skills. This highly 
structured pedagogical strategy involves heterogeneous groups of students helping each other. 



 
Research on instructional software has generally shown positive effects on student achievement in 
mathematics as compared with instruction that does not incorporate such technologies. These studies 
show that technology-based drill and practice and tutorials can improve student performance in specific 
areas of mathematics. Students also use FCAT explorer to review skills in the state testing format. 
 
The reasons for computational fluency are multifaceted.  They include: 

 Quantity and quality of practice 
 Emphasis within curriculum 
 Parental involvement in mathematics learning 
 Textbooks that are focused on our state standards with less repetition from grade to grade and 

problems that are challenging and sufficient practice that ensures fast and efficient solving of 
basic fact combinations and an understanding of the concepts that are the foundation for 
mathematical achievement. 

 
Teachers implement the following nine best strategies in mathematics for all students, but especially with 
those who are struggling: 

1) Provide Opportunity to Learn (OTL):  The extent of the students’ opportunity to learn mathematics 
content bears directly and decisively on student mathematics achievement. Students participate in a 
ninety minute mathematics block. Those students who do not succeed with the regular core 
curriculum and given addition support in Tier II additional support using supplemental material and 
support from our math coach. Great Source Math Success and Great Source Math at Hand are 
supplemental materials that give students extra practice with the math strands: geometry, 
measurement, data and probability, number sense and algebra. 
2) Focus on Meaning:  Focusing instruction on the meaningful development of important 
mathematical ideas increases the level of student learning. We make connections between and within 
concepts (i.e. relate subtraction to addition).  We make connections to prior knowledge.  We make 
connections with other subjects and support students intuitive notions and methods. 
3) Teach new concepts and skills while problem solving:  Students can learn both concepts and skills 
by solving problems.  Research shows that students who develop conceptual understanding early 
perform best on procedural knowledge later.  Our teachers simultaneously work on skill development 
and problem solving. There is evidence that if students are initially drilled too much on isolated skills 
they have a harder time making sense of them later on.  
4) Provide opportunities for both invention and practice:  Giving students both an opportunity to 
discover and invent new knowledge and an opportunity to practice what they have learned improves 
students’ achievement. 
5) Be open to student solution methods and student interaction:  Teaching that incorporates students’ 
intuitive solution methods can increase student learning, especially when combined with 
opportunities for student interaction and discussion. 
6) Institute Small Group Learning:  Received help was most effective when it was in the form of 
elaborated explanations rather than just the answer and then applied by the student to the current 
problem or to a new problem.  
7) Facilitate Whole Class Discussion:  Whole-class discussion following individual and group work 
improves student achievement.  Research suggests that whole-class discussion can be effective when 
it is used for sharing and explaining the variety of solutions by which individual students have solved 
problems. 
8) Concentrate on Number Sense:   Teaching mathematics with a focus on number sense encourages 
students to become problem solvers in a wide variety of situations and to view mathematics as a 
discipline in which thinking is important. 
9) Use Concrete Materials:  Successful teaching requires teachers to carefully choose their procedures 



on the basis of the context in which they will be used, available research suggests that teachers should 
use manipulative materials in mathematics instruction more regularly in order to give students hands-
on experience that helps them construct useful meanings for the mathematical ideas they are learning.  

 
A math and science resource lab has been established for teachers to check out resources for hands-on 
activities. The lab includes tools and instruments for science experiments as well as math manipulatives.  
To emphasize inquiry and exploration, the school participates in an annual school-wide science fair. In 
grades K-3, whole class and group projects are displayed.  In grades 4 and 5, students create an individual 
project. The first and second place winners in ten categories for grades 4 and 5 move on to compete in a 
regional fair and state fair where they compete against other Imagine Schools.  Students are encouraged to 
solve problems through inquiry and investigations using the scientific method. Many of our classrooms 
are equipped with technology resources, such as promethean boards and document cameras. Teachers are 
encouraged to use many resources and materials to engage students in learning. Maps, globes and other 
visuals aids add reference points to a child’s toolkit for learning.  The media center contains a variety of 
books in all genres for students to check out and for teachers to target for units of study.  
 
Accelerated Reader, Book It and Imagine’s Advanced Reading Challenge are used to promote 
independent reading. By providing these literacy rich incentives, students are encouraged to take 
responsibility for their learning. Imagine’s Advanced Reading Challenge is open to Imagine students in 
grades 3 -12 and encourages student responsibility for independent work. After reading each book from 
the Imagine Schools Advance Reading Challenge list, the student creates a new entry in the Reading 
Portfolio Table of Contents. From an array of choices encompassing oral, kinesthetic, written, visual and 
graphic modes, students select how best to convey their understanding of the literature. Specific titles 
representing classic texts are provided to the student who is required to read 25 total books. Each finished 
product is shared with the class through an oral presentation. All completed projects are maintained in the 
students’ portfolio. The goal of the Advanced Reading Challenge is to challenge students to read 25 
books over the course of one school year and complete short projects to demonstrate understanding of the 
text. 
 
Intensive Intervention Models for Students Below Grade Level 
 Intervention is an additional targeted intense instruction, scheduled for students who continue to struggle 
with learning despite efforts to meet their needs during the conventional allocated classroom time.  
Instructional staff members provide the additional time for our struggling readers and mathematicians.  
The school has a schedule for push-in and pull out support. Students are strategically placed in these 
support groups depending on their needs as disaggregated from our SAT-10 baseline data, previous year’s 
FCAT scores and BAT data. With the reports from these three sources, we were able to pinpoint gaps in 
learning, needs for additional practice and changes in instructional delivery methods.  Each support 
teacher is equipped with an intervention plan folder designating the day’s lesson and reporting back to the 
teacher the student’s mastery outcomes. This procedure for communication provides a seamless avenue 
toward academic success.  The goal of our supplemental education program is to provide a structured 
system that is well organized for the tutor/pull out teacher and provides constant communication between 
that support staff and the classroom teacher.  Careful scheduling maximizes student time on task in their 
weak areas.  During the second semester, teachers dedicate a weekly planning period to support lowest 
quartile students in reading and math.  In science, teachers have targeted fluent readers who are most able 
to comprehend difficult content and higher text complexity.  Twice-weekly tutorials for these groups 
proved beneficial during the 2011-12 year.  
 
In addition to daily support, students are also given options to attend Extended Learning Opportunities, 
both after school tutoring and on Saturday.  
 



Another after school program offered to the students at Imagine Charter at North Lauderdale Elementary 
is Rocket Learning. This program incorporates instructional methods and curricula that have been proven 
to help diverse groups of learners achieve significant academic gains in a relatively short period of time.  
The instructional materials used are “Lift off in Literacy” and “Lift off in Math”.  Rocket Learning 
provides learning plans and a curriculum that are customized to handle the learning needs of students with 
disabilities and limited English proficiency.  “Take off in Literacy” - focuses on reading and writing, and 
helps students develop their capacity to comprehend, analyze and produce oral and written messages.  
“Take off in Math” – helps students develop their quantitative skills and apply them in practical 
situations. This program makes ample use of manipulatives and focuses on helping students formulate 
and solve word problems.  In groups of no more than eight, teachers can not only work on the skills but 
build confidence. This constructivist program fosters the learning process through the execution of 
practical exercises that are entertaining and engaging for students from a variety of backgrounds.  In both 
of these supplemental educational services, teachers are provided with all of the materials (books, 
manuals, manipulatives, school supplies) required to implement the programs effectively. Teachers and 
students receive a Rocket Learning Tablet Computer. The tablet provides teachers with instructions on 
how to effectively integrate technology into their lessons. Student tablets that have an e-Reader 
application designed for students to read fiction and non-fiction text. Teachers are also thoroughly trained 
on the practical implementation of the programs.  Program directors/liaisons of each of the programs are 
teachers on our staff.  This provides the continuity from the school day to the after-school support that the 
students are offered.  
 
Data-driven decision-making 
We use qualitative and quantitative data to inform and guide instructional planning aligned with the Next 
Generation Sunshine State Standards.  We provide opportunities for summative and formative 
assessments designed with a specific purpose for a particular audience. 
 

Summative Assessment 
“of”  Learning 

   Given periodically to determine at a particular point in time what students know and do not know.  
   Associated with standardized tests such as state, district and classroom programs.  
   An accountability measure that is generally used as part of the grading process.  

Formative Assessment 
“for” Learning 

   Part of the instructional process 
   Provides the information needed to adjust teaching and learning while they are happening.  

 
 
In addition to the district and state assessments, Imagine Schools has developed a comprehensive 
assessment program using an on-going assessment diagnostic continuum. 

 



Imagine strategically uses the assessments made available through Imagine, the School Board of Broward 
County,  the Florida Department of Education,  and various publishers to provide teachers with the 
necessary tools and reports that will lead to productive data driven decisions about effective instruction. 
Results are made available to the staff as soon as their scanning, scoring and reports have been generated 
by Imagine Schools. Depending on the grade level, other instruments are used to collect baseline data 
during the opening weeks: FAIR, FLKRS, ECHOS, DAR, STAR, BAT and our focus tests and the mini-
BATs are among them. Professional development ensures that teachers are conversant with and 
competent in the analysis of all data.    
 
Teachers  determine a student’s academic level at the beginning of the year with our SAT-10 
administration.  Information we receive from the SAT-10 assessments include:   

 Learning Gain Report  
 Multi-Test Class Report 
 Class Clusters Summary Report 
 Instructional Grouping Report 
 Item Analysis – containing the description of the Benchmark Content Cluster 

 
Administrative reports: Summarize for principals and the leadership team the progress of whole grade 
levels in reading: word reading, word study,       vocabulary and comprehension and the key areas of 
mathematics 
 
Problem Solving: Summarizes mathematical strands of geometry and measurement, algebra, data and 
probability and number sense and operations and Procedures which includes computational skills 
working with rational and irrational numbers. Teachers and administrators are able to see where students 
begin to struggle with conceptual knowledge on the reporting areas of communication and representation, 
reasoning, and making connections. Grade level leaders and curriculum support receive reports indicating 
strengths and weaknesses within grade levels impacting curriculum maps, pacing and focus calendars. 
Professional development is differentiated based on these results and also are able to enhance teacher 
mentor programs by seeing teachers who are having successes and those who may struggle with certain 
concepts.  These reports indicate class gains. Individualized plans can be created from the student reports, 
which compare students to the national norm.   
 
 Student Reports:  A detailed account of how students  performed by clusters; such as structural analysis, 
phonetic analysis of consonant sounds and vowel sounds as well as specific vocabulary delineations of 
synonyms, multiple meaning words and context clues. The comprehension strand is broken down by the 
genres of literacy, informational and functional text in which the process skills are assessed such as: 
recalling details, main idea, classification, compare and contrast, author’s purpose, fact and opinion, and 
drawing conclusions.   
 
Mathematics Report:   Account of student proficiency that builds on the comprehensive foundation built 
by the NCTM (National Council of Teachers of Mathematics).  Each item on the test is classified first by 
its mathematics content and then according to the mathematics process it assesses. Number Sense 
includes all operations as well as fractions, decimals and percents. Algebra includes recognizing and 
completing patterns, Geometry and Measurement includes estimates of sizes, comparing of figures and 
working with time and money, Data and Probability include interpreting tables and graphs as well as 
identifying possible outcomes and the probability of simple events.   
 
Grouping Report: Sort students by an achievement score within each clustered skill. This allows teachers 
to form skill groups based on individual student need.   



 
Parent Reports: Parents are asked to attend conferences where they discuss their child’s data with the 
teachers and assume an active role in their child’s learning. Parents will receive a spring report also so 
that they can see their child’s growth for that given year. Because learning gains are of most importance 
to teachers and staff, Imagine expects students to make more than the expected school year’s growth.  
 
Data-driven decision making using two complementary assessment processes is emphasized. Formal 
Assessments which are large scale standardized assessments and Classroom-based Assessments are 
selected or designed and implemented by the classroom teacher. 
 
Formal Assessments include: 
Standardized Tests - Standardized tests, taken by each student semi-annually, are used to plan 
improvements in program delivery. The state and district tests  are administered according to the 
provisions of the district’s policies and the state’s educational legislation 
 
School Climate Surveys - An annual School Climate Survey of parents, students, and staff is conducted in 
each grade level and will be taken into consideration by Imagine when calculating annual Imagine school 
grades. The purpose of the survey is to gather information regarding what students, parents, and staff 
think about the school and their ideas on how the school can be improved in areas such as curriculum, 
leadership, parent support, student learning, school safety, and facilities.  Survey results will provide us 
with critical feedback on stakeholder perceptions and will serve as a guide for improving school services. 
 
Standards-based Unit Tests - These tests measure student achievement on the Imagine Schools grade-
level standards-based curriculum content.  Unit tests are given to all students at the end of each nine-week 
period in reading language arts, mathematics, science and social studies. 
 
Writing Assessments - Imagine Schools at North Lauderdale administers monthly writing assessments to 
measure student writing proficiency. The tests require students to write responses to assigned topics in a 
single testing period. Teachers use diagnostic feedback to guide teaching and learning. 
 
Diagnostic Base-line Tests - These are administered to collect base-line information in order to assess 
academic levels for student’s academic level. 
 
Imagine Benchmark Assessment Tests - The Imagine Benchmark Assessment System was developed as a 
support instructional placement decisions..  Benchmark Assessments have been designed to advance 
teaching and learning in several important ways. First, they provide teachers with quick, reliable feedback 
twice a year on how students are progressing toward state and national standards. Second, they provide 
schools with timely information about the strengths and weaknesses of classes and grade levels on the 
major standards of reading and mathematics. And, most importantly, they provide teachers with targeted 
strategies for helping students learn those things that the Benchmarks indicate they still need to master.  
The Imagine Benchmark Assessments are available online through an internet-based system that enables 
tests to be created, delivered, and reported electronically. Online delivery of the Imagine Benchmark 
Assessments will allow schools to administer the assessments on a continuous basis using any school 
computers that are equipped with Internet access. Tests are automatically scored and the results of 
multiple-choice assessments are automatically reported.  
 
Classroom-based Assessments include: 
Performance-Based Assessments: 

 Rubrics describe the specific criteria used to assess projects and/or performances. 
 Observation Checklists identify the critical attributes of specific activities and indicate the levels 



of mastery individual students have gained. 
 Learning Logs demonstrate how well students express ideas, organize thoughts, interpret data and 

apply skills. Students keep logs for independent reading, journal writing, science notes and 
observations. 

 Anecdotal Records describe observations of student interactions, participation, learning styles and 
strategies. 

 Student – Teacher Conferences highlight strengths and weaknesses in student performance. 
 Audiotapes and videotapes show authentic individual and/or collaborative performances. Student 

and/or group tapes can include drama performances, speeches, interviews, debates, 
demonstrations, oral readings and musical productions. 

 
Test Formats include: 

 Multiple Choice and True/False 
 Performance Tasks 
 Fill in the Blank 
 Gridded Response 

 
Annually, a School Improvement Plan (SIP) is developed by the ILT.  The goals and objectives on the 
SIP aligned with the Florida School Accountability Indicators and include an objective in reading, 
mathematics and writing. Additionally, an objective in reading is earmarked for the bottom performing 
group at the school. The SIP is aligned fiscally and a staff structured to meet the stipulated objectives, 
including detailed action plans for each of the stated objectives. Moreover, strategies which address the 
academic needs of the subgroups stipulated by the No Child Left Behind legislation are incorporated. The 
implementation of the SIP is monitored by the administrative team to gauge progress and to provide 
technical assistance to the School. A formal mid-year check and end-of the year evaluation is conducted 
annually to determine adequate progress. The SIP is a document that is shared with the stakeholders and 
an annual report is generated documenting the progress made by the School in meeting the stated 
objectives. The report is then shared with the stakeholders and approved by the Governing Board.  The 
school improvement process is based on a continuous improvement model and is driven by a 
student/school data collection system, ongoing assessment, school climate assessment and a data 
interpretation system, ongoing data analysis that enables the instructional and administrative staff to make 
informed decisions and to develop educationally sound action plans. Monthly, school improvement 
progress is reported to Governing Board members at monthly Governing Board meeting.  
 
At Imagine Charter at North Lauderdale Elementary, teachers continue to monitor student progress and 
use a variety of data to plan instruction.  Screening and progress monitoring assessments such as 
Concepts of Print and FAIR are used in the Kindergarten.  Benchmark Assessment Tests are given to 
students in grades 3-5 to assist teachers in planning instruction, and the FCAT is administered according 
to state guidelines.  In addition, all teachers assess students via criterion referenced tests, project based 
learning, and portfolio assessments.  The reconstituted administrative team supports teachers by providing 
access to the BEEP program, which is a computer based resource tool, available through the School 
Board of Broward County.  This program assists with lesson plans, various resources, and mini-
assessment tests (focus tests).  
 
The administrative team firmly supports collaborative meetings to analyze student data with all the 
stakeholders including students in data driven instructional decisions. Teachers conduct student led 
conferences bi-monthly providing students with timely feedback, correcting misconceptions, and setting 
future goals. When students are involved in decisions addressing their specific deficits, they are 
encouraged to participate actively in and take responsibility for their own learning. Parent conferences are 



held formally twice a year; however, teachers are available and encourage parent conferences as often as 
needed to strengthen the home-school connection. Teachers communicate with parents regularly to 
address student growth and as well as to identify academic deficiencies. Progress reports go home each 
quarter, as do report cards, and the daily planners are utilized as a tool for parent communication. 
Teachers, parents and students complete goals, strategies and informational comments on the SSP 
(Student Success Plan). This document acts as the students’ data portfolio, traveling with the student from 
grade to grade. It houses the pre/post writing prompts, quarterly benchmark assessments, annual SAT-10 
reports, and FCAT results.  All test data and assessments are used to set appropriate goals and implement 
effective strategies for continuous improvement. 
 
Teachers follow the steps of the Florida Continuous Improvement Model (FCIM) during school-wide 
“Road to Success” time: 
 
PLAN 
PROVIDE TIME AND FOCUS FOR STRATEGIC TEAM PLANNING 
 Teachers have the opportunity to plan and share best practices 
o Weekly grade level data meetings with the school coaches, administration and education director.  

Quarterly, the district support team meets with school leaders to share recommendations and 
commendations. However, District support is evident on a daily basis through email and phone 
conversations. 

o Daily common planning amongst grade levels where team leaders record in a binder their agenda 
and minutes to submit to the leadership team 

o Professional development focuses on effective instructional strategies at weekly PLC.  
o Leadership team meetings on Monday and Thursday review school progress, culture and goals. 
o In-service training days – Imagine Schools has designated early release days for focused 

professional development on lesson planning and student engagement based on staff needs.  
 Data has been disaggregated in multiple ways for each class and student 
o Evaluate FCAT Results from the previous year, concentrating on our successes, challenges and 

AYP in order to set school goals 
o Analyze SAT-10 Results (K-5) and identify lowest quartile in reading, math and science 
o Analyze Writing progress through our pre/post Imagine Writes (expository and narrative) 
o Analyze BAT Results (3-5) and create skill centers 
o Monitor Focus Test Results and set growth goals  

 Teachers learn weaknesses and strengths of students on target benchmarks, as data is provided 
o Review individual student data and share results with students during weekly “data chats” 
o Teachers administer, score and record biweekly focus tests in accordance with Focus Calendar  
o Target Goals are posted for focus tests and FCAT 

 Instructional scope and sequence is optimized 
o Focus Calendar provides focus on standards, pacing guide provides focus on strategic planning 
o All teachers are aware of and plan for FCAT testing dates 

 
DO   
CONCENTRATE AND COLLABORATE ON TEACHING THE BENCHMARKS 
READING and LANGUAGE ARTS 
Teachers in kindergarten through second grade are fully implementing Common Core Standards in 
English Language Arts. Students in third through fifth grade, have a reading focus across the curriculum 
in which there is a daily reading lesson in all subject areas with a specific focus on the Next Generation 
Sunshine State Standards benchmarks according to the Focus Calendar. Teachers in grades three through 
five are exposing their students to Common Core Exemplar Texts during their daily reading instruction. 
Common Core State Standards for English Language Arts 



 The standards offer a focus for instruction for grades kindergarten through fifth grade in 
literature, informational text, and foundational skills through key ideas and details, craft and 
structure, integration of knowledge and ideas, and range of reading and level of text complexity 
appropriate for each grade level.  

 Reading Process Strand 
o Vocabulary 

 Word Knowledge 
 Morphemic Elements 
 Word Meanings 
 Word Analysis 

o Comprehension 
 Main idea in literary, functional and informational text 
 Relevant details 
 Conclusions and inferences 
 Chronological order 
 Author’s purpose and perspective 
 Cause and effect 
 Them or topic across a variety of fiction and nonfiction 
 Compare and contrast story elements within a text and between multiple texts 

o Literary Analysis Strand 
 Story, plot and text structure 
 Figurative language 
 Text features 

o Information and Media Literacy Strand 
o Organize and interpret information from informational text 

o Writing across the curriculum as well as focused lesson which emphasize the state testing rubric 
 Mode: expository and narrative text structures through author studies 
 Organization through planning 
 Support through elaboration, personal anecdotes, dialogue and colorful, robust vocabulary 
 Conventions through editing and revising to increase varied word choice as well as varied 

sentence structure 
 

MATHEMATICS 
Process and content skills are the math focus areas.   Instruction includes collaboration, encourages self-
direction and metacognition and addresses creativity.  A mathematical focus across the curriculum 
integrates mathematical skills in all subject areas daily.  By emphasizing applications in real world 
scenarios, emphasizing quantitative reasoning and addressing literacy will ensure increased student 
achievement specifically targeting Common Core State Standards in grades kindergarten through second 
grade and the Next Generation Sunshine State Standards benchmarks in third through fifth grade. Second 
grade students are being taught both Common Core Standards and Next Generation Sunshine State 
Standards in Math.  Teachers of kindergarten through fifth grade participate in a monthly mathematical 
practice professional development. Each month teachers are introduced to one of the eight mathematical 
practices through an interactive webinar. The principal and coaches ensure implementation of 
mathematical practices through classroom observations as well as checking lesson plans.  
 
Common Core State Standards, K-2: 

 Counting and Cardinality- number names, count sequence, count to tell the number of objects, 
compare numbers 

 Operations and Algebraic Thinking- understand addition, represent and solve addition and 



subtraction problems within 20, apply properties of operations and relationship between addition 
and subtraction, work with addition and subtraction equations, work with equal groups of objects 

 Number and Operations in Base Ten- place value, extend counting sequence, use place value and 
properties of operations to add and subtract, 

 Measurement and Data- measurable attributes, classify and count objects in a category, measure 
lengths indirectly, tell and write time, represent and interpret data, measure and estimate lengths 
in standard units, relate addition and subtraction to length, work with time and money 

 Geometry- identify and describe shapes, analyze, compare, create, and compose shapes, reason 
with shapes and their attributes 

 
Next Generation Sunshine State Standards, 3-5: 

o Number Sense, Concepts and Operations – sets, place value and whole number relationships 
o Data and Probability – graphing, central tendency, possible outcomes, probability 
o Measurement – time, money length, weight, capacity, volume, temperature 
o Geometry – Properties of two- dimensional shapes, congruency, composing and decomposing 

shapes, coordinates, area, perimeter 
o Algebra – equations, expressions and patterns 
 

SCIENCE 
The school has had a shift in the philosophy of teaching science which now calls for clarity, coherence 
and minimal redundancy and increases the level of rigor preparing students for the Next Generation 
Sunshine State Standards. 
 Science Strands 
o Nature of Science – the practice of inquiring, observing, collecting and recording data, and 

making visual representations 
o Life Science – the organization, development, diversity and interdependence of living organisms: 

plants, animals, and humans 
o Physical Science – the properties of and changes in matter, energy forms, transfers and 

transformations, and the force and change in the motion of objects 
o Earth and Space Science – examining our Earth in time and space, Earth structures, and Earth 

systems and patterns 
 

SOCIAL STUDIES 
 Social Studies themes and content focus are taught daily even though they are not state tested. Our 

curriculum guide outlines the grade level expectations. 
 

CHECK 
UTILIZE ASSESSMENTS, MAINTENANCE AND MONITORING 
 Short frequent assessments (Focus Tests) on target benchmarks are given: 
o SMALL GROUP: Regular teaching and testing of targeted benchmarks 
o Daily Problem of the Day 
o Focus Test administered biweekly on targeted benchmark and recorded on spreadsheet 
o Baseline assessment in Fall (SAT-10) and Benchmark Assessments BAT I and II and state review 

each quarter 
 Student progress is monitored by using: 
o Item analysis format charts the student’s progress on the FCAT, SAT-10, BAT I and II, Imagine 

Benchmark Assessments and frequent Focus Tests 
o Focus Tests in reading, math, and science 
o Writing responses to prompts for each mode  



o Progress Monitoring Plans set up for struggling students in Tier II and Tier III 
o Student Success Plans for all our students to reach their highest potential 

 Assessment data is used to redesign instructional focus, strategies and methodologies: 
o Monitor student work with immediate changes to curriculum and instruction 
o Use appropriate level of FCAT support materials 
o Differentiate instruction to accommodate all learners 
o Adjust Focus Calendar to allow more time on a benchmark 
o Provide secondary focus specific to each class 
o Tutor student(s) 1-to-1 or in small groups on specific benchmarks as needed 
o Share assessment data (focus test results) at grade level data chats with administration 
o Increase level of difficulty  of daily readings as students become proficient with the targeted 
benchmark 
o Modify Student Success Plan (and PMPs) regularly with students and parents 

 Administration regularly supplies feedback and assistance by: 
o Scheduling frequent formal classroom observations and informal walk-throughs 
o Reviewing student binders and portfolios 
o Training, guiding and mentoring teachers and staff as needed and/or as requested 
o Reviewing attendance records, progress/interim reports, report cards, and frequent review of 

FCAT Explorer Reports, STAR Reports, lesson plan, and grade level team and academy meeting 
agendas and minutes 

 
ACT 
SUSTAIN LEARNING THROUGH TUTORIALS AND ENRICHMENTS 
 Schedule tutorials and enrichments within the regular class day. 
o Plan for FCAT small group instruction, push in and pull outs (providing a double dose of 

instruction) 
o Expose students to specific reading and math FCAT format and styles throughout the year not 

just during the “Count Down” 
o Display and interact with FCAT vocabulary taught and used daily on word walls and in student 

dictionaries 
o Utilize “Lessons Learned” insight from state documents, using FCAT question stems and anchor 

papers 
 Teach reading AND math across the curriculum in all disciplines 
o Provide exposure to and reading of all types of texts: literary (fiction, poems), information, and 

functional 
o Post focus calendar and configure the board with the day’s objectives in student friendly language 

in each subject, along with the essential question to focus each lesson as well as a timed schedule 
keeping students and teachers on the projected pace 

o Use of FCAT question task cards 
o Introduction of longer passages to increase stamina as weeks progress 
o FCAT vocabulary focus and print rich environment 
o Effective, engaging strategies (graphic organizers) taught and practiced 

 Re-teach benchmark(s) and reassess progress through tutorials in 1-to-1 or small group instruction 
o Use technology to give individual practice aligned to student’s instructional (ability) level 

(Riverdeep, FCAT Explorer, AR, Larson’s Math and other programs) 
o Pull-out work with instructor in math or reading, push-in work with instructor to focus on 

targeted skills 
o Provide peer partners to collaborate on benchmarks 

 Allocate time in the instructional calendar for effective review activities on FCAT benchmarks 
o Pull-out and small group instruction on FCAT benchmarks 



o FCAT daily review in every class everyday 
o Use technology to give immediate feedback on progress 
o Differentiate instruction – varied methods 
o One-on-one re-teaching by qualified instructors 
o “Brain Bowl” competitions or Jeopardy game like rehearsals 
o Conduct a simulated FCAT and go over results in small groups 
o Provide access to Saturday School and after school tutoring 
 

Using data to make decisions about policies, programs, and individual students is a hallmark of schools 
that want to stay on the path of continuous improvement. We have incorporated thoughtful data 
collection, analysis, and implementation into our school improvement plans. Teachers and administrators 
know how to use the feedback provided to pinpoint areas in need of improvement, get to the root cause of 
problems, guide resource allocation, and communicate with stakeholders as needed. 
 
Implementation of Exceptional Education Programs 
 
Imagine Charter at North Lauderdale Elementary provides quality exceptional student education (ESE) 
services for its population of students with disabilities (SWD).  The goal of ESE at Imagine Charter at 
North Lauderdale Elementary is consistent with the goal of non-ESE: to support students in developing 
the knowledge and skills required to grow into productive citizens, living a meaningful, self-fulfilling life 
with as great a degree of independence as possible.  The school supports SWD within the regular 
classroom setting as the first choice of placement.  Only when the regular classroom placement does not 
meet the needs of the students will alternative settings on a part-time basis be considered.  The school 
ensures that SWD are fully provided federal and state mandated services and recognizes that it is 
obligated to provide a full continuum of services to SWD to the same extent as any other public school 
where all ESE delivery is based on the student’s IEP. 
 
The school strictly follows a non-discriminatory policy regarding identification, evaluation, 
location, and selection of SWD.   
 
The school complies with all applicable federal and state laws, as well as all School Board of Broward 
County policies regarding ESE. 
 
Individuals with Disabilities Education Act of 1990 (IDEA) guarantees all children with disabilities 
access to a free and appropriate public education (FAPE).  Any student found to be eligible for services 
under IDEA must be provided an individualized education program (IEP), which serves as the 
cornerstone of the student’s education.  In providing for the education of exceptional students, teachers 
utilize the regular school facilities and adapt them to their needs, serving as the least restrictive 
environment. 
 

The Individualized Educational Plan (IEP)is developed for a student has been identified as 
requiring certain needs. The written individualized educational plan for each child includes a 
statement of the child's present levels of educational performance; annual goals; measurable 
short-term instructional objectives; the specific special education and related services to be 
provided to the child; a description of the extent to which the child will be able to participate in 
regular education programs and the extent to which the child will be able to participate with non-
disabled children in nonacademic and extracurricular activities; the projected dates for initiation 
and the anticipated duration of services; objective criteria, evaluation procedures, and schedules 
for determining whether instructional objectives are being achieved on at least an annual basis. 

 



Section 504 of the Rehabilitation Act of 1973 states no person with a disability can be excluded from, or 
denied, benefits of any program receiving federal financial assistance.  A person is disabled within the 
definition of Section 504 if he or she has a mental or physical impairment which substantially limits one 
or more of a person’s major life activities.  Section 504 requires that a school evaluate “any person who, 
because of a disability needs or is believed to need special education or related services.”  If it is 
determined that a student is disabled under Section 504, the school must develop and implement the 
delivery of needed service and/or accommodations.  The determination of what services and/or 
accommodations are needed must be made by a group of people knowledgeable about the student. 
 
Florida Educational Equity Act, s. 1000.05, F.S., prohibits discrimination on the basis of, among other 
factors, disabilities in the state system of public K-20 education.  Section 1000.05(2)(c), F.S., mandates 
that SWD shall receive programs “tailored” to their needs. 
 
Response to Intervention (RtI) 
The school uses Response to Intervention to integrate assessment and intervention to maximize student 
achievement and reduce behavior problems.  With RtI, the school identifies students at risk for poor 
learning outcomes, monitors student progress, provides evidence-based interventions and adjusts the 
intensity and nature of those interventions depending on the responsiveness of the student.  This is used 
with all students to ensure all students’ learning pathways are considered to increase their achievement 
levels. 
 
Instructional Delivery Models 
The school believes that the inclusion model provides an excellent opportunity for exceptional student to 
be served in the least restrictive environment. The ESE resource teacher works collaboratively with each 
classroom teacher, administrative staff, and support staff to provide for the educational needs for the 
exceptional students.  Our school ensures that to the maximum extent appropriate, children with 
disabilities are educated with children who are non-disabled, and that special classes or other removal of 
children with disabilities from the regular educational environment will occur only if the nature or 
severity of the disability is such that education in regular classes with the use of supplementary aids and 
services cannot be achieved satisfactorily.  If the IEP dictates that we cannot provide the appropriate 
services in the least restrictive environment, the RtI team will work in conjunction with the District to 
determine the appropriate placement of the student. It is our intention to work with the District and to 
determine the very best placement of students with special needs. We understand that it may not be the 
appropriate school for all students and will work with the District to find the right school.   
 
A consultation model: The preferred placement of the ESE student is the inclusionary environment.  Our 
school believes that it is very important for children to have the opportunity to learn and grow within 
communities that represent the kind of world in which they will live when they finish school.  All 
children are included in the learning process, and the School must meet their needs within an inclusive 
setting.  Integration works, especially when the ESE teacher works side by side with the regular teacher.  
We want to create a world in which all children are welcome.  
 
A resource model: This model is included for students who need an environment that can address their 
different styles of learning. The ESE teacher focuses on the individual students needs related to their 
IEPs.    Each student is assessed and areas of need are noted. Each student works on specific skills in 
which they need remediation.  We realize that trying to force everybody into the inclusion mold promises 
to be just as coercive as trying to force everybody into the mold of a special class or institution.  There are 
wide differences in children's needs and the School is prepared to provide options to students and parents.  
 
Certified Special Education Teachers 



Our school employs teachers who meet all licensure and/or certification requirements that apply to the 
area in which the individuals are providing special education.  Imagine Charter at North Lauderdale 
Elementary employs a full-time ESE teacher who handles not only the required paperwork but also works 
with the students with disabilities either in the classroom or in small pull-out group along with two full 
time teacher assistants.  Our school also has people trained in the Response to Intervention Model (RtI).  
The district psychologist is working closely with us on our implementation of this support model.  The 
collaboration among teachers facilitates the recognition of each child’s potential, thus connecting it with 
deeper and wider ways of knowing. A strong curriculum, supported by technology, character education 
and study skills strategies is designed to accommodate special needs children in the resource model. 
These models provide an environment of encouragement for all students.  The ESE teacher works side by 
side with the regular teachers.  This collaboration among teachers facilitates the recognition of each 
child's potential, thus connecting it with deeper and wider ways of knowing.  A strong curriculum, 
supported by technology, character education, and study skills strategies is designed to accommodate 
special needs children in the resource model.  Both models provide an environment of encouragement for 
all students. 
 
ESE Service Delivery Continuum 
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Components that Support Special Education 
Special needs students need positive role models, high levels of on-task behavior and high academic 
expectations to maximize learning and achievement.  Research clearly indicates the superiority of the 
integrated classroom for instructing students with special needs. The following components of our 



instructional strategies are especially effective for providing successful learning experiences for ESE 
students: 

 Structured learning environment 
 Goal-driven learning 
 Active learning and access to technology 
 Technology integrated into the curriculum 
 Risk-free environment 
 Team of expert teachers 
 Peer collaboration 
 Small group, diversified learning stations 

The classroom teachers and the ESE teacher plan and work closely together to meet the needs of the ESE 
students.  ESE students have an IEP and all teachers plan together to meet the needs of the students and 
the IEP goals. Students work on appropriate standards for their grade level as indicated by the individual 
IEP.  
 
ESE/Inclusion-Teacher:  In this model a teacher who is ESE-certified, will create an additional teacher 
directed small group at specified times to work with identified students for instruction in their area of 
need during station time.   
 
Supplemental Materials for Special Needs Inclusion 
The “Accommodating the Diverse Learner” section in the Imagine Schools’ Curriculum Guide is 
available to assist classroom teachers in adapting station activities for the special needs students.  The 
Guide also includes assessment rubrics, a learning style inventory and behavior management strategies.  
 
Methodology 
Accommodations of classroom instruction provide students with additional support to understand the 
materials and skills that are being presented.  Various techniques are utilized to allow students to make 
the connections and enhance success when being exposed to new skills.  These include the following:  
visual aids, hands-on learning, role-playing, multi-sensory techniques, read-alouds, guided questions, 
step-by-step questions and key words.   
 
 
Treatment of Student Records 
Imagine adheres to all confidentiality requirements and parent and student rights provisions specified in 
federal laws.  A parent who believes that information in the education records collected, maintained, or 
used is inaccurate or misleading or violates the privacy or other rights of the child may request the 
information be amended.  The School decides whether to amend the information in accordance with the 
request within a reasonable period of time of receipt of the request.  If we decline to amend the records, 
we notify the parent in writing of the refusal and advise them of the right to a hearing. We have 
designated an official custodian of student records who is responsible for ensuring the confidentiality 
requirements.  Employees who utilize the records will receive instruction regarding the procedures for 
handling and managing confidential material and the custodian of student records maintains a listing of 
employees with access to the records and a logbook of each individual who has had access to the records.  
Student records are available for audit at any time during the year to ensure that funds are properly 
allocated.  We require a request in writing at least one week in advance of the audit to ensure that the 
custodian of student records and the Principal are available to assist with the files.  We also require 
auditors to provide proper identification and sign the logbook. 
 
Procedural Safeguards Notice 



The School provides a copy of the procedural safeguards to the parents of a child with a disability upon 
initial referral for evaluation, each notification of an IEP meeting, reevaluation of the child, and receipt of 
a request for due process.  The procedural safeguards notice is given in the native language of the 
parent(s), unless it is not feasible to do so, which includes a full explanation of all of the procedural 
safeguards available (e.g. prior written notice; parental consent; access to educational records; opportunity 
to present complaints to initiate due process hearings; and child's placement during a due process 
hearing).   These safeguards are in place in order to help parents of children with disabilities to understand 
the right’s that accompany programs for students with disabilities.  They include federal and state laws 
regarding the protection of both the rights of the student and the rights of the parent(s) including but not 
limited to the protection of rights related to notice, consent, independent evaluation, records, hearings, 
and appeals.  Additionally, parent(s) may examine all records of his/her child, receive explanations and 
interpretations of the educational records, receive copies of the records with the understanding that a fee 
may be charged for the copying of the records, and/or receive a copy of the evaluation report and any 
other documentation used to determine a child’s eligibility for the exceptional student program or used for 
assessment purposes.  In the event that a parent or guardian of a student should issue a complaint with 
respect to any matter relating to the identification, evaluation, or educational placement of the student that 
results in a hearing and appeal, legal counsel will represent the Charter School during the proceedings.  
 
Release of Information 
Our school does not release information from education records to participating agencies without parental 
consent unless required to do so by federal law.  Parental consent is obtained before personally 
identifiable information is disclosed to anyone other than officials of participating agencies collecting or 
using this information in accordance with state and federal laws.   
 
Related Services Personnel 
Speech/language and occupational therapy is provided through contracted services.  Other low incidence 
related services are also provided through an outside agency via contract.  All personnel who provide 
contracted related services (e.g., services provided by a speech-language pathologist; a psychologist, 
social worker, or mental health professional) through an appropriate agency to students meet all required 
licensure and/or certification requirements pertaining to their area of related service, working closely with 
the School District to partner and meet the needs of the students. 
 
Students Eligible for the Gifted Program 
Imagine Charter at North Lauderdale Elementary strives to serve gifted and talented students. Currently, 
the school does not have any students formally identified as Gifted.  School policy is to strive meet their 
needs with our challenging curriculum a differentiated instruction within our programs.  These students 
would remain in the mainstream classroom using effective strategies appropriate for the Gifted child.  
Teachers meet the individual needs of these students by giving individualized work and projects in the 
student centers and advancing the curriculum in the teacher center.  All Gifted students would have their 
educational plans met.  These plans would be written for a two year period.  However, if a student needs 
to have goals or strategies updated before the two year period is up, a review of the student’s plan would 
be held.  Parents would be updated annually on the progress of their child in meeting the determined 
goals.  Our school would work with the district staff to insure that procedures for placement into the 
program are followed. 
 
The effectiveness of the school’s Gifted Program would be evaluated through the analysis of data, review 
of each student’s Education Plan and results surveys provided by students, teachers and parents.  The 
students in the Gifted Program would take a series of benchmark tests, state and district required tests and 
Imagine Schools’ fall and spring SAT to determine learning gains.  This data would be evaluated to insure 
that students are making appropriate academic progress.  The Gifted Program would also be evaluated by 



whether or not the students are making progress towards meeting their individual goals.  Lastly, parents, 
students and teachers would be asked to complete surveys on the effectiveness of the program and give 
suggestions for its continued improvement. 
 
Evaluation of Imagine Charter at North Lauderdale Elementary’s ESE Programs 
The School will evaluate the effectiveness in serving exceptional students through the annual review of 
IEP’s, student test data and Imagine Schools’ surveys.  Each ESE student has, at minimum, an annual 
review of the IEP, and two parent conferences with the teacher.  At these meetings the School is able to 
determine if students are meeting the target goals or have not made satisfactory progress towards attaining 
them.  Our school focuses attention on the review of test data from students.  All district and state test 
data are assessed as well as the Imagine Schools’ test data to determine learning gains for the year.  
Parents, teachers and students complete surveys on the effectiveness of the program and offer suggestions 
where needed.  After all the above mentioned data is compiled, a team of teachers, staff and parents 
evaluate needs of the program and determine if students are progressing at appropriate levels. 
 
English Language Learners 
 
Serving a diverse population in North Lauderdale, Florida, Imagine Charter at North Lauderdale 
Elementary places high priority on its English for Speakers of Other Languages (ESOL) program.  
Grounded in federal law, state law, and School Board of Broward County policies, the school has 
undergone major revisions in its ESOL program since the 2011-12 school year and is prepared to create, 
implement, and continuously improve new procedures and programs to better serve its English language-
learners (ELL) population. 
 
The school’s ESOL program is built in compliance with Florida’s Meta Consent Decree of 1990 (LULAC 
v. State Board of Education, 1990), s. 1003.56, F.S., SBBC District ELL Plan, and all applicable federal 
laws, as codified in the No Child Left Behind Act of 2001. 
 
The SBBC District ELL Plan is composed of eleven (11) sections: 

1. Identification 
2. English Language Proficiency Assessment for Placement 
3. Programmatic Assessment 
4. Comprehensive Program Requirements and Student Instruction 
5. Statewide Assessment 
6. English Language Proficiency Assessment for Exit 
7. Monitoring Procedures 
8. Parent/Guardian/Student Notification and Rights 
9. Functions of the ELL Committee and the Professional Learning Community 
10. Personnel Training 
11. Title III, Part A, NCLB-Accountability 

 
In order to fully comply with these applicable laws, the school’s ELL placement policy is: 
 
Identification 
Imagine Charter at North Lauderdale Elementary’s registration form includes the Home Language Survey 
(HLS), pursuant to the Meta Consent Decree of 1990.  All parents/guardians of students enrolling in the 
school must answer the three (3) questions on the HLS.  The questions are: 

1. Is a language other than English used in the home? 
2. Does the student have a first language other than English? 



3. Does the student most frequently speak a language other than English? 
The registration form (including the HLS) is available in English, Spanish, Haitian Creole, and 
Portuguese.  If the parent/guardian answers “Yes” to any of these three (3) questions, the student is 
assessed for aural/oral language proficiency in English within twenty (20) days of registration.   
 
English Language Proficiency Assessment for Placement 
To gather initial placement information a Listening and Speaking Language Assessment is administered 
to all students in grades K-5 and a Reading and Writing Assessment (FES – Fluent English Speakers) for 
students in grades 3-5.  The school uses the IDEA Oral Language Proficiency Test I (IPT-I) 2nd Edition – 
Grades K-5 for our aural/oral language assessment instrument as recommended by our Broward County 
School District.  For students in grades 3-5, the Reading and Writing subtests of the Kaufman Test of 
Educational Achievement II Brief Form (K-TEA II Brief Form) is administered by our district trained 
ESOL coordinator.  The following criteria will be used to determine eligibility for these FES students: 
 

 If both reading and writing standardized K-TEA achievement test scores are at or above the 33rd 
percentile, the student is placed in the Basic Program and does not qualify for the ESOL Program. 

 If both reading and writing standardized achievement test scores are at or below the 32nd 
percentile, the student is placed in the ESOL Program. 

 If either the reading or writing standardized achievement test score is at or below the 32nd 
percentile, the student is referred to the ELL Committee for placement recommendation in either 
the ESOL or Basic Program. The ELL Committee considers the following information when 
determining if the student qualifies for services:  prior educational and social experiences, student 
interviews, written recommendations, current observations by staff, classroom grades, and/or data 
from other standardized assessments. 
 

Equal Access 
Once the student is assessed, charts correlating the IDEA Oral Language Proficiency Test Score levels 
with Broward County language Level Classifications are used to determine the student’s classification 
level.  Students with A1 to C1 language level classifications receive ESOL services.   Students coming 
from other public schools already have an ESOL plan in place if needed. However, all students coming 
from public schools will have their cumulative folders assessed by the ESOL coordinator to make sure 
that appropriate testing took place in previous schools where needed. 
 
To effectively service ELL students, each student’s prior schooling experiences including school records, 
transcripts, parent and students interviews and other evidence of educational experiences are utilized. 
Gathering information about the student’s educational background and prior academic placement 
achievements provide the school with a basis for developing appropriate placement and scheduling.  All 
decisions regarding the instruction plan for ELLs is documented in the ELLSEP (English Language 
Learner Student Education Plan) folder.  This folder contains the ELL student’s Individual education Plan 
which is updated as needed and reviewed annually.  It is used to record initial placement information, 
programmatic assessment and academic placement, language reclassification, annual reviews, ELL 
Committee meetings, student’s program exit information and the four monitoring periods.  Student 
information is consistently recorded into the TERMS database.   
 
The other main function of the ELL Committee is to resolve any issue that affects the instructional 
program of any student learning English.  Our ELL Committee is composed of our administrator, a 
Curriculum Specialist, the ESOL Coordinator, a translator or interpreter, the classroom teacher, and other 
educators as appropriate for the situation.  The ELL Committee assists in reviewing a student’s current 
educational needs and provides guidance in the selection of the appropriate strategies that will improve 
student performance.  



 
Parents are formally notified by the school that their child qualifies for the ESOL program and will 
receive services. This notification form, signed and dated and in the parent’s native language is sent home 
to parents for initial placement in program and at their anniversary data (entry date) yearly for 
continuation of services.  The parents/guardian are formally invited to a ELL Committee meeting where 
they are introduced to the program services that are offered to their child. An interpreter is always present 
at these meetings. We have several staff members who are fluent in Spanish, Haitian Creole or French, 
who are available to accommodate the needs of our students and their families.  Parents’ signatures are 
documented on the ELLSEP folder which houses all the documentation and is kept in the students’ 
cumulative folder.  
 
Imagine believes that it is the school’s responsibility to instruct ELL students so that they achieve 
proficiency in English and mastery of the Next Generation Sunshine State Standards and the Common 
Core State Standards.   The school’s ESOL program has the following components: 

 Support from the newly appointed school leadership team to implement effective instructional 
strategies with fidelity 

 Wide-range of support services and effective scheduling to meet students’ needs 
 Partnership between the school and home 
 Entry and exit criteria as well as goals and objectives for each student to meet exit criteria 
 Professional development 
 Enhanced learning environment and on-going assessments for progress monitoring 
 Researched-based instructional materials used with fidelity. 

 
Imagine Charter at North Lauderdale Elementary’s grade levels do meet criteria for sheltered instruction; 
the school has fewer than 18 ELL students classified as “A1” through “B1” per grade level (K-3) and  are 
fewer than 22 ELL students classified as “A1” through “B1” per grade level (4-5).  The Basic Mainstream 
Instruction with ESOL Strategies Model is followed at all grade levels.  Careful thought and 
consideration is devoted to the proper placement of students so that they are in the best learning 
environment possible. Teacher selection is based on ESOL endorsement, experience, resourcefulness, 
sensitivity to ELLs needs, and a proven record of success using differentiated instruction and addressing 
individual student needs.  When possible, students are clustered to provide an increase in instructional 
time from our ESOL Paraprofessional support personnel. The principal and ESOL Coordinator utilize 
support materials from the Multicultural, ESOL and Program Services Department 2012-13 Handbook in 
order to provide an appropriate ESOL program to meet specific students’ needs in language learning, 
academic achievement, and n cultural integration.     

 
 

Active ELL Grade Level Break Down ~ Imagine Charter at North Lauderdale Elementary 
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A1 7 0 0 1 0 2 10 

A2 9 1 0 1 0 0 11 

B1 1 7 1 1 0 0 10 



B2 1 7 8 2 4 1 23 

C1 0 9 5 14 3 1 32 

C2 0 0 0 0 0 0 0 

Total 

Per 

Grade 

Level 

18 24 14 19 7 4 86 

 
 
 
 
 
 
 
The Basic Program for ELL requires teachers utilize the ESOL strategies from the Broward County 
ESOL Instructional Strategies Matrix: 
 
 
ESOL INSTRUCTIONAL STRATEGIES MATRIX - MULTICULTURAL & ESOL PROGRAM 
SERVICES EDUCATION 

 
 
Programs that focus on academic, language and cognitive development within a socio-culturally 
supportive environment have proven to make a significant difference in the academic achievement for 
ELLs.  Programs that emphasize an active/experiential approach to learning, not a “transmission 
approach” and focus on teaching learning strategies, critical thinking skills and problem solving skills 



using have proven to make a difference in the academic achievement for ELLs.   Through rigorous 
professional development, our teachers are improving their lesson planning and instructional delivery. 
Through a concerted effort to implement best practices our school is systematically improving the 
instructional program delivered by its educators and increasing students’ academic growth.  The ILT 
supports, encourages, and expects teacher to shift from a teacher centered approach dominated by 
“Initiate-Respond-Evaluate” cycle to a student centered collaborative structural approach where teachers 
check for understanding while students are actively engaged in activities that demonstrate achievement. 
Teachers’ lesson plans incorporate language development by including many opportunities for students to 
listen, speak, read and write in cooperative activities.  Teachers create an environment where students are 
engaged in meaningful, comprehensive, and useful language activities.  Teachers’ lesson plans are aligned 
with the NGSSS and CCSS and focus on critical thinking as well as problem solving skills.  Lesson plans 
must indicate what ESOL strategies are being implemented in the lesson using the corresponding matrix 
code for that specific strategy.  Teachers actively include students in setting goals and monitoring their 
own learning through frequent conferences and data chats.  Our teachers provide comprehensible 
instruction that incorporates hands-on activities, modeling, computer programs, listening centers, graphic 
organizers, visual aids, and many other techniques that enhance the learning process for our ELLs. All our 
ELLs have accessibility to dictionaries with their home-language and English available to them in their 
classrooms. Classrooms are equipped with audio and video materials to help students develop listening 
and reading comprehension as they build listening and writing skills.   Teachers use appropriate materials 
to make the essential content information understandable to ELLs and differentiate instruction to meet 
their needs. We consult the list of supplementary materials suggested by the county and provide our 
teachers with support materials through our adopted textbook series in reading/language arts (MacMillan 
Treasures) and mathematics (HMH Go Math). 
 
The methodologies visible in all our classrooms especially those that service ELLs include the following: 

 Language experiences approaches 
 Cooperative teaching and learning 
 Multi-sensory activities 
 Language drills 
 Visual aids 
 Brainstorming activities 
 Simplification of text 
 Predictable stories 
 Questioning techniques 
 Highlighting texts 
 Student partnering 

 
The ILT now monitors the implementation of ESOL strategies via weekly classroom walkthroughs 
(CWTs).  Additionally, instructional coaches facilitate grade-level common planning time and provide 
support in identifying ESOL strategies and interventions that effectively differentiate whole- and small-
group instruction, as well as individualized center activities. 
 
Teachers are careful when grading ELL students by assessing what students know and can do rather than 
their ability to express this in English. A  student’s level of English proficiency and their past experiences 
in our country and school system may affect their ability to communicate content knowledge, therefore, 
teachers use a variety of alternative assessment techniques, such as mapping, webbing, illustration, 
diagrams, portfolios, projects and teacher observation when calculating and reporting a student’s 
progress. Teachers inform parents of student progress explaining that grading reflects the academic 
achievement of the child based on a modified curriculum using ESOL instructional strategies.   



 
ELL students receive the appropriate accommodations and modifications when taking standardized 
assessments.  Subsequent to sending written notification to parents, ELL students are provided with a 
flexible schedule, additional time, assistance in their Heritage Language and the use of an approved 
dictionary. When these accommodations and modifications are used, they are documented on the required 
forms.  Testing accommodations are given for the FCAT 2.0, Benchmark Assessment Tests (BAT), the 
Florida Assessments for Instruction in Reading (FAIR), and the SAT-10.  Our Testing coordinator is in 
communication with the ESOL Coordinator and classroom teachers to make sure these accommodations 
match the accommodations the students receive on a regular basis during classroom instruction and are 
documented as “Instructional Strategies” in the teachers’ plan books. 
 
The Coordinator monitors each ELL student throughout the school year.  Interim reports, report cards, 
assessment data, focus tests, and classroom performance are consistently reviewed and overseen to ensure 
our ELL students are receiving the provisions needed to academically succeed as they learn and master 
the English language. In the spring, the ELL students in grades K-2 are reevaluated with the IDEA Oral 
Language Proficiency Test (IPT-I) and the Comprehensive English Language Learning Assessment 
(CELLA)Listening/Speaking, Reading, and Writing subtest scores.  Students in grades K-2 may exit the 
program if they score “Proficient” on each subtest of the CELLA. Students in grades 3-5 must score 
“Proficient” on each subtest of the CELLA and score a Level 3 on the FCAT 2.0 Reading subtest. The 
parents are invited to an ELL Committee meeting at which they are informed that their child is exiting the 
program and will be monitored for two years. Academic progress is documented at four specific times on 
the ELLSEP folder.  At the end of a successful two-year monitoring period, the student’s ELL code is 
updated for the final exit.  If the ELL students do not meet the exit criteria, the parents are invited to an 
ELL Committee meeting and are informed of their child’s updated language classification and the plan of 
action to be taken in the upcoming school year. In accordance to Rules 6A-6.0901, F.A.C. and 6A-6.0902, 
F.A.C., ELL students’ educational plans are updated annually to ensure that proper placement and 
services are provided to our ELLs.  The annual update takes place at the beginning of the following year 
before the FTE Survey.  It is the goal of Imagine Charter at North Lauderdale Elementary to make all our 
ELLs language proficient. 
 
A previous challenge has been balancing the demands of ESOL documentation requirements with the 
instructional needs of Imagine Charter at North Lauderdale Elementary’s ELL students. Compliance 
shortfalls - spanning multiple school years - became evident when the school’s new administrative team 
began reviewing ELLSEP folders in 2011-12. Consequently, a full-time ESOL Designee was hired to 
work alongside the newly appointed ESOL Contact. The reconstituted administrative team requested 
district training for the ESOL Contact and ESOL Designee, both of whom were new to their respective 
positions. This was a proactive attempt to comply with 2011-12 ESOL requirements.  ESOL staff 
attended a district training, but felt they needed more immediate support than the next “New ESOL 
Contact” training, scheduled for December 2011.  They asked for additional on-site support, and an 
October 2011 ESOL On-Site Analysis was then scheduled and conducted by the District.  Since the on-
site analysis, the ESOL Designee, with the support of an Imagine Schools regional administrative 
assistant, has corrected gaps in ESOL documentation requirements, as advised by district ESOL support 
staff.  The ESOL Designee will continue to work alongside the ESOL Contact to ensure that school works 
toward full compliance with ESOL requirements.   
 
 
 
 
 
 



 
 
 
 
The ESOL training requirements for personnel identified as categories I, II, III and IV are presented 
below: 
 
ESOL Certification and Endorsement Requirements 

 
 
 

 
 
 
 



 
 
These requirements were taken from the SBBC Multicultural, ESOL and Program Services Department’s 
ESOL Training Requirements.  Imagine Charter at North Lauderdale Elementary teachers participate in 
the courses offered through the school district in-services courses.  The school’s teachers face the 
challenge of responding to an increasingly diverse student population.  Teachers need unique instructional 
skills to teach language acquisition to students. Through college courses of study and/or through in-
service education and staff development provided by the district, the principal expects teachers to be fully 
prepared to meet their students’ needs.  Imagine Charter at North Lauderdale Elementary is aggressively 
taking the steps necessary to improve education for ELL students. ELL processes include:  assessing 
ELLs to determine their English language proficiency and content knowledge, emphasizing reading 
instruction for all students with a focus on extensive phonemic awareness, phonics and vocabulary 
building, providing professional development on language acquisition and literacy instruction for teachers 
and paraprofessionals who work with ELL students and encouraging parental involvement including an 
orientation to our school’s system and programs. 
 
Educational Program Implementation Documents Found in Educational Performance Appendices:   

J.  Mini BAT Data 
K. Data Chat Subgroups & Instructional Grouping Analysis 
L. “Road to Success” Continuous Improvement Model (CIM) Calendar 
M. Teachers Observing Teachers 
N. Teachers Observing Teachers Observation Sheet 
O. Professional Development Calendar and Sample Documents 
P. Professional Learning Plan 
Q. SACS CASI Accreditation 
R. Title I Parental Involvement Plan 
S. Title I Parent Involvement Events 
T. Master Schedule 
U. Reading Scope and Sequence – Grades 3 – 5 
V. Lesson Planning Guide 

W. S.T.A.R. Targets and Measures 
X.     S.T.A.R. Checklist 
Y.      Extended Learning Opportunity (FCAT Boot Camp) Flyer 
Z.   Tier 1, School-Wide Positive Behavior Support Plan 
AA.      RtI Faculty Presentation 
BB.      Instructional Leadership Team Agenda 
CC.   ESOL Schedule 
DD.   ESOL Expectations – Classroom Walkthrough Monitoring Tool 

EE.   ESOL Professional Development – Supporting the Needs of English Language Learners 



FF.   Imagine Curriculum Guide 
GG.   Advanced Reading Challenge 
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FINANCIAL PERFORMANCE 
 

Statutory References: Sections 1002.33(7)(a)9, 1002.33(7)(a)10, 1002.33(7)(a)11, 1002.33(9)(g), 
and 1002.33(9)(h), Florida Statutes 
 
Financial Management: 

A. Demonstration of Professional Competence and Sound Systems in Managing the Schools 
Financial Operations 

B. Adherence to Generally Accepted Accounting Principles 
C. Financial Reporting Requirements 

 
In the narrative:  

A. Explain how the charter school implements an effective system of internal 
controls over revenues, expenses, and fixed assets, and exercises good business 
practices. 

 
Imagine Elementary at North Lauderdale Charter exercises sound business practices and 
implements an effective system of internal controls over revenues, expenses, and fixed assets.  
Using multiple layers of review and monitoring, beginning at the school site through the business 
manager and principal, at the region level through the regional director and regional finance 
director, and at the national level through the Office of the Chief Accountant, school 
stakeholders maintain a strict and thorough system of financial controls to safeguard the school’s 
finances.   
 
Imagine Elementary at North Lauderdale Charter’s stakeholders adhere to fiscal management 
procedures outlined in the Imagine Schools’ Financial Policies and Controls Manual.  
Procedures and internal controls are closely aligned with those of the School Board of Broward 
County and school accounting best practices, providing for collections, disbursement, receipting, 
depositing, and monthly account reconciliation.  The school ensures stewardship of its resources 
through segregation of duties in cash handling, approving and entering invoices, establishing 
vendors, signing checks, and bank reconciliation.  Resources such as three-part receipt books, 
purchase orders, packing slips, internal reports, approval signatures, reconciliations, and 
inventory software maximize the effectiveness of internal controls.  Fixed assets are accounted 
for as outlined in Financial and Program Cost Accounting Reporting for Florida’s Schools and 
physical assets are properly tagged.  Detailed inventory records of property valued over $1,000 
are maintained and include each asset’s date and description of purchase, serial number, funding 
source, location, and cost of asset are maintained and uploaded to the sponsor.   
 

B. Explain how the charter school adheres to general-accepted accounting 
principles. 

 
Imagine Elementary at North Lauderdale Charter, as per its contract with the Sponsor, complies 
with Florida Statutes and maintains all fixed assets and tangible personal property in accordance 
with Financial and Program Cost Accounting and Reporting for Florida Schools requirements.  
The school uses a sophisticated software accounting system, MAS 500, designed to incorporate 
the “Red Book” accounts and provide detailed information to comply with the School Board of 
Broward County’s fiscal policies.   
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Imagine Elementary at North Lauderdale Charter is audited by an independent audit firm 
annually.  The school’s auditors issued “Independent Auditor’s Report on Internal Control Over 
Financial Reporting and on Compliance and Other Matters Based on an Audit of Financial 
Standards Performed in Accordance with Government Accounting Standards” and “Independent 
Auditor’s Report on Compliance for Each Major Program and on Internal Control Over 
Compliance Required by the Uniform Guide” and no substantial audit findings or 
recommendations for fiscal year end 2013 through present were made.  Additionally, no material 
weaknesses in internal controls were identified.   
 

C. Explain how the charter school submits timely and accurate financial 
information adhering to its financial reporting requirements as defined in the 
school’s contract. 

 
The school provides annual financial reports and program cost report information in state-
required formats for inclusion in District reporting, in compliance with F.S.237.34 and 6A-
1.0071, FAC.  These statements are prepared in accordance with Generally Accepted Accounting 
Principles (GAAP) using governmental accounting.  The Governing Board reviews the budget 
quarterly, approving the preliminary and official operating budget, along with any amendments, 
to ensure fiscal accountability and economic sustainability.  This process is documented within 
Governing Board meeting minutes.    
 
In addition to sending all financial reports, per its contract, to the School Board of Broward 
County, Imagine Elementary at North Lauderdale Charter submits monthly budget-to-actual and 
balance sheets to Imagine Schools’ Office of the Chief Accountant.  The campus is internally 
audited throughout the year by Imagine Schools’ accountants and once a year by an independent 
auditing firm. The school’s independent auditor prepares the final audits and ensures proper 
delivery to the District by September 30th of each year and forwards a copy to the State of 
Florida Auditor General.  
 
The school provides the Sponsor monthly finance statements including un-audited balance sheets 
and statements of revenue, expenditures and fund balances, and budget to actual reports.  The 
school also provides required Title I and 21st Century expenditure documentation to the Sponsor, 
on a monthly basis. 
 
Sources of evidence for this section should include attachments of the following: 

• Fixed Assets Report Reconciled with General Ledger 
• Financial Corrective Action Plan, If Applicable 
• Evidence of Resolution of any Financial Debts, If Applicable 
• Fixed Assets Report for Bond Items, If Applicable – On File 
• Annual Budgets – On File 
• Monthly Financial Reports – On File 
• Quarterly Financial Reports – On File 
• Annual Financial Audits – On File 
• Cost Report – On File 

 
 

Evaluation Criteria: Financial Management 
 

This section should provide the reviewer with a clear description of how the charter school’s 
finances have been and will continue to be managed. All plans presented should be reasonable 
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and appropriate. 
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FINANCIAL PERFORMANCE 
 

Statutory References: Sections 1002.33(7)(a)10 and 1002.33(7)(a)11, Florida Statutes 
 
Financial Viability: 

A. Budgeting 
B. Financial Obligations 
C. Long-Term Financial Planning 

 
In the narrative: 

A. Explain how the charter school maintains a balanced budget and a positive cash 
flow. 

 
Imagine Elementary at North Lauderdale Charter operates under the guidelines and principals of 
Imagine Schools’ founders, Dennis and Eileen Bakke.  The school’s performance within the 
company is measured by Six Measures of Excellence, one being “Economic Sustainability”, 
which is the school’s ability to maintain a balanced budget and positive cash flow in order to 
educate children over the long term.  
 
Imagine Elementary at North Lauderdale Charter and Imagine Schools’ commitment to 
economic sustainability has been proven by ensuring there were no budget deficits or cash flow 
shortages during the term of the charter.  Additionally, the projected five year budget 
demonstrates the school will continue to operate with a surplus.  If necessary, Imagine Schools, 
in partnership with the Governing Board, pledges to supply working capital to maintain school 
operations. Imagine Schools Non-Profit, Inc. (ISNP) is a 501(c) (3) non-profit organization 
which broadens the school’s opportunities to fulfill its mission as a charitable educational 
organization and strengthens the school’s ability to help each student reach his or her full 
potential and discover the pathways to life-long success.   
 
Throughout the charter contract, Imagine Elementary at North Lauderdale Charter maintained a 
positive cash flow, while paying start-up debt and operating expenses.  In the event there are 
insufficient funds in the Charter School Operating Account to pay operating expenses, Imagine 
Schools will deposit an operating advance into the Charter School Operating Account for the 
payment of budgeted and unpaid operating expenses.  When necessary, prior to receiving an 
operating advance, Imagine Elementary at North Lauderdale Charter will obtain approval for the 
advance and the repayment terms from the Governing Board.  Operating advances are only 
subject to repayment from revenues and other funds available during the fiscal year in which 
such operating advances are made and are not deemed a long-term indebtedness of the school.   
 

B. Verify that the charter school’s financial obligations are in good standing. 
 
Imagine Elementary at North Lauderdale Charter has a local Governing Board that oversees the 
policies and procedures and financial oversight of the school.  The school is annually audited by 
an independent audit firm.  The external auditors have reported no substantial audit findings or 
recommendations throughout the charter contract period.  Likewise, the school has not met any 
of the conditions described in Section 218.503(1), Florida Statutes Financial Emergency.  The 
school has maintained proper internal controls, cash management, and fiscal responsibility 
during the term of the charter.  All of the school’s financial obligations are in good standing.   
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C. Provide a detailed explanation for the sound and sustainable long-term financial 
plan for the charter school. 

Throughout the current charter contract period, Imagine Elementary at North Lauderdale Charter 
has enhanced its financial performance by nearly doubling its enrollment, as shown below: 
 

Imagine North Lauderdale Enrollment,  
October FTE 

Year UFTE WFTE 
2012-2013 342 375.11 
2013-2014 454.82 501.15 
2014-2015 542.65 598.86 
2015-2016 657.34 723.16 
2016-2017 616.07 675.86 
2017-2018 631.35 691.92 

 
Imagine Elementary at North Lauderdale Charter received approximately $550,000 of federal 
School Improvement Grant (SIG) funds per year in 2011-2012, 2012-2013, and 2013-2014.  By 
making contributions to Imagine North Lauderdale when necessary, Imagine Schools has proven 
its commitment to sustaining initiatives that were previously SIG-funded, such as teacher 
recruitment and retention pay, extended learning opportunities, technology-rich classrooms, and 
research-based intervention programs.  In 2014-2015, in order to supplement extended learning 
opportunity funds that were once partially covered by the SIG, the school’s leadership team 
wrote and was awarded a 21st Century Community Learning Center (CCLC) grant, which has 
provided up to $250,000 per year of afterschool, Saturday, and summer learning opportunity 
funding.  Although the 21st CCLC grant award will expire in July 2019, the leadership team is 
committed to reapplying.  The campus’ compliance with fiscal and accountability requirements 
has been stellar and achievement data proves the grant has positively impacted student academic 
growth; therefore, the leadership team is confident the campus will again submit a competitive 
application packet.  Regardless of the campus’ ability to secure a second 21st CCLC grant, 
however, Imagine Schools has demonstrated the willingness and capability needed to sustain the 
extended learning opportunity program.  Since the grant’s inception, the award has decreased by 
5% and Imagine Schools has made in-kind contributions as noted below to ensure Imagine 
Elementary at North Lauderdale Charter’s students have access to robust extended learning 
opportunities.  
 

Estimated Value ($) of Imagine Schools’ 21st CCLC In-Kind Contributions, 2016-2017 

$54,690 

Type of Service Provided 

• Hourly pay for additional staff members (teachers, instructional aides) who supported the 21st 

CCLC program:  approximately $35,700 

• Additional bussing needed for 21st CCLC program:  $9,990 

• Custodial staff to clean the building after the 21st CCLC program operates afterschool, on 

Saturdays, and during the summer:  $9,000 ($900/month during program operation) 
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Although Imagine Schools makes contributions necessary to sustain previously awarded SIG and 
21st CCLC grant funds, the school has enhanced its financial performance by growing 
enrollment, thereby decreasing annual contributions from Imagine Schools by over 50% 
throughout the course of the charter agreement.     
 
Imagine Elementary at North Lauderdale Charter will further strengthen its financial 
performance for the upcoming term of the charter agreement by maintaining enrollment and 
adhering to budgeted expenditures, as approved by the Governing Board.  The Projected Five 
Year Budget for 2018-2023 is a conservative projection of federal revenues while expenditures 
are based on historical trends and account for inflation.  Imagine Schools pledges to supply the 
working capital needed to maintain the school operations and the initiatives required to 
appropriately serve the campus’ economically disadvantaged community of learners, and sustain 
grant funding, when necessary.   
 
Sources of evidence for this section should include attachments of the following: 

• Projected Five (5) Year Budget for 2018-2023 
• Revenue Estimate Worksheet for 2017-2018 
• Financial Corrective Action Plan, If Applicable 
• Evidence of Resolution of any Financial Debts, If Applicable 
• Annual Budgets – On File 
• Monthly Financial Reports – On File 
• Quarterly Financial Reports – On File 
• Annual Financial Audits – On File 

 
 
 

 
Evaluation Criteria: Financial Viability 

 
This section should provide the reviewer with the details of the charter school’s plan to 
improve/maintain its financial performance for the upcoming term of the charter agreement.  
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ORGANIZATIONAL PERFORMANCE 
 

All schools will commit to the Florida Educational Equity Act, Section 1000.05(2)(a), Florida 
Statutes and other Federal and/or State statutes that forbid discrimination on the basis of race, 
gender, marital status, ethnicity or disability. 
 
Statutory References: Sections 1002.33(7)(a)7, 1002.33(7)(a)8, 1002.33(7)(a)11, 1002.33(9)(e), 
1002.33(10), 1002.33(16)(a)4, 1002.33(16)(a)5, and  1006.147, Florida Statutes 
 
Student Enrollment and Conduct: 

A. Student Enrollment Trends 
B. Racial/Ethnic Composition of the Student Body  
C. Enrollment Procedures 
D. School Environment 

In the narrative: 
A. Explain if the charter school’s actual enrollment has been consistent with its 

projections. If it has not been consistent, what measures has the charter school taken 
to increase student enrollment.  
 

Imagine Elementary at North Lauderdale’s School Development Committee sets annual 
enrollment goals based on the physical building capacity, economic sustainability needs, and 
overall instructional program priorities.  During the application period of the current charter 
contract, the October 2012 full-time equivalent (FTE) count was 342, down 56 students from the 
February 2011 FTE count of 398.  Elementary enrollment decreased because of the closure of 
Imagine Charter at North Lauderdale Middle School and due to the uncertainty of the elementary 
school’s 2012-13 status.   
 
When completing the renewal application for the campus’ current contract, Imagine Elementary 
at North Lauderdale’s School Development Committee committed to increasing enrollment by 
ten percent each year.  The principal and additional staff members attended community events in 
order to inform parents about Imagine Elementary at North Lauderdale Charter’s academic 
growth and positive character development initiatives and staff members were held responsible 
for boosting student achievement and parental satisfaction.   
 
Since the inception of the 2013 – 2018 contract, Imagine North Lauderdale’s enrollment has 
increased by eighty-four percent, as shown below and documented with Charter School Revenue 
and TERMS Demographics reports within the Organizational Performance Appendix.    
 

Imagine North Lauderdale Enrollment, 
October FTE 

Year UFTE WFTE 
2012-2013 342 375.11 
2013-2014 454.82 501.15 
2014-2015 542.65 598.86 
2015-2016 657.34 723.16 
2016-2017 616.07 675.86 
2017-2018 631.35 691.92 
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Enrollment increases from 2012 to 2016 exceed the ten percent per year growth goal.  Enrollment 
dipped in 2016-2017 due to an increase in schools that serve kindergarten through eighth graders 
within the community – parents of graduating fifth graders are likely to withdraw younger siblings 
when they have the opportunity to enroll the sibling group within one school.  In 2017-2018, 
enrollment grew and currently exceeds the 622 budgeted enrollment.  Increases are due primarily 
to “word-of-mouth” referrals, facilitated by parents and other stakeholders who are satisfied with 
the campus’ academic achievement and free extended learning opportunities.     
 

B. Provide the demographics of the community the charter school serves. Is the 
racial/ethnic composition reflective of the community or other public schools in the 
same school district?  

 
Imagine Elementary at North Lauderdale Charter commits to the Florida Educational Equity Act, 
Section 1000.05 (2)(a) and Florida Statues that forbid discrimination on the basis of race, gender, 
marital status, ethnicity, or disability.   
 
As a school of choice without residential address boundaries, Imagine Elementary at North 
Lauderdale receives children from the following neighborhoods:  North Lauderdale (48%), Fort 
Lauderdale (14%), Margate (9%), Lauderhill (8%), Lauderdale Lakes (8%), Tamarac (5%), 
Pompano Beach (4%) and other Broward communities (4%).  Imagine North Lauderdale Charter 
is committed to serving a student body with a racial/ethnic composition representative of the 
community, as measured by neighborhood public schools.  This is accomplished by 
disseminating information about the school in multiple languages through multiple channels, 
attending community events to inform stakeholders of the school’s mission-specific programs, 
and encouraging families of currently enrolled students to refer family members and neighbors.  
The campus’ public information campaign provides widespread notification throughout all 
segments of the community and ensures a representative racial/ethnic balance is achieved. 
 
As shown in the table below, the demographic composition of Imagine Elementary at North 
Lauderdale Charter is comparable to neighboring elementary schools: 
 
North Lauderdale Community 
Schools 

% 
Black 

% 
Hispanic 

% 
White 

% 
Asian 

% 
Mixed 

% 
Other 

Imagine Charter at N. Lauderdale  70% 25% 2% 1% 2% 0% 
North Lauderdale 80% 14% 2% 1% 2% 1% 
Broadview 46% 41% 8% 2% 1% 2% 
Morrow 75% 18% 4% 1% 2% 0% 
Pinewood 71% 21% 4% 1% 2% 1% 
Somerset Prep, North Lauderdale 73% 18% 4% 2% 3% 0% 
North Broward Academy 76% 13% 5% 1% 3% 2% 
 

C. Describe the charter school’s current enrollment procedures as defined in the charter 
school’s contract and in compliance with applicable law. 

Pursuant to s. 1002.31, F.S., Imagine Elementary at North Lauderdale Charter has a controlled 
open enrollment plan, which allows any parent within Florida to enroll and their child in the 
event Imagine North Lauderdale has not reached capacity.  In situations of high demand, where 
the number of applications may exceed the number of spots available in the school, the school 
will select students through a lottery.  In accordance with the school’s contract with the Sponsor, 
and pursuant to s. 1002.33(10)(d), F.S. the school gives preferential treatment to siblings of a 
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student already enrolled at the school, students who are the child(ren) of a school employee, 
dependent children of active duty military personnel whose move resulted from military orders, 
children who have been relocated due to foster care placement, children who move due to a 
court-ordered change in custody, and students residing in the district, and students who are the 
child(ren) of a governing board member of the school. 
 
During the second semester, the school sends home a re-enrollment form asking each parent to 
indicate if their student will return to Imagine Elementary at North Lauderdale Charter the 
following school year.  Additionally, the school asks if each attending student has any siblings 
that intend on enrolling next school year.  Once the forms are returned, the school calculates the 
number of students returning for each grade level and the number of new enrolling siblings.  
After this information is aggregated, the school looks to see how many openings, if any, it will 
have.  To determine the number of openings per grade, administrative team members take the 
number of spots available – which is the number of teachers multiplied by the number of 
students allowed per the statutory requirements, as set forth in s. 1003.03, F.S. and school level 
average class size average, pursuant to s. 1002.33(16)(b)(3), F.S. - and subtract the number of 
retuning students and additional siblings.  This difference is the number of spots open for the 
upcoming school year.  The school then notifies the public it is accepting new enrollment for the 
upcoming year and sets a preliminary date for the random selection process (the lottery).  If there 
are more applications than seats available, the lottery process is used to determine who is 
enrolled.  All students who are not selected in the lottery are placed on a waiting list.   
 
Because Imagine North Lauderdale’s enrollment has not yet reached the building’s capacity, all 
students who have enrolled throughout the 2013-2018 contract period have been accepted, unless 
they have an Individualized Educational Plan (IEP) that prevents placement on campus.   
 

D. Describe the charter school’s plan to ensure a safe and secure environment.  
 
In order to ensure a safe and secure environment, Imagine Elementary at North Lauderdale 
Charter implements the Broward County Code of Conduct and Discipline Matrix, reserving the 
right to go beyond their scope as the need arises.  The school maintains a zero-tolerance level 
policy for bullying, drugs, alcohol and weapons. 
 
In August of 2011, the school implemented a school-wide Positive Behavior Support (PBS) 
system in order to encourage and reward academic and social responsibility. In an effort to 
proactively address behavioral needs and areas of concern, the Positive Character Development 
Committee collaborates to refine the PBS system each year.  Students are rewarded with set 
amounts of Class Dojo points for being academically-focused, self-sufficient, role-model 
citizens.  All students have opportunities to earn Dojo points throughout the day, within their 
homerooms, specials classes, and the cafeteria.  Students then spend their earnings at monthly 
Positive Character Development celebrations, made possible by donations from various 
community partners.  The school-wide, positive-reinforcement, PBS system has had a dramatic 
impact on student behavior.  Students have responded well to positive reinforcements and time 
on task has greatly increased throughout the years.  Required Tier I behavioral interventions are 
closely monitored by administration in order to ensure they are implemented with fidelity so 
instructional momentum is maximized.   
 
Students receive Tier II and Tier III behavioral accommodations and modifications, such as 
individualized behavior plans and social goal reminders, when applicable.   
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As a proactive measure aimed at targeting the root cause and counseling to prevent reoccurrence, 
students who are referred out of the classroom due to a behavioral incidents are often referred to 
the school social worker, a sub-contracted Licensed Clinical Social Worker, or for a consultation 
with law enforcement session with the campus deputy.  The school has maintained a weekly 
detail through the Broward Sherriff’s Office throughout the course of the charter contract in an 
effort to maximize students’ access to a safe and secure campus. 
 
In order to decrease the frequency of punitive consequences and increase proactive measures that 
lead to intrinsic motivation and positive character development, Imagine North Lauderdale began 
implementing school-wide restorative practices in August 2017.  Restorative Justice is Imagine 
North Lauderdale’s philosophy that positive relationships, equitable dialogue, shared decision-
making, and conflict resolution are key to the strengthening school community and developing 
students’ social responsibility.  Imagine North Lauderdale’s stakeholders now strive to be 
proactive and focus on restoring relationships, rather than being reactive and relying solely on 
punitive measures.  The parties involved learn and practice the social, emotional, character, and 
academic skills to foster success in future endeavors.   
Imagine North Lauderdale scholars now use Restorative Justice practices to: 
 Build and maintain positive relationships for future success 
 Practice social responsibility and respectfully collaborate with all community members 
 Communicate professionally 

Imagine Charter at North Lauderdale Elementary follows the Broward County School registration 
and dismissal procedures.  Students are dismissed only to those who show identification and are 
authorized on the Emergency Card.   

The facility is secure, with one controlled point-of-entry.  Authorized staff members use key cards 
to gain entrance to the building.  All common areas, including the parking lot, are monitored using 
video cameras.   

Sources of evidence for this section should include attachments of the following: 
• Student Enrollment Reports 
• Discipline Reporting (Each Category, Prior 5 Years) 
• Copy of Registration Forms in Parent’s Primary Language (English plus top 3) – On 

File 
 

 
 

Evaluation Criteria: Student Enrollment and Conduct 
 
This section should provide the reviewer with detailed information about the student population 
and how it corresponds to what the initial projections were. The charter school should elaborate 
on the methods that will be taken to meet or improve this area of focus for the upcoming term 
of the charter agreement. 
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ORGANIZATIONAL PERFORMANCE 
 
Statutory References: Sections 1002.33(7)(a)11, 1002.33(7)(a)13, 1002.33(9)(e), 
1002.33(16)(a)5, 1002.33(18)(a), and 1002.33(18)(b). Florida Statutes 
 
Facilities: 

A. Facilities Compliance 
B. Health and Safety 

 
In the narrative: 

A. Explain how the charter school’s facilities comply with applicable laws and codes. 
 
The school is in full compliance with all fire safety codes, regulations, and proper accessibility to 
emergency exits.  Evacuation plans and Comprehensive Emergency Plans are posted within each 
classroom, office, and in common areas.  
 
Pursuant to s. 1002.33(18)(b), F.S., the school’s facility is in compliance with the Fire Prevention 
Code (s. 633.025, F.S.).  Evacuation drills are conducted for students and school staff on a 
monthly basis.  
 
The facility is accessible to individuals with disabilities in full compliance with: 

• the Americans with Disabilities Act of 1991 (ADA) 
• Section 504 of Rehabilitative Act of 1973 
• Other applicable federal, state, and local laws 

 
The school posts its Certificate of Occupancy Group “E” Educational Occupancy, an annual Fire 
Inspection Certificate, and an annual Health and Sanitation certificate.  

Enrollment does not exceed the number of occupants allowed per the Certificate of Occupancy. 

The facility complies with the Florida Building Code, pursuant to s. 1013.37. 

The school fully complies with the provisions of Title 29, CFR and Part 1903.2(a)(1) and places 
all the requisite Occupational Safety and Health Administration (OSHA) posters and related 
information in conspicuous areas.  
 
The campus is free from religious and partisan symbols, statues, and artifacts.   
 
Imagine Elementary at North Lauderdale Charter has passed all Health, Fire, and Safety 
inspections.  Inspection reports are on file. 
 

B. Explain how the charter school complies with applicable health and safety laws. 
 
Imagine Elementary at North Lauderdale Charter complies with all applicable state and/or 
federal laws relating to the health, safety, and welfare of students. 
 
The School Assistants for Emergencies (S.A.F.E.) Team is responsible for the assembly and 
implementation of the Imagine Elementary at North Lauderdale Charter Emergency and 
Evacuation Plan.  Evacuation plans and Comprehensive Emergency Plans are posted within each 
classroom, office, and in common areas. Pursuant to s. 1002.33(18)(b), F.S., the school’s facility 
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is in compliance with the Fire Prevention Code (s. 633.025, F.S.).  Evacuation drills are 
conducted for students and school staff on a monthly basis.  
 
The school complies with the provisions of Florida Statute s. 1002.33 and ensures students have 
completed entry health examinations and immunizations requirements prior to attending. 
 
Imagine North Lauderdale adheres to the Federal Gun Free Schools Act of 1994. 
 
Imagine Elementary at North Lauderdale  uses Imagine Schools’ operations manual as a guide in 
addressing emergency issues.  The manual covers over thirty (30) policies and procedures, 
including severe weather, fire, violent student behavior, dangerous intruder, death at school, 
contagious outbreak, lockdown procedure and many others. This manual includes not only the 
procedure for how to address the current situation, but suggestions for parental and/or 
community follow-up in light of the incident.  
 
Below is an example of some of the identified school-level risks and their associated methods of 
mitigation. 
• Property Casualty: Insurance, maintenance supervisor and program; teacher supervision 
• General Liability: Administrator and teacher in-services; student supervision; insurance 
• Employer Practices Liability (including Teacher-Student Interaction): Administrator and 

teacher in-services and retraining; insurance 
• Employee Theft: Background checks and fingerprinting of all staff who handle cash 
• Financial Reporting Misstatement: Monthly internal budget vs. actual reviews; formal 

quarterly Imagine Schools Management team meetings; annual external audit 
• Attendance and Student Files Statistical Data: Random review and audit of student files; 

daily review of attendance reports; spot checking of class counts 
 
Imagine Elementary at North Lauderdale Charter currently banks with SunTrust and retains 
BB&T Insurance Services as the school’s insurance broker.  Adequate insurance is provided to 
mitigate the consequences of identified risks. Risks include those arising in the construction and 
development stage through to the pending and operation of the school. The members of the 
Imagine Schools management team are trained in Employer Practices to mitigate those liabilities 
that may arise from inappropriate behavior.  Imagine Schools has an Employee Handbook that 
outlines the organization’s policies and procedures. Prior to employment, all employees must 
sign an affidavit that states that they have read and understood these policies and procedures. 
Imagine Schools management team continually monitors the operations and retains the school’s 
administrative staff and faculty on a regular basis. 

The school has secured insurance in order to comply with requirements specified by the School 
Board of Broward County (SBBC) or applicable state statutes. These include: 

• Errors and Omissions Insurance 
• Officers and Directors of Liability Insurance 
• Crime Insurance 
• Commercial General Liability Insurance 
• Automobile Liability Insurance 
• Employees Liability Insurance 
• Property 
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Sources of evidence for this section should include attachments of the following: 
• Comprehensive Safety/Emergency/Evacuation Plans – On File 
• Valid Certificates of Occupancy – On File  
• Health, Safety and Fire Reports by District and/or Municipality – On File 
• Fire and Health Inspections (District and/or Local) – On File  
• Fire Drill Reports (10) and Tornado Drills (2) – On File 
 
 

 
Evaluation Criteria: Facilities 

 
This section should provide the reviewer with a clear and concise plan for the charter school to 
maintain/improve its facilities for the upcoming term of the charter agreement. 
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ORGANIZATIONAL PERFORMANCE 
 

Statutory References: Sections 1002.33(7)(a)14, 1002.33(7)(a)15, 1002.33(12)(f), 1002.33(12)(g), 
1002.33(16)(b), 1012.55(1), 1012.39(1)(a), 1012.39(1)(b), and 1012.39(1)(c), Florida Statutes 
State Board Rules: Rules 6A-1.0502(10), 6A-1.0502(11), 6A-1.0503(1), 6A-1.0503(2), 6A-
1.0503(3), and 6A-1.0503(4), Florida Administrative Code 
 
Governance, Staff and Parents: 

A. Governance Structure 
B. Compliance with Sunshine Laws 
C. Instructional Staff 
D. Parental Involvement 

 
In the narrative: 

A. Explain how the charter school implements the governance structure as defined in 
the school’s contract. 

 
The Charter School Governing Board consists of the members of the Learning Excellence 
Foundation (LEF) of East Broward County, Inc.  Their resumes and legal identification are 
located in the Appendices. 
 
Members of LEF of East Broward County, Inc.: 
 
Joyce Ferguson Chairperson 
Evelyn Graves             Vice Chairperson 
Linda Arnold  Secretary and Treasurer  
Patricia Hackett Board Member 
Julie Khlar  Legal Counsel, Goren, Cherof, Doody, & Ezrol, P.A. 
 
Non-voting member of the Governing Board: 
 
Erin Kelly  Principal, Imagine Elementary at North Lauderdale Charter 
 
Members of the Regional Operating Support Team from Imagine Schools: 
 
Rod Sasse  Executive Vice President, Imagine Schools Gulf/Atlantic Coast Group 
Jacquelyn Vernon Regional Director, Imagine Schools South Florida Region 
Melissa Devlin Group Academic Director, Imagine Schools Gulf/Atlantic Coast Group 
Elsa Forthmuller Regional Finance Director, Imagine Schools South Florida Region 
Victor Guzman Regional Technology Specialist, Imagine Schools South Florida Region  
Alex Fernandez National Coordinator for Accountability and Assessment, Imagine Schools 
 
School Governance: 

The Learning Excellence Foundation (LEF) of East Broward County, Inc., a Florida non-profit 
corporation, serves as the governing body (“the Governing Board”) of Imagine Elementary at 
North Lauderdale Charter. LEF of East Broward County, Inc. is composed of individuals who 
have an interest in expanding choice and opportunity and furthering the charter school education 
movement. 
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The Governing Board is currently composed of four community stakeholders.  All board 
members are elected to two-year, overlapping terms to allow for continuity.  Parents and 
interested community stakeholders nominate prospective board members.  Then, the school’s 
leadership team and the Regional Operating Support Team receive and review the interested 
members’ resumes.   Collectively, they select candidates from the resumes received to go before 
the Governing Board.  The Governing Board members vote to approve  
 
Pursuant to s. 1002.33(9), F.S., the Governing Board serves as the policymaking and oversight 
body. This Board conducts regularly scheduled public meetings on the school’s campus.  The 
responsibilities of the Board include, but are not limited to: setting policy for the school, 
overseeing and approving the school’s budget, hiring and evaluating the educational service 
provider (ESP), setting the academic and performance goals of the school, determining the 
school’s mission and purpose, ensuring effective organizational planning, supporting the 
principal, managing resources effectively, determining and monitoring the school’s programs 
and services, and enhancing the school’s public image.  The Governing Board serves as the sole 
responsible fiscal agent for setting the policies guiding the financing and operations of the 
school.  
 
Pursuant to s. 1002.33(12)(i), F.S., the school operates as a private employer and does not 
participate in the Florida Retirement System (FRS).  
 
The Governing Board resolves conflict with the Sponsor as quickly and amicably as possible.  
The school realizes, however, that not every hypothetical issue can be addressed so expeditiously 
and, therefore, the School has outlined the following method for resolving conflicts: 
 

If a conflict arises out of terms of the contract or charter, or the breach thereof, the issue 
is submitted to the designated school district staff member. If such discussions do not 
result in successful resolution of the conflict, then the District Designee renders a 
decision or an appeal is sent to the Superintendent of Schools. If the conflict is not 
resolved to both parties’ satisfaction at this level, the rendered decision is appealed to the 
School Board of Broward County.  

 
B. Provide an explanation or verification of how the charter school complies with state 

Sunshine Laws and laws governing public records. 
 
The school strictly complies with all freedom of information statutory requirements 
(“Government in the Sunshine Law”) relating to public records and public meetings.  All of the 
school’s governing business is conducted under the Sunshine, within complete adherence to the 
three requirements set forth in s. 286.011, F.S.: 

1. Meetings are open to the public 
2. Reasonable notice of such meetings is given 
3. Minutes of the meetings are taken and promptly recorded  

 
In reference to public meetings, all Board meetings are held under strict compliance with the 
“Sunshine Laws” and are open to any parent, student, or community member who wishes to 
attend.  The school posts flyers and sends out Parent Link phone blasts to advertise upcoming 
Governing Board meetings.  Additionally, a banner is hung on the front gate to remind the 
parents of an upcoming meeting.  The public is notified prior to the Board meeting.  Pursuant to 
s. 1002.33, F.S., Board meetings are held on the campus of the school and are visible to the 
public.  
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In regard to public records and in addition to the “Sunshine Laws,” the school strictly complies 
with the federal Family Educational Rights and Privacy Act of 1974 (FERPA).  The school has 
designated an official custodian of student records who is responsible for ensuring the 
confidentiality of all student and employee records.  Employees comply with direct instructions 
regarding the procedures for handling and managing confidential material and the custodian 
maintains a listing of employees with access to the records, as well as a logbook of each 
individual who has had access to the records.  Student records are available for audit at any time 
during the year to ensure that funds are properly allocated.  The school requires a request in 
writing at least one week in advance of the audit to ensure that the custodian and the principal are 
available to assist with the files.  The school also requires auditors to provide proper 
identification and sign the logbook.  
 
In order for a Board meeting to take place a quorum of one more than half of the current Board 
members shall be present.  
 

C. Employment/Staffing 
• Explain how the charter school employs instructional staff that meets state and 

federal qualifications.  
 
The school goal is to fill 100% of positions with instructional staff members who meet state and 
federal qualifications and teach within the subject area for which they are eligible.  Elementary 
teachers of core academic subjects must satisfy the four (4) following requirements: 

• Hold a bachelor’s degree or higher from an accredited or approved institution; AND 
• Hold a valid three-year Temporary OR five-year Professional teaching certificate; AND 
• Comply with the requirements and timelines, as noted on the Statement of Eligibility 
• Demonstrate subject matter competency for each core academic subject to which the 

teacher is assigned via a passing score on the Florida subject area examination appropriate 
and/or in-field certification for the grade 

In the event that the principal is unable to fill open an open position with a candidate who meets 
the above criteria, an interim substitute teacher is hired.  The open position is continuously 
advertised and the principal actively interviews in order to replace interim substitutes with 
appropriately certified instructional staff members. 
 
Parents are notified when their child’s teacher is an interim substitute and/or when their child’s 
teacher has an Out-of-Field agreement.   
 

• Explain the system that the charter school uses for teacher and administrator 
evaluations.  

Imagine Elementary at North Lauderdale’s instructional staff members are evaluated in accordance 
with the board and district approved Imagine Growth and Development Evaluation System 
(IGrADES).  Instructional practice data is gathered using Marzano protocols. 
 
The Florida Consortium Model evaluation system is used for administrator evaluations. 
 

• Provide the approved and adopted pay for performance plan and salary 
schedule. 

The school’s Governing Board approved and adopted a pay for performance plan and salary 
schedule.  These documents are updated annually and are on file within Charter Tools.   
 



Imagine Elementary at North Lauderdale Charter School/5171 

 12 

D. Demonstrate how the charter school has and is effectively involving parents in its 
programs as defined in the school’s contract or prior application. 

 
The Parent Choice Committee, Parent Liaison, and the principal collaboratively facilitate 
parental involvement initiatives including:  monthly Title I and 21st Century Family Learning 
Nights, “Kids of Character” and Honor Roll awards ceremonies, student performances, 
community-based events (parades, festivals), focus groups, and quarterly service learning 
activities.   
 
Because of Imagine Schools’ fundamental belief that parents act as institutions of systems of 
accountability, all Imagine Schools – including Imagine Elementary at North Lauderdale Charter 
– strive for the highest level of parent satisfaction.  Every spring semester Imagine Schools’ 
parents complete a “Family Survey” aimed at gauging the level of parental satisfaction of the 
school.  The school’s Spring 2017 survey results were encouraging.  The following percentages 
of parents responded “Always” or “Often” to the following questions: 

• 97.2% on “Teachers and staff in this school have high academic and character 
expectations for my children.” 

• 96.7% on “As an active partner in my children’s education, I read all school 
communications send home.”   

• 96.7% on “This school provides a welcoming environment for all students and their 
families.” 

• 96.6% on “Teachers provide my children with specific feedback that helps them 
understand how to improve.”   

• 96.3% on “Teachers communicate with me about my children’s academic and character 
progress, including accomplishments.” 

• 96.1% on “At this school, my children are learning the social, emotional, and character 
skills that will help them succeed.” 

• 95.5% on “The school clearly communicates school-wide behavior expectations to me 
and my children.”   
 

Because parents are such an integral part of the school and the work and values taught and 
shared during the school day should be extended into the home, every effort is made to make 
parents partners in their children’s education.  
 
The school consistently communicates with parents and guardians with daily Class Dojo 
messages and written notices in student agendas, regular phone calls and emails, and weekly 
Parent Link phone blasts.  Parents and guardians are made aware of students’ educational, 
material, physical, and emotional needs.  The school facilitates monthly “Title I Family Learning 
Nights” so parents learn how to work with their children at home.  Parents are encouraged to 
communicate with, and attempt to solve all problems with, classroom teachers as classroom 
teachers understand students than other staff members.  If lingering issues between parents and 
classroom teachers remain, parents are encouraged to consult with the principal and a law 
enforcement officer, when necessary.  If the issue cannot be resolved at the school-based 
administrative level, parents are referred to the Imagine Schools South Florida Regional Office.  
After this level, if the issue is still not resolved, parents are able to address the Governing Board. 
 
Parents are encouraged to volunteer when possible.  This open invitation to participate in school 
affairs is actively communicated and widely distributed through: 

• Weekly Wednesday Folder flyers 
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• Open House 

• Parent/teacher conferences 

• Title I Family Learning Night events 

• School website and social media pages 

The 2012-2013 School Improvement Plan (SIP) lists the Parent Involvement Goal: “By June 
2013, the school will increase its parental involvement by 10% so that at least 30 parents attend 
each monthly “Title I or 21st Century Family Learning Night” event.  The SIP acknowledges 
potential barriers to parental involvement including job obligations, lack of transportation, or 
intimidation.  Parent Involvement statistics, which are included in the Appendix, demonstrate 
that 73% of monthly activities drew more than 30 parent participants.  The 2017-2018 SIP 
Parental Involvement Goal is, “By the end of the 2017-2018 school year, 88% of students will 
re-enroll, as measured by completed enrollment forms.” 
 
In addition to establishing parental involvement SIP goals, the school develops an annual Title I 
Parental Involvement Plan (PIP).  Parental involvement initiatives and events are planned and 
facilitated and parent participation is recorded and reported. Parents take advantage of multiple 
opportunities to give input into SIP and PIP initiatives, which has helped Parent Choice 
Committee members develop events and activities that interest parents and meet their needs, 
leading to increased parent satisfaction. 
 
In order to increase parental involvement and satisfaction, Imagine Charter at North Lauderdale 
Elementary has a Parent Liaison who facilitates communication between parents and the 
administrative team.  The Parent Liaison shares parent feedback, insight, and concerns during 
monthly Parent Satisfaction Committee meetings and with the principal continuously.  
Additionally, the liaison conveys information regarding upcoming events, meetings, academics, 
and assessments to the parent community at Imagine Elementary at North Lauderdale Charter. 
 
Parent involvement opportunities include but are not limited to: 

• Governing Board Meetings 
• Title I and/or 21st Century Family Learning Nights 
• Community-based Events 
• Quarterly Report Card Conference Nights 
• Classroom and Grade Level Needs 

 
Sources of evidence for this section should include attachments of the following: 

• Staffing Reports  
• Certification Self-Audits  
• Screen Shots of Website Requirements as per s. 1002.33(9)(p), F.S.  
• Screen Shot of Parent Liaison Information in Website as per s. 1002.33(7)(d)1, F.S.   
• Sample of School Newsletters Requesting Parental Involvement 
• Blank Copy of Teacher and Administrator Evaluation Tools or Documentation 

Verifying Participation in an Approved Plan – On File  
• Copy of Pay for Performance Plan and Salary Schedule Documentation Verifying 

Participation in an Approved Plan – On File 
• Governing Board Meeting Agendas and Minutes – On File 
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• Certificates of Governing Board Training Current Governing Board Members – On 
File  

• Employee Handbook – On File 
• Student Contract – On File 
• Parent Contract – On File 
• Parent Handbook – On File  
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Evaluation Criteria: Governance, Staff and Parental Involvement 
 
This section should provide the reviewer with adequate information in regards to the governance 
of the school and that the governing board is acting in accordance with Sunshine Laws. All 
instructional staff at the charter school should meet the state and federal qualifications and be 
evaluated and paid according to approved evaluation systems and salary schedules. Parental 
involvement should be actively involved in a manner that aligns with the charter school’s 
mission and educational program. 
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